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ABSTRACT
The purpose of this project was to design, execute,
and evaluate a film to bz used as a public ‘education program in
. rehabilitation counsel1ng. The film "“Will It Be You?" was produced to
interest: undergraduate students in a career in rekabilitatiom
‘ counse11ng and to inform: the general public of the doals and services
: of rehabilitation counseling. Thirty-nine members of the American
Counsellug Association and 35 graduate students at the State
University of New York at Buffalo evaluated the film and found that
it ‘stimulated interest in rehabil’tation counseling. Two instruments
were de51gned to measure. the cognitive and affective 1mpact of the
? film. Results of the test’ shovwed that the experimental group
expressed a more positive attltude toward rehabilitation counseling
and the disabled than did the control group. Sex appeared to be an
lmportant factor in attitudes expressed. Female subjects expressed
more enllghtened-attitudes than did male subjects;'(BC)
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- The project was developed in'two steps as follows:

.,'-'_l'loglcal source for the recru1t1ng of future counselors B
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BRIEF

The purpose of Project No, RD-1981-G-67~C1 was the design, execution, and
evaluation of a recruitment and public education program in rehabilitation counseling,

1. The production of the film, ""Will It Be You?" The film has two objectives:
a. To interest individuals, primarily undergraduate students, in pursuing a

career in rehabilitation counseling; and,

b. To inform the general public of the goals and services of the rehabilitation :
counseling proiession. : ‘ ‘:;‘
- 2, The evaluation of the effect of the film on potent1a1 cand1dates and the general f |
public. |
The evaluation of the film, "Will It Be You?" was carried out in three phases
The first phase of the eva_luatlon involved the assessment of the film by profess1ona1s
in rehab111tat10n counseling and graduate students. The purpose of the second phase
was to evaluate the cognitive and affective impact of the film on those subjects for whom
the film might serve as a recru1tment device. The third phase was an attempt to
evaluate the f11m s effect on students' vocational ch01ces

|
|
Implications for Action - - S . , ' v, _ ‘

-~ A review of the above three ph‘ases of the film evaluation leads to the conclusion
that the film's two major objectives were succeszully met. That is, 1) the film

-apparently st1mulates undergraduate student 1nterest in pursuing a career 1n re- : ( 2!

habilitation counseling; and 2) the results 1nd1cate that the film is a good med1um
for providing 1nformatlon about rehab1htatlon counzeling to the public in general.

‘ In addition to the intended use of the film as a recruitment and public in- -
formatlon dev1ce the. fllm m1ght also be used to mod1fy stereotypes and generate

- more pos1t1ve attltudes toward the d1sabled people a.nd those who help them The . .

film could also be used to help or1ent c11ents and graduate students about the nature ’

- of the rehab1htatlon process. Furthermorc, it nught be used in mot1vat1ng

prospect1ve chents to utilize the resour(,es of rehablhtatlon counseling or to :

f11m could affectlvely ass1st the counselor 1n prepar1ng h1s chents for the re-._ W

|
\
|
|
o _» or1entate new. c11e.1ts to the serv1ces of an agency or a center. These uses of the ’, _ ) _ J

. ';_'“hab111tat10n counsehng process. ‘. -

-~ It should also be noted that females seem to v1ew the professmn of re- SR o

o _-':'}.::hablhtatlon counsehng more pos1t1vely than males, and therefore’ may be 2
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Findings
Phase 1,

Phase II,

the 1968 annual convention and thirty-five graduate students enrolled in the

\

f
;
Thirty-nine members of the American Counseling Association who attendedg \
f
rehabilitation counseling program at the State University of New York at i

l

Buffalo evaluated the film in respect to its technical excellence, as an
informative medium for the general public, and as a recruiting device \
for the profession. Both groups rated the film high in its technical aspects
and in its ability to transmi? information about the profession to the

general public. The students to a high degree and the professionals to a
lesser degree felt the film was effective as a recruiting medium. When

asked as to whether or not they would use th1s film, 85 per cent of the
profess1onal group and 97 percent of the student group stated they would.

To assess the cognitive and affect1ve impact of the film, two instruments
were developed: on the cogmtlve level, 20 1tems were construcned to

measure the knowledge conveyed in the film. On the affective level, a
sem‘antic differential type attitude inventory instrument was'designed to
assess the feelings towar_dlrehab_il,itation counseling and the disabled

' persons. Sixty-one high school students and 507 college students were

usad as subJects. An experimental group of 321 students were shown

the film and then admlmstered the two 1nstruments. A control group of

DAL

247 students completed the instruments before see1ng the,fllm. Data

Were analyzed by.treatment group, sex, and educational level, using

analysis of variance.. = . N . : S o
On the cogmt1ve level, the exper1mental group scored s1gmf1cantly |
higher than the control group, and there was a s1gn1f1cant difference on

the . 0001 level of conﬁdence College juniors and seniors scored h1gher

-on the coormt1ve 1nstrument than did the high school students No d1f-

ference was found between the sexes on this instrument.

'Results of the affect1ve 1nstrument showed that subJects in the exper-

B 1mental group expressed a more pos1t1ve attltude toward rehab111tat10n g -

o 'fAlso, more so than men, women regarded rehab1l1tat10n counsel1ng S B

: A 'as profess1onal 1nterest1ng, an occupat1on they would pursue, - v
o _challengmg, and reward1ng No relat10nsh1p between educat1ona1 - .._/',,

counsel1ng and the d1sabled than d1d the control group. It was also o o

determmed that sex was an 1mportant factor on. att1tudes toward re- B o /
- ;hab1l1tat1on counsehng and the. d1sabled Female subJecfs expressed] - /
more. enl1ghtened att1tudes than d1d male subJects about the d1sabled.‘ S / B

et e A o v vre v —amme— B -




level and feelings toward rehabilitation counseling and the disabled was
discernable from the data collected.

The same 21 subjects of the experimental group and the 247 of the
control group of Phase II were used ir this phase of the evaluation.
Both experimental and control subjects were asked to rank lists of
occupations in order of their 6w_n prefcrence for the oécu.pation. The
occupations included rehabilitation counselor and .clinical psychologist.
It was felt that if the film had an impact on vocational choice, the
experimental group would rank the rehabilitation counselor and clinical
psychologist higher than would the control subjects. This ﬁypothe_sis
was only partial'lyrverified in that clinical psychologist was ranked

higher by the expeririental group, but rehabilitation counselor was not.

It was also found that females preferred social occupations more than
“males and subjects majoring in social areas preferred social oc-
cupations more than did subjects majoring in non-social areas. It was

concluded that the film had some impact on helping viewers to be more

favorably disposed toward social occupations.
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'ABSTRACT

The purpose of this'project was the design, execution, and evaluation of a

recruitment and public education program in rehabilitation counseling. The project
was developed in two steps as follows:

e 1.) The production of the film, "Will It Be You?" The film has a two-fold objective‘:
a) to interest individuals, primarily undergraduate students in pursuing a career in
rehabilitation counseling; and b) to inform the general public of the goals and
services of the rehabilitation counseling profession.

2) The evaluation of the effect of the film on potential recruitment candidates and
the general public. _ ' :
Three assessment phases were conduci'ed to evaluate the film. In Phase I,

| 39 profess1onal rehab111tat1on counselors and 35 graduate students feit the film
was techmcally sound and served as a useful medium to convey 1nformat1on about
the profess1on to the pubhc In Phase II, 568 college and high' school students -

were used to measure the film s cogn1t1ve and affective 1mpact It was found

that students haV1_ng seen the film knew s1gnif1cantly_more about‘the profess1on
and had more positive attitudes toward the profession than did students Who had
_ not seen the f1lm In Phase III, the sub]ects used in Phase II were used to assess
the film's effect on students' vocational choices. Little cons1stent effect on .
‘vocational choice was found It was concluded that in general the film's. ob]ect1ves

s - of serving as an 1nformation medium to the pub11c and promoting aooeptanc e of -

L the profess1on were met
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SIGNIFICANT FINDINGS

A review of the three phases of film evaluaiion (especially the major evaluative |
section--Phase II) leads to the conclusion that the film's two major objectives were
successfully met. That is, 1.) results indicated that the film is a good medium for
providing information about rehabilitation counseling to the public in general and to
students in particular; and 2.) the film apparently helps those viewing 1t to generate
more positive attitudes about disabled people and those that help them. Furthermore,
based on the results and process of evaluating the film, some _1mp11cat1ons and

suggestions for the film's use emerge.

Imphcatlon of results on the cognitive scale:

The evaluation showed that those who viewed the f11m exh1b1ted s1gmf1cantly
more knowledge about rehablhtatlon counsehng and disabled persons than those who
. had not seen the film as 1nd1cated by the s1gmf1cant d1fferences between the .
_ Exper1menta1 and Control groups at the . 0001 level of conf1dence
The positive effect of V1ew1ng the film was reflected in the scores on the
cognitive scales, part1cu1ar1y at the Jumor and semor college levels These results
supported the major obJect1ve of the film as a recru1tment dev1ce While scores on
* the cognitive test increased with educatlonal 1eve1, it is apparent that the film is
B just as effect1ve with high school students as it is w1th college students |
Also 38 profess1ona1 rehab111tatlon counselors and 35 graduate sturients felt
the f11m was. techn1cally sound and served as a useful med1um to convey mformatlon
In aadltlon to the 1ntended use of the film as a recru1tment and. pub11c
1nformatlon deV1ce, the f11m mlght also be used to help or1ent c11ents and graduate
' students about the nature of the rehab111tatlon process Furthermore the film
m1ght be used in mot1vat1ng prospect1ve c11ents to utlhze the resources of re-.
hab111tatlon counsehng or to or1entate new c11ents to the sermces of an agency ‘
L or a center These uses of the f11m could effect1ve1y a1d t}‘o counselor 1n prepar1ng
- c11ents for the rehab111tatlon counse11ng process Th1s presents an 1nterest1ng

L poss1b111ty of study1ng the effect of the f11m on the development of the chent'

o read1ness for serV1ce

f;: Imphcatlon of results of. the affect1ve scales

_ In each of the two affect1ve scales many 1tems d1d not show s1gmf1cant d1f- o
' ferences between treatment groups ; However, there were ten 1tems on the two

scales wh1ch d1d show s1gmf1cant d1fferenc 2,

"’A"rev1ew of these 1tems 1nd1cates

that the ﬁlm seems to be effectlve 1n mod1fy1ng stereotypes and produc1ng more SR
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positive reactions toward rehvabilitation‘ counseiing and di'sabled'p‘erSons‘. In View

of these results, recruiters may. want to concentrate d1scuss1ons follow1ng the

film on these items showmg s1gn1f1cant d1fferences between experlmental and control

groups. ' T

In general women seem to V1ew the profess1on more pos1t1ve1y than men.

“Although it is d1ff1cu1t to 1nfe; any conclus1ons from th1s, it is an: 1nterest1ng f1nd1ng
- in hght of the fact that women compr1se only about one—fourth of the professlon. S
Th1s po1nts out agrnn ‘that women in general are more or1ented toward he1p1ng pro- = SRR

fess1ons and therefore it would seem to be a loglcal source for recru1t1ng of future o

counselors.
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_ ‘ Eilm,Producti}on'
Chapter I - - - I
Background Information-‘

In 1966 the State Umvers1ty Qf New York at Buffalo officially undertook the
respons1b1l1ty for des1gmng, produc1ng, and evaluat1ng a recruitment and publ1c |
education film on rehabilitation counse11ng (Research PrOJect RD-1981-G-66)

’ The prOJect was to be completed w1th1n a two-year per1od ~with extensions as
n approved o L - . L

Or1g1nally the prOJect was undertaken hvy the Department of Umvers1ty . \

Relat1ons. However, on March 1, 1966 after a sh1ft in departmental personnel L

.the new adm1mstratlon dec1ded that the Instruct1onal Commumcat1on Center would

" be the Umvers1tv D1V1S1on most appropr1ate 1n terms of professmnal staff and

- fac1l1t1es for the des1gn a.nd execut1on of the pro;ect | Consequently, on Apr1l 19
| _:~"'1966 the D1rer=tor of the Instruct1onal Commumcanon Center was appo1nted
' PrOJect D1rector. . i S '. f T R
| The scr1pt development and the techmcal aspects of f1lm product1on were
; - :handled by Holland Wegman Product1ons, Inc. B Buffalo, New York Th1s company
;'__'produces commerc1al and educatlonal ﬁlms as well as f1lmed commerclals for o
teleV1s1on. Zebulon P1ke, Holland Wegman s semor wr1ter-d1rector, was ass1gned

o to: develop the f1lm format and scr1pt He was ass1sted by a consultant group and

an adv1sory comm1ttee. o o L : , o
The consultant group cons1sted of profess1onals 1n rehab1l1tat10n counsel1ng, »

‘;'.:f11m product1on r sea.rch des1gn, and measurement and evaluatlon. Th1s group

» "1nc luded

;_.',Dr Marcel1ne E.: Jaques (Pr1nc1pal Consultant)
__Professor and Director of Rehab1l1tat10n
: Counsehng




A

Dr. Robert W. Wagner S o
Chairman, Department of Photography and Cmema- e
Ohio State University : , _

Dr. A. William Bluem L

Associate Professor, Newhouse Communlcatlon.s
Center

Syracuse Umvers1ty

Dr. Allen H. Kuntz '

Executive Administrator, Student Affalrs
and Instructmnal Services.. = |

State Umvers1ty of New York at Buffalo

The 1nd1v1duals who served on the adV1sory comrmttee were selected on the bas1s
that they represented the State and local levels of rehab111tat10n counse]mg. The
cormmttee cons1sted of the followmg members- 5 L )

-Mr’ Kenneth Barnes -
,'_Ass1stant State- Super1ntendent 1n
:Vocational Rehabilitation’
Maryland State Department ‘of . Educatlon
‘ ;.D1V1S1on of Vocat1ona1 Rehab1l1tat1on'

L Mr. Morton H Bregman :
- * Coordinator of Profess1onal Serv1ces
'- Vocatlonal Rehablhtatlon Center.of -

- ';‘Allegheny County, Pennsylvama

© Mr. Richard A: Morr1s |
' District SuperV1sor : B R
' Iowa Division of V_ocatlonal Rehab111tat1on'

_LDr. Stanle J.. Smits :
Di 'Rehabllrtatlon Counselmg?

: lTra1n1ng;Program :
Ind1ana University
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~ Chapter II

ST

lntroduction ’

=g
-

Several stud1es in recent years have clearly establ1shed that a personnel

v crisis exists in rehab1l1tat1on oounsehng and is national in scope. The manpower

R i

shortage has not only affected the State and local off1ces of the Vocat1onal Re-
habilitation Services but is ev1dent in many pr1vate agenc1es, hosp1tals, and
rehabilitation centers ' ’ n ‘

The "Rehab1htat10n Counselor Recru1tment Study" (Sm1ts, 1964) c1ted the
need for 400 tra1nees per year m pubhc rehab1l1tat1on agenc1es, and est1mated

MR 2T N st e

by the 197 0 s, recruitment must not only prov1de 2, 200 new rehab1l1tat1on ‘

‘, counselors but 1t must cont1nue to replace those 1nd1v1duals who term1nate ear'h B i o n
- year.. .' R B R |
. The Vocat1onal Rehab111tat1on Adm1n1strat1on, now Soc1al Rehab1htat10n a ‘ - o

: Serv1ce (S R S ), est1mated that due to changes 1n the level of leg1slat1ve Co - ,: ‘

! author1zat10ns,\ even greater numbers of: 1ud1v1duals w111 be requ1red ]ust to f1ll - o ; o |

. '.present and ant1c1pated vacanc1es in State rehab1l1tat1on agenc1es alone. Accordmg

to Admm1strat1on calculat1ons, 1f the comb1ned manpower shortage ex1st1ng 1n N

f both publ1c and pr1vate agenc1es were cons1dered the totalf manpower requ1rements Lo

' :.'..would be more than double the current est1mates. LT e e
o 3 Th1s prOJect was 1mt1ated as a result of the conclus1on reached in the _ }
- "Rehab1l1tat1on Counselor Recru1tment Study" that the ser1ous shortage of qual1f1ed .
_ personnel 1s pr1mar11y due to lack of knowledge concermng 1 ehab1l1tat1on counsehng: B
’ '.""as a career, and the_;opportumt1es that ex1st for graduate tra1n1ng 1n th1s area o
v_".‘v-"Assunfnng that th1 'j'_nclus1on is: val1d the most log1cal solutlon would be. to develop .
f-:?""'_i‘_a commumcat10 ) pac‘ age. des1gned to allev1ate the lack of publ1c knowledge about .

i rehab1l1tat1on counsel’1ng” This’ _const1tutes the: problem to wh1ch the proyect
addressed 1tself L ‘ Lo

ion, and evaluat1on of a




To fulfill the requ1rement for appealmg to many levels of aud1ence interest, it

was proposed to des1gn a communication package wh1ch would 1nclude the followmg

1. Preparation of a profess1onal documentary f1lm of commerc1al network
quality, -suitable for viewing by college students, - commumty groups, the
television public, and as an orientation for new counselors :

2. Formulation of a promotion kit which would give instructions and suggestlons L
- for optimum use of the film as a recruitment and public education tool. This
would encourage active part1c1pat1on by rehab1l1tat1on d1rectors and educators

~ at the local level. R L :

- 8. Provision for an evaluation of the effect of the film on potent1al recru1tment
- candidates, the general public, and the profess1on itself. This would provide
the S.R. S. with specific data to measure the influence of this approach It
would pinpoint weak spots, recruitment 1mprovements, ‘and give a reasonably -
sound indication of the magmtude of the recru:Ltment effort necessa.ry to f1ll
',the 1ncreas1ng need for counselors - . : : .

" Pilm Just1flcat1on o

o The pr1mary cr1ter1a for select1on of the commun1cat1on 1nstrument to be. used
L .:1n the program was, 1ts ab1l1ty to meet the two-fold obJect1ve of. the pro;;ect Thus the
_ ’mstrument had to be one wh10h was appropr1ate both for recru1tment purposes and _
| _'for pub11c educat10n The f1lm med1um was selected because of 1ts super1or potent1a.l
for effect1vely serv1ng both purposes No other med1um possesses the comb1ned '
b'qual1t1es of: adaptab1l1ty to a w1de range of types of aud1ences, the capab1l1ty of _ .
_ 3 mot1vat1ng and 1nform1ng through dramat1c and emotlona.l appeal the tremendous
flex1b1l1ty 1n terms of appropr1ate group s1ze from 1nd1v1dual v1ew1ng to vast

| gaud1ences via: telev1s1on, as well as relat1vely low cost 1n terms of mater1als and -
_--eqlupment AT RPN B

lRat1ona.le for the F1lm AR L 4 AU . -
: I-f;_; The ma.1n target populat10n that 1s, persons access1ble for recru1tment 1nto

B rehab1l1tat1on counsel1ng, was deﬁned as umvers1ty and college undergraduate

"-'students maJor1ng in educat10n l1beral arts, and soc1al and behavor1a.l sc1ences, '

.]un1or colle«re and commumty’gcollege:"":'tudents and h1gh school semors .
_ t was/assumed that the ta.rget populat1on would hav .httle 1f any, knowledge ‘
e employment opportumt1es wh1ch‘,_ -?_ .

"’"‘f rehab1l1tat1on coun :el1ng as a profess1

real favorabl'e att1tude:v_’t__toward the:profess1on ' In_order to ach1eve these goals

T T T R AR S T ——————————— e et e s nauni s

it was’ necessary for the film content'”to appea.l to the. aud1ence n both the affect1ve ,f‘:":: : 2




ARy . . ; mmmmm' 7 ﬁmmﬁmﬂthﬂmﬁ?

Appealing to the affective domain would serve prima.rily to stifnulate audience
“interest and set a pos1t1ve mood toward the counselor and his role Appea11ng to the
cognitive domain would serve to present rehabilitation counselmg as a ohalleng1ng
profession and, thereby, - encourage higher caliber 1nd1v1duals to enter the field.
| To accomplish th1s, the f1lm was structured in three bas1c parts prologue

main body, and ep1logue The progolue and ep1logue are d1rected pr1mar11y to the
~affective doma1n, and the ma.1n body of the film to the cogmt1ve doma1n The pro-
'logue consists of abstract visuals and sound with a poetlc narrat1on to 1ntroduce -
the general problem of d1sab1l1ty and rehab1l1ta.t1on The ma1n body of the f1lm |
presents the role and funct1on of the rehab1l1tat10n counselor 1n d1fferent pro- ‘
’ -fess1onal d1mens1ons This is accompl1shed through a real1st1c portraya.l of three.
- ' counsehng s1tuat10ns, with stress placed upon the 1ntellectually challenglng aspects
of the counselor S role The ep1logue relates the need. for tralned profess1onals in
. .f.rehab1l1tat1on counsel1ng and encourages students to 1nvest1gate the opportun1t1es
wh1ch ex1st 1n the ﬁeld (A copy. 01. the f1lm scr1pt is 1ncluded 1n Append1x A )

Techmcal Descr1pt1on of the F1lm ;1' ' _. } e o _ v , N
The f1lm 1s 1n color w1th black-and-wh1te segments, and has a runmng tlme of

o 28 m1nufes‘ Segments were fllmed in black and-wh1te to. add real1sm to the three

R cou.lselmg s1tuat10ns and to emphas1 e; the role of the counselor 1n rehab1l1tat1on :;'

”:'F1lm Renta.l and Purchase Informat1on . v
' The f1lm 1s ava.11able 1n__‘16mm for large group 1nstruct10n,"

and 1n Super/ 8mm

"for 1nd1v1dual v1ew1ng "‘The | "upe '8m"”' "w1th’the Jayark Pro;ector w111 be sent as a’
package for 1nd1v1dual rev1ew1n_' ' - ' SRR
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F11m Evaluatlon S

| - The evaluatmn of the e£€ect1veness of the fllm 1s d1v1ded 1nto three
iPhases as follows- L ' :
.::’ZT-',’__;'Prehnunary react1ons of professmnals vand graduate studentcounselor '
:’_?Evaluatlon of the effect Veness .of ‘the ' )
? i

] ;"_-’_Influence of the f11m on vocational ‘choice

A ruitext providea oy enic I
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 Film Evaluation

. Chapter III
"Phase I

 PRELIMINARY REACTIONS OF PROFESSIONALS .
'AND GRADUATE STUDENT COUNSELORS

- The effect1veness of a f11m in promot1ng acceptance of rehab111tat10n counsehng,
as a profess1on and as an 1nformat1ve medium for the general pub11c is’ cont1ngent

’ upon the accuracy of the film's portraya.l of that profess1on ‘As a prologue to the"

- formal evaluatlon therefore, an assessment of the f11m was sought from 1nd1V1dua1s

S w1th1n the profess1on

A post-hoc analys1s 1s obv10usly 11m1ted s1nce cr1t1ca.l comments cannot be

»1ncorporated 1nto the film. Perhaps, a more meamngful approach would have been

'to obta1n comments on the scr1pt pnor to. f1lm1ng Nevertheless, 1t was thought that

;a post hoc evaluatlon by a small sample of members from the profess1on would be a o

A ) meamngful supplement to. the f1nal report

o In an attempt to deterrmne the accuracy of the f11m 1n relatlon to the professlon,j

B -Aﬁ::f:‘_an open-ended questlonna1re was constructed to assess two general aspects 1) the

. }:techmcal constructlon of the f11m such as the cont1nu1ty, narrat1on, ‘sound mus1c

ete.; and 2) the f11m s descr1pt10n of the profess1on of rehab111tat1on counsehng and

L vf"vsome of the poss1b1e act1v1t1es of a rehab111tat10n counselor

Slnce the ob]ect1ve °f thIS prellmlnary evaluatlon was. to obtam-_ affectlve re-;. R

e '_;"'i:’act1ons to the f11m rather than a formal exper1menta1 evaluatlon, two groups were

| .'selected to v1ew the f11m Immed1ate1y after v1ewmg, a quest1onna1re was d1str1buted o L

‘w1th 1nforma1 1nstructlons ask1ng fo "the, cooperatlon of the part1c1pants 1n prov1d1ng
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white to empha'size the change from a narrative story to the reality of the day-to-day
activities of a rehab1l1tat1on counselor. Over half of the respondents, however, did -
not th1n1{ that this attempt was effect1ve ’

" There also. appeared to ‘be some concern as to the appropr1ateness of the f1lm
'for commerc1al telev1s1on and whether or not the style of the f1lm would cont1nue to"
be appropr1ate in future years. ‘ o
'~ Froma technical v1ewpo1nt then, and in cons1derat1on of the above comments,
| 1t would appear as if the film has met the major obJect1ves wh1ch had been established,
| The results concermng the f11m s portrayal of rehab1l1tat1on counselmg as a
: profess1on and 1ts 1llustrat1ve examples. of some typ1cal act1v1t1es of a ‘rehabilitation
- counselor were conS1derably more var1able e ’ o
- Substant1al agreement was reported regard1ng the basic ph110sophy and 1mportance
= v";",of rehab1htat1on counselmg as a profess1on Th1rty percent however, thought the prologue
| :overemphas1zed the pos1tlon that d1sab1l1ty 1s a product of chance The f1lm's obJect1ve

: - to appeal to w1dely d1fferent aud1ences w1th var1ous educatlonal backgrounds met w1th

a ;'?consensus approval o R PR RN T g
K : A s1gmf1cant proport1on of both groups thought the f1lm d1d not 1mpart enough '
-'1nformat1on about the f1eld and also ra1sed quest1ons wh1ch were not answered i

: - Other cr1t1cal responses gave 1nd1cat1on that the f1lm should have presented a

g»g‘jf,,:”:-.w1der range of d1sab1l1t1es such as greater emphas1s on the rehab1l1tat1on of the N
S ~_f-_fculturally disadvantaged. B T R U I ST

o One-th1rd of the respondents stated that the f1lm should have 1mparted 1nformat1on -

" concermng expected salary ranges Such 1nformat1on was not 1ncluded however, s1nce

salar1es are subJect to rap1d changes and would thus date the f1lm unnecessar1ly

From the comments concermng the typ1cal act1v1t1es of ‘a counselor, there was -

nd.1cat1on that the act1v1t1esvappeared_too structured and rather l1rmted in’ the1r

ng‘ a rehab1l1tat10n counselor. 5 Further__, C ;

portrayal of thehsat1sfact1ons acerued: from



A »fully assessed in the follow1ng sect1on : RS RS BRI
e 1) To ‘what. extent does the mov1es pmlosophy of rehab111tat1on counsehng agree _

AA great. extent T agree w1th all the ma]or po1nts

| ".,Cf-,
D

~Contrary to the stated objectives of the. proje.ct ‘the professional group would

“use the film for its or1entat1on, community educat1on, and effect1ve attention gett1ng o
' qualities. They d1d not perceive the film as a pr1mary recru1t1ng med1um On the. other
. hand, the student group perce1ved the film equally as an effect1ve or1entat1on med1um '

: and as a recruiting tool.

Assummg that the two groups are somewhat representat1ve of the target
populat1on, the overall responses to the f11m were, in general favorable The
results suggest that the first ma]or obJect1ve, that of creat1ng -an 1nformat1ve

: - medium for the general pubhc, was achieved. Although the two groups were d1v1ded
' with regard to the attainment of the second ob3ect1ve--that of creat1ng a recru1tment :
" ‘medium-~-it is 1nterest1ng to note that the student group, a group wh1ch had most recently
e been’ attracted to the profess1on, d1d perce1ve the f11m as an effect1ve recrultment

B 'tool

 The above comments should be cons1dered descr1pt1ve 1n nature and are based

| ; on an 1nformal a.nalys1s of a quest1onna1re (see Append1x B) adm1mstered to profess1ona.1s
and graduate student counselors The results of th1s 1nformal analys1s are outhned

. below ‘The f11ms actual 1mpact 1n both cogmt1ve and a.ffect1ve doma.1n w111 be more a

; _w1th yours?. .

. "Poss1b1e Responses

. _'Not perfectly, the : are several po1nts of content1on




h 2) Does the f11m clea;rly expla,ln why rehab111tat10n counsehng is 1mportant?

".Protess1onal Group - : o " ' Student Group R
" Yes 3 89 74% R .'_‘.Yes__‘. e ,33.»“; 94 30%
No .. . '3 7,69 o ‘No_"}:j R ._g, 2,85

- No Response 1 -_2.57 No Response 1 oz

: 3) Concermng the nature of the rehabllltatlon counselor s tasks, "
AL Are they descr1bed exp1101t1y enough? : _ L
.'Profess1onal Group T Student Group s R .
S Yes ‘_,_'29 74 36% R 31 _{',-._.88 57% e CE
NO N 20. 51 i D R R
"’vNasespons _g_ _ " 5. 13 N

3

(D

76 92%
20 51
2 57

| '*3

R ::’.3‘ ._‘No ResponS __];_ |

(D



S11

: ‘Profess1ona.1 Group
- Yes ._.38» -
S Noo 1
No Response e 0. 0. 00"

_ _ | Student Group
97 44% L Yes. = 32

. ‘Profess1ona.1 Group Student Group

- '-No Response 1 256 L No Response 1

: j.rehab111tat1on counselor? R
;Profess10nal Group - R :-jStudent Group
o Yes 22 56, 41% o Yes

N '[.1'7 4359 o Ne

_f:".-vjNo Response _0_ 0 00 R

A Is the cont1nu1ty adequately handled? AR
| R ,_'Student Group
92 31% . Yes S
7.69 R No

. - 3
i ‘No Respons 0 - O 00 L
_ 3 BTN

;'i"-f'fProfessmnal Groupv N

;‘ *_,V'No Respons

&D

: 5) Is the ﬁlm 's emotlona.l content (emotlona,l appea.l) appropr1ate?

2.56_ N "No o :ﬁ.,.,-'3 |
. _No‘R‘esponse/‘;v_o;.,‘
39 T : T g

. ) Does the f11m 1nd1cate any d1sadvantage to entermg the f1e1d?

o 23.08% . Yes 6
No . 29 74.36 - e No SR 28

. All‘»‘..
. 'r’_t'""‘jNo Response 1
B B

0. 00

S SHEA

91.43%
85T

17.14%
80,00 -

'“,.'»v‘:_ ,"'_':7) Does the film adequately portray the sat1sfact1on obtalnable through bemg a e

60 oo%

'-rf 37 14

":_'-Concermng the techmcal aspects of the body of the ﬁlm, _ REC

- ;__;:’v_\..94;130% o
oass
- .2.85

: ,'7100 oo%

O. 00




Are there any contrad.lct1ons in the f11m?

R Profess1ona,1 Group
© Yes 32
‘No ’

5
~ No Response i
: . 3!

-]

E. Does the music seem appropr1ate? 2

- Profess1onal Group
Yes 32

_No;Response 2

o F Were there. any sect1ons of the f11m dur1ng wh1ch your attent1on falled ?v

-:‘_Profess1onal Group
o Yes 8
T 3‘0.
No Response 1

82 05% '
12.82
5.’13_' _

82.05%
©12.82%

20 51%

76 92

-
No ReSponse.'_L. 2,85

_ "Student Group R

Yes = 31 . 88.57%
No. o 8.58

- Student Group o
. Yes . 31 88.57%
. No .38

,fNo Response'_3_1_ 2. 8:5.'

8,58

_ ,'Student Group AT
:N,o'-::.f' e ,::.228_:, g
._1 ‘.,No ResPOHSe 0 - ”0.:00’ .‘

35

H 9) Would the f11m be approprlate on commer01a1 teleV1s1on?

i Proi:‘esSlOnf"l Group

; 8
""]\Io Response i.:?.

QD

_ba.ckgrounds ?
’Profess1ona1 Group

79 49%
20 51
o oo

. Student Group
E'?‘fY.e.S' S
K oRespons ’

Student Group - S c

e

31 88 57% -
3 8 57
L - 2 86




o = tu;u .

>

‘ '."None

; the narrator

. the mus1c
Profess1onal Group
o 30 .
-85
e
32
C26

'.uzéf,f

No Response 2.

' Narrator poor |

. More’ emphas1s""
. .. aspects .

e Sequencmg 1nadequat

<. "Luck" ln prologue vconqulv
O Prologue excellent

[}

. the abstract visual | '1
. the h1stor1ca1 background
76.92% -

61.10 ey

82.05

58, 97“;; o
,~66 67 IR
21 79gvlr.;

I No response glven

i Adequate recru1t1ng fllm R
 Visually adequate -
~Script adequate .

. {b_';Vocatlonal rehablhtatlon overemphas1zed

| ‘.',Black and wh1te seg_ ent annoymg

L DVR segment 1nappropr1ate

..
.
e

TQ*Jg,b;;e’t:"w'

o &i¢01w°#4,m 15-%

- Student Group :
.. 28

o 20 e
S ge o
- 1
14
30
No Response 2 T
L 12) Please 1nd.lcate any po1nts that should be ra1sed in d.1scuss1ng the fllm, strong

__ or weak points of the film that should be studied, and any reactions to the film .
e ,that you may have had and wmch have not been covered by. this questlonna1re. S

o 28 57% R
‘~7ls.71,j.g_g
ok sﬁylff“?',.
svf'z 86f~f[5f;;

s 57ff;'1”f'-- o
'.;1g¥22 seupfg_ljg; o

s 80.’06%'1 . |
5714
82,86
-.40..00
940,00 -
85,71

5. 711,df.'
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o o e B Group w_;j--_j'Group ,

o Because of 1ts adequacles L 6 ', 15, 38% - e 1 2, 86% N
‘Because of its contemporary style and P
aesthet1c Va.lue IR o4 10. 26 o0 2 BTl
‘Because of its effect1veness and T T S
-attention. gettmg ab1hty o 8__ 20 51 S '_'617--17’14 o
Because of its recru1t1ng capac1ty S ] :15 38"":’ S 10 "28 57
~Because of its Value 1n commumty R o T S

_NoResponse 14 3589 130 3.1
. No place for 1t in my work o 0 ';_ - 000 2 | 571 "'
F01 inservice: tra1mng " v' e 0 00 L1 L
 For lack of a.nythlng better 0 000 1‘ ‘2 86

;__tastes of undergraduate students? Of the genera.l pubhc?

-vProfess1ona1 Group ,Student vGroup

20 51%

, o T 69-‘2* .
the humamtar1an ‘ph110sophy I 69 0 2 .?-,.13 :
D. the abstract v1suals L " 56 1538 “
‘:"_:the narrator et R S T R e T

the free verse

'f_".";the content ;

""-the h1stor1cal | ba ground"'l

- Profess1ona1 S »Student*..‘. "v"? )

oy I CommIY g s esm
Because of its. or1entat1on qua.lt1es" S 11 28, 21';' F 10 28 57_ R

14) Whlch of the followmg aspects of the prologue would-.s € 1ncompat1b1e w1th the . i:‘_ .




16) The ﬁlm appears to have a contemporary approach and style. Do you feel th1s
- style will: prove: approprmte ln ﬁve years? : o

Profess1onal Group :
" Yes 27 69, 23%
CoNo o 9' 12308
- 'No Respons __3_ o 69
a , 39

S Do you feel that a w1der ra.nge of d1sab111t1es should have been d1sc,(ussed in. the fllm?
- _:Profess1onal Group N o Lo T
| No *23 58 97

' No Response 2 5 13
39 S

18 lShould more. emphas1s havebeen placed on the culturally d1sabled?
o "v:;'_.?Profess1ona.1 Group ST - SR
o oyes 12 30 77% s N

. Ne 25 ealo
o f‘No Responseﬁg_ 5, 13

, ':;In portray1ng the role of the rehab1l1tatlon counselor, do you feel that the ﬁlm BT
concentrated too muc "on vocat1onal placement? S -
Profess1ona.1 Group RSN P
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21) Was the break to black a.nd wh1te sequence effect1ve, that 1s, d1d the break emphas1ztn
- the: reahty (rea.lness) of the black and white counselor sequence? i

Proress1onal Group
- Yes o 16" 41 03%

No Response 3 : 7.'69-.?:‘ g

22) Do you feel that more emphas1s should have been placed on. the academ1c pre Vo : g
_paration and act1v1t1es of the counselors? S A T

Profess1onal Group P
Yes oooels 53 84%
!'Noi" ."16", a.08

No Response 2 B, 1.3-_31

39

23.) Was the emphas1s on’ "Luck" 1n the prologue (e g.
appropr1ate-—1n accord w1th current phllosoph1es‘?

"'."“Profess1onal Group _
' 5641%"
L NO .
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'What is your present occupat1on? (Profess1ona.l Group) _ -
‘Adm1n1strator o D SRR TP '.12 82%
1 ‘Counselor g SR _' R o .' , _— -:,'_23 08"
‘Researcher : : | - Y 57
~ Counselor L‘ducator - SRR 28,21
V.",Student Ass1stant B IR T B
No Response - o - :-;b L - . _ 17’-.{9,3': C

: ‘_ : If you a.re employed please 1nd1cate the nature of your employment (Profess1onal Group)
e Rehab1htatlon Agency S ' ‘
o L‘mployment Agency

'{':_School (elementary, secondary, “spec1al" L
School). . g S

C'ollege or: Umvers1ty :

No Response

Other (please spec1fy) .:

'Consultant w1th nat1onal headquarters (of
occupat1onal therapy) - '

%i :
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'Phase II

R Construct1on of Instruments

wr1t1ng : for ,both cogn1t1ve'and affective instruments:

Film Evaluation

Evaluatlon of the Effectlveness of the F11m Upon the Cogmt1ve
and Affect1ve Domams o o

The ma]or ob]ect1ves of the f1lm were to serve as an 1nformat1on med1um for
“the general pubhc, and to promote acceptance of rehab1l1ta .,1on counsel1ng as a plf'o-
fession. Therefore, evaluation of the effect1veness of the f1lm must be in terms OJ.

the information it conveyed and its effect on. att1tudes of v1ewers. o :
~ Because they m1ght yet enter the profess1on it was thought that college and
h1gh school students would be appropr1ate sample segments of the pubhc on wh1ch

' -to evaluate the f1lm

~-To obta1n a representat1ve sample, contacts were made at several college '

| ’campuses in Western New York to obtam groups of sub]ects. A spec1al effort was R
B made to obta1n groups enrolled 1n general 1ntroductory courses and other courses
' wh1ch prov1ded cross-sect1onal representat1on of college student bod1es. From ' o
_these contacts a total of mne groups were obta.1ned From the n1ne, f1ve groups : '_ S

' 'were randomly selected to part1c1pate 1n the study

To obta.ln a sample of h1gh school s.,udents several local h1gh schools were

, 'contacted ‘and two groups were randomly selected from those who were w1111ng to
part1c1pate. A total of 912 subJects, 805 college students and 107 h1gh school _
| .v ,students, ‘were surveyed m the study A number of questlonna.lres were d1scarded
| :‘ 'because the sub]ects falled to complete all the 1tems. Thus, of the or1g1nal sample -
’ conta1n1ng 546 exper1mental and 366 control sub]ects, complete test data were '
:.avallable on only 321 exper1mental and 247 control sub]ects Th1s attr1t10n was R }
proport1onate for both groups. It was assumed that the remalmng subJects were ,' :

representat1ve of the or1g1nal populat10n.__. S T

L S1nce both 1nformat1o' ‘l

1nves\,1gated two k1nds of 1nstruments were constructed one to assess cogmt1ve effects,‘

.:.".-.the other to ass ss affect1ve effects., As a prelude to 1nstrument construct10n a group of

- v_,: _e1ght freshmen and another group of f1v e '€ s'en1 lrs were shown the f1lm a.fter wh1ch group :

- d1scuss1ons were held abou_ 'what the students got out of the f1lm. he d1scuss1ons _:t'ii_ '

_ ecorded and typescr1pts (see Append1xvC ' were used to help" in 1tem

affect1ve d1mens1ons of the f1lm s 1mpact were to be

TS Y IR

<SR

AR
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‘ Cogmt1ve
To assess the f1lm s 1mpact in 1mpart1ng mformatmn about rehab1l1tat10n '

counseling and d1sabled p,hsons, a pool of mult1ple cho1ce items was constructed
based on salient points or concepts dep1cted in the film, L‘mploymg the Judgements
of three specialists in educat1onal measurement the or1g1nal 1tem pool was reduced
to 40 items, each Judged to have content Val1d1ty. Prel1m1nary analyses on the 40 items,
based on data from 90 college student subjects resulted in the el1m1nat1on of e1ght items
and the revision of others. Items were rev1sed or ehzmnated on the basis of the dif~
ficulty and d1scr1m1nat1on 1nd1c1es computed on the sample as a whole without regard
to exper1mental or: control group1ngs. SubJects 1n exper1mental groups answered the,
quest1onna1re after see1ng the f1lm Control group subJects responded 1o the instru- -
‘ ments before see1ng the f1lm. ' - e _ .
| The rev1sed 32 1tem 1nstrument was adm1n1stered to a second group of 38 ‘
| exper1mental and. 12 control group college subJects Based on- the analyses of these
| data, 13 1tems were retalned 9 rev1sed*f, and 10 1tems were elumnated Dec1s1ons :
to rev1se or el1m1nate 1tems were base ) on two cr1ter1a- 1) the 1tem difficulty index; o
and 2) a d1scrnmnat1on 1ndex computed by subtractmg the percentage of the control
group gett1ng the. 1tem correct from the perce ntage of the experlmental group ‘
o answer1ng the 1tem5correctly Items haV1ng d1ff1culty 1nd1c1es between 30 and 70
and havmg d1scr1m1natlon 1ndlc1es greater than 28 were reta1ned The f1nal
mstrument thus conta1ned 22 1tems and appears 1n Append1x D, Form 1. _
| In scor1ng the f1nal 1nstrument no attempt was made to analyze spec1f1c

1tems.' Instead a total cogmtlve score was. der1ved by sumrmng the number of

correct responses for each 1nd1v1dual

Aﬁect1ve Scale I- Rehab1l1tat1on Counsel1 Jg; L o L

Ry The 1mpact of the f1lm, as di.sunct from the f1lm s content yas measured by
'the affect1ve score changes of peL ons a.fter see1ng the f1lm. A ser1es of b1—polar
sca.les were constructed to assess the att1tude of subJects about the f1eld of re-

hab1l1tat1on ounsehng_ Eleven scales, such as rewardmg or unrewardmg, bormg
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affective scales were rev1sed some were el1m1nated and others added In add1t1on, _
the length of each scale was 1ncreased to e1ght alternatives in’ an attempt to increase

" the var1ab1l1ty of the scores. The f1nal instrument conta1ned 15 b1-polar scales
pert1nent to the att1tudes surround1ng rehab111tat10n counse11ng.

'Affect1ve Scale II - D1sab111ty

A further cons1derat1on was the sub]ects att1tudes toward "d1sab1ed persons. "
Accordingly, 21 1tems (1 e., employable or unemployable, tra1nable or untra1nable, '
dependable or undependable, etc, ) were constructed us1ng the same procedures
described above, - S o . . -

~ The two sets of affect1ve scales one set assess1ng att1tudes concermng rehab111-- :
- tation counsehng, the other set assessmg att1tudes about "d1sabled persons" were ad-

o m1mstered to two new. groups of college sub]ects From th1s analys1s the pos1t1ve and

" negatlve poles of the scales were randomly ordered to reduce the 1nfluenr-e the response

| 'set or bias. (Affect1ve scales I and II are shown 1n Append1x D Forms 2A and 2B. )

For scor1ng purposes, each of the 36 1tems were treated is an 1ndependent
cont1nuous var1ab1e and each subJect's score was asmgned a value [+ one to e1ght
v depend1ng on the pa.rt1cular alternat1ve selected

. In add1t1on to the test data 1n.format10n concermng each subJect's sex. and

| jv , level of educatlon was also obta1ned to study the relatlonshlps of these var1ables. ';.

Procedure

At each school arrangements were made for show1ng the f1lm at a. t1me o

conven1ent for the class 1nstructors. Immed1ate1y pr1or to the f11m each group

o was randomly d1v1ded 1nto exper1mental and control subgroups and the exper1menta1 Lo |

B subJects were taken to another locatlon where the f11m was to be- shown

As soon as the two groups Were separated the control group was. admlmstered o -

: : thto assessment batt°ry. _When all tests had been collected the control group was
o thenallowedto v1ewthef11m'”" e o L

; Immediately{'after‘.yiemng.‘f the - ﬁfﬁﬁ;,Tithe-’-ié;e;séﬁmeﬁtalj' group wés' administered -
{:the assessment battery. Bqt

e 'er1menta1 and control subJects were gwen th1rty '
:.rmnutes to’ complete the ent1re asse'ssment battery '

AnalL1s of the Data

-Var1ate control
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In add1uon to 1nvest1gat1ng the ma1n treatment effect all subJects were class1f1ed
1nto subgroups on the bas1s of sex and level of educat1on. The or1g1na1 des1gn part1t1oned'
the SuOJects into f1ve educat1on levels. h1gh school a.nd college (freshmen, sophomore,
: ]umor, and semor levels) However, due to the attr1t1on because of 1ncomplete _ )
" _ quest1onna1res, the cell s1zes were not suff1c1ent to generate 1nternally val1d results.

"'Therefore, freshmen-sophomore groups were collapsed 1nto a lower d1V1s1on category
-and ]un1or-sen1or groups 1nto an upper d1v181on category The complete des1gn, there-
fore, was a 2x2x3 factor1al des1gn (see F1gure 1) us1ng the cogmt1ve test and each of
C the 36 affect1ve d1mens1ons as. dependent va.r1ables. L ' o ' '

g ;

’ lower d1v1 'on

college RSN
upper d1v1s1on '
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Results

The results of the.analysesof the cognitive test are presented first, followed by '
the results of the analyses of the affective 1tems assessmg "rehabilitation counseling, "

and concluding with results of the "disabled persons" -“"ective scale analyses.

Cognitive Test Results

' Cognitive test score means and standard deviations for\the independent variables
are presented in Table 1. The results of the cognitive test analysis are shown in Table 2.
No significant interaction effects were found in the analysis of the cognitive test scores,
however, a significant difference between the control and experimental groups was found '
at the . 0001 of confidence The experimental group had a h1gher mean cog‘mtlve test
score ina.: Jid the control This result was true regardless of sex or educational level.

No significant sex difference in cognitive test score means was found, however,
~ the main education effect was "significant. Post-hoc’-co’mpari’sons (t-tests) indicated that

a mean cogaitive test score for upper division college students which was significantly

greater than that for high school students and accounted for the significant education
effect. | - - A ,
In summary of the cognltlve test results, sub]ects in the exper1mental group
had a significantly higher mean cogn1t1ve test score than did control group subjects.
College juniors and seniors scored significantly highe on the test than did high

school students. No d1£ference between the sexes on ct~gmt1ve test scores was found.

A.ffectlve Scale I: Rehabihtatlon Counsellng

In the analyses of the rehabilitation counseling i'tems‘. only two of the possible

60 interaction effects were statistically signifi\zant. -USing the significance level . 05,
such a finding could be chance, it was thought that the main e_ffects were directly

interpretable without having to break them down into simple effects. -

Treatment Effects' _ . _ .
Means and standard deviations for the exper1mental and control groups on the

15 affective rehab111tation 1tems are shown in Table 3 and a summary of the main
treatment effects analvses is given in ‘Table 4. Complete ANOVA results for each

a_ffective rehabilitation counsehng item appear in Append1x E, Scalel.

On each of the 15 affective rehabilitation counsel1ng scales the sample mean of
the experimental group was greater than that of the control group. Th1s trend for the
| . expef1mental group to have more positive att1tudes about rehab111tation counselmg '
than control subjects was stat1st1cally s1gmficant on six of the 1tems--1tems 1 2,
3,7, 10and 14, = ' ' T

‘C,o" |
7o
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Table 1.

~ Means and Standard Deviations of Cognitive Test Scores
for Independent Variables v :

- Group N ".-___-:iVIean“ . 8.D.

Experimental 321 11.80 2,62
Control - . 247 o726 2,02

Female 86 919 3.18.

‘Male | 192 9,89  3.47
Upper Division 105 ~ 9.98 . 8.16
‘Lower Division 402 . 9,98 3,25

©% . HighSchool 61 . 857 3.2




1

AR e e : - : TS A A

' Table 2 |
Analysis ovaar.iar‘lce. of Cdé’nitiye Teét, Séores.
]T’ré#niént (A)'i:' - 1 R '28}8A8'.’18’;,,f,';‘_,vr":,l'._ﬂ"';"~:':.-"fi"~v£‘:]__.§'.96 - oot

‘Edueation (©) 2 sz28 . 3e7 o .02

._*.Ax’B' B T 234 o  _' : 42 .52
 _-A'x C  s 2 o ,’-1'.'7_0.' | 30 . 74
v'-'.‘A-x'Bx‘é I T 525 .3 .3y

“Total . 567 " 293400




1 nonprofessiohal - professional
2 . un.inter.esting' - interesting
3  unrewarding - rewarding
4 undemanding - demanding
5 loo__sely' _ highly
structed structed
6 - low _high
. - prestige prestige
7 - limited © - open’
[ .~ opportunities  opportunities.
8 occupationI ~ _ occupation I-
o would not pursue - wo’uld pursue
9 highly hlghly ‘
. . subjective obiectlve
10 unappealing’ appealing
‘working = - working
o v_environment environment
11" nonhumanistic - humamstlc
12 nonintellectual - intellectual
18 '.'vnonchallengmg - challengmg
Do 14 . depressmg pleasant ‘ "
15 nonsg1ent1f1c sclentlflcally
R . ’ baS_ed_

kwhfnin
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Table 3

Experlmental and Control Group Means and Standard Dev1at10ns

for Affective Scale I (Rehab111tat1on Counsehng)

Scale .

Experimental
N=321
Mean S.D.
6.87 1.42

6.63 . 1.45
7.34 - 1.10
7.29 1.04
5.61 1.75
5.36  1.46
6.18  1.63
4.07  2.09
4.65 2.04

5,13 1.78

. 7.52 .98
6.79  1.25

7.4 .98
472 1.83
5,72 1.48

Control’

D. =

.04

N = 247
Mean S.
6. 49 1.67
. 6.38°  1.67
7.12 1.29
7.30 1
5.48°  1.77
5.25 1.53
5.72 1.91
3.78  2.18
439 2.15
.45 1.80
.51 .90
.70 1.28
.37 1.14
.19 1.83

.63




 Table 4

Analy51s of Varla.nce of Exper1mental and Control Groups
for Affective Scale I (Rehab111tat1on Counsehng)

. ‘ ‘Mean o
Source C Square . Error F .
.33 . 8.48  .0038
J31  3.95 .0474
.37 4.86  .0279
.03 .02 .8796

" nonprofessional - professional _ >1‘9. 75
uninteresting - interesting _ - 9.14

= N N

unrewarding - rewarding.  6.64.
- undemanding - deme,nding o .02

© s

loosely _ highly - ' = . -
: structed structed - - 2.35  3.09 .76 .3833
6 low v_ high ‘ R T
. prestige prestige o _L.51 - 2.08 .73 -.3946 -
7  limited ~_open : - S
- opportunities ‘ opportumt1es - 23,85 2,86 8.34: .0041
8. "occupationI ‘ occnpat10nI_ R e o o '
~ would not pursue  wouid pursue 11,59 4. 2_9' 2.70  .1010
9 highly _ highly - o -
- subjective = objective . 9.61L.  4.38 2.20 1389
.10  unappealing  appealing o SR B L
- - working = _ working .- N L
environrent - environment 64.82 - 3.11,. 20.87  .0001
1 nonhumamstic - humamstic ‘ B 1)) S .90 o -.001 L9750 -
o 12 ‘ nomntellectual - 1ntellectua1 . 100 1.57 0 .6376 .4250
, 213 nonchallenglng - challenging .16 ﬁ.'1°06' W2 ;397.0'
'"'fiiiif’”depreSS1ng pleasant - .38.52  8.39  11.37  .0008

15 _nonsmentlfic - smentlflcally TR ' e
LR based sl 2039 .21 .6434

13 N T O CONFTO

. .,1_df for all tests equals 1and 556
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The findings indicate that, relative to the control group, the subjects in the
experimental group felt that rehabilitation counseling was more professional, more
interesting, more rewarding, had more opportunities, had more appealing working
environment, and was more pleasant. The film seems to have had some pos1t1ve

effect on attitudes toward rehabilitation counseling.

Sex Effects

Means and standard deviations of male and female students on the affective
rehabilitation counseling items appear in Table 5. A summary of the main sex
effect analyses appears in Table 6. ' ' o e

Sex was clearly an important influence on attitudes toward rehabilitation
counselmg The sample means for females were higher than those for males on
all 15 items and these d1fferences were significant on 12 of the affective 1tems
More so than men, women seemed to regard rehabilitation counseling. as pro-
fessional, 1nterest1ng, reward1ng, demand1ng, highly structured, h1gh in prestige,
having good opportumtles, an occupation they would _pursue, hav;ng an appealing
working environment, humanfstic, intellectual, and challenging.

Education Effects

The means and standard deV1at1ons of h1gh school a.nd upper and lower d1V1s1on
college students on the affective rehab111tat1on counselmg 1tems are shown in Table 7.
The results of the analyses of variance compar1ng these mea.ns are presented in
Table 8. - S A .

No clear 1nd1cat1on of the relat1onsh1p betWeen educat1ona1 level and feel1ngs
about rehabilitation counsehng emerged from the analyses of the data Only three ‘
of the 15 items (1tems 4 8 and 10) y1elded s1gmf1cant dl.fferences among ‘the groups

* and in each case there was a pos1t1ve linear relat1onsh1p between education and .

pos1t1ve att1tudes toward rehab1l1tat10n counsel1ng Increas1ng educat1ona.l level
was indicative of feelmgs that the profess1on was demandmg, a des1reable
occupation to pursue and an appealmg workmg env1ronment _

In summary, results of data from Affectlve Scale I 1nd1cated that the f11m

| had a pos1t1ve effect on feel1ngs toward rehab1l1tatlon counsel1ng, that women had y
: more pos1t1ve att1tudes about the profess1on than men and that educat1onal level

was largely unrelaoed to measured feelrns_f about rehab1l1tat1on counsel1ng e

Affectlve Scale II: The D1sabled P . : : _
' In the analyses of tne 1tems relaung to d1sabled persons only e1ght of the e1ghty-

four poss1ble 1nteract10n affects were s1gmf1cant at the 05 level.

- ’_vt ': 27




Table 5 * -

Male and Female Group Means and Standard Dev1at1ons
for Affectlve Scale I (Rehab1htat1on Counsehng)

, S " Female Male
Scale : ' ‘N =376 : N = 192

Mean  S.D.  Mean  S.D.

.85 . 1.46 - 6.4l  1.67
76 1.47 '6.06 1.6l
.41 1,00 6.91  1.44
.43 .92 . .7.02  1.20

nonprofessional - professmral
mnterest1ng - interesting- .

unrewardlng _rew‘ard1:ng'_- _

undemanding - demandinifg' .

I N I I
R - -

loesely. " mghly A T T T
structed structed . '5/67-  1.73. - 5.31 ~ 1.80
prestige prestlge . 558 - 1.39 . 4.78 " 1.55
opportunities Opportumt1es . 6.28 1.58  '5.31 1.93

B

8  occupation I _occupationI. © . SR D :
~ would not plirsue would pursue o 4.26 0 2.12 - 3.31 - 2,02
. subjective obJectlve o o 4,63 213 0 4.36. - 2,01
10  unappealing appeahng B s e
. working ~— working G T P
- environment - env1ronment 99 - 179  4.54 - 1.84
.57 .96 . 7.4l .91
.84 1.25  6.57  1.27
57 .89 710 1.26
55 1 1.87 - 4. 38}}_ 182
.70 1,50 - 5.67 1 .62

11 ) nonhuman1st1c -~human1stlc
‘ 12 nomntellectual - 1nte11ectual S
13 nonchallengmg - challengmg o
'. 14 depressmg pleasant e

15 nonsc1ent1flc sc1ent1flcally
: = based




Table 6

Analysis of Variance by Sex for the Affect1v° Scale I
(Rehabilitation Counsehng) N

4 . .'"'-_,_Aj-'Méan_ | L -
Source o - Square Error- F P
.33 10.33 . 0014
.31 26,14  .0001
.37 23.35 0001
03 20.86  .000L

nonprofessional - professional 24,07
uninteresting - interesting =~ . 6.48
- unrewarding - rewarding = . ' 31..89 S

B T T X}

undemanding - demandmg S 21.39.
loosely _ highly ) L L S G
structed‘ ~ structed . .. - .16.37 3.09. © .5.30 - .0217"
o prestlge prestlge Lo .. 82,41 2,08 - 89.54 . .0001 -
7 limited =~ ‘open- N o T IR .,
__'opportumtles opportunltles -~ .0 118,25 2.86° 41.38 :.0001 '

[52 B SR JL T - R

_8  occupation I "_ occupatlonI R S
, . would not pursue ~ would. pursue . “113.45  2.49 26.43 - . 0001
9  highly - _highly ~
o subjective obJectlve SR 8.94 4.38 ¢ 2.04  .1535
10  unappealing ~ appealing PR R
working . ° - working

_ ‘environment env1ronment L 2_4.:_85'- 3.11 ©8.00 . .0049 ‘

11 nonhumanistic - humamsuc . 3 48 .90 3.89 ‘.Q49_1 .
,-1‘2_"‘nomnte11ectua1 - intellectual = - 9.38 1.57 - 5.98 .0148
13 : nonchallengmg - challengmg' S 27 07 3 1.06 : 25. 49 . ‘_-',0001'

14 '.: depressmg pleasant ) 31 3. 389 . .98 ;3233
15 nonsmentlflc - sc1ent1flcally"- oo B o o
SR pased .15 2.89 .06 .8002

SR df-‘,for'é;ll 'tes':t.s'_"englns 1and556 o
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" uninteresting - interesting 6.62  1.27 6
__unrewarding -~ rewarding 7.19 -~ 1,19 . 7,26
7

loosely. _ highly e
-‘structed struct’ed" o .59  1.57 - 5.,52. 1.81 5,66
low hlgh B o S o
. prestige- prest1ge ... 5.31 1.35 5.3 1.50  5.23

' nomntellectua.l - 1nte11ectual . 6.60 1.‘30_
Anonchallenglng - challengmg . . T.46 .95

Table.7

L‘ducatmn (College Upper, Lower, and ngh School) Group Means and Standard
Deviations for Affective Scale 1 (Rehab111tat1on Counsehng)

‘ : _ Mean S.D. Mean S
nonprofessional -professional 6.76 - 1.49  6.73 1.55  6.43
, | | 6.56  1.60 6.10

1.20  7.23
1 6.93

undemanding - demanding . 7.39 .85  7.32

limited open. o .
opportunities I opportumues 6,05 1,57 6.00.. 1.75 5.48
occupationI .- - _ occupationI B ' - R

- would notpursue ‘would pursue 4,15 . 1.93 4,00 2,15  3.18

hlghly ‘ hlghly

- subjective ~ objective’ - '4.57‘ 2.07  4.48 12,01 4.84
‘unappealing " appeahng o ' ' o '
‘working - - . working

env1ronment - environment 5,28 141

.80 1.88
.52 .95
.80 1,23
45 .99
51 1,87

nonhumamstlc - humamsuc 7.50 . .97
.64

r‘h«‘la.ﬂ,n#'4'
N N

depressmg - pleasant IR 4.57  1.70

nonsc1ent1f1c scmnuﬁcally

“hased 578 149 5.65  1.56 5,77

L

.D, . Mean

. 31 "‘:’ :
.49

.08
.21

Scale” . College Upper, College Lower  High School

N =105 - N=402 - N=6l1

S
1
-1,
1
1

11
.19
.30
. 88

.87
.37

1.49
1.94

. 56
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10

11

nonprofessional - professional 1 1.85

~ Table 8

Mean

.- Square "Err‘or ,

:'occupatlon I

-unappealing
‘working

" unrewarding - rewarding

undemanding - demanding

~ loosely _ highly
,structed structed

low - high-

) presuge prestige
limited - open.

opportumues , opportumtles

subjective ~ objective

: appeahng .
- _ working
environment env1ronment

nonhumanlstlc - humamstlc
12

13 -
| -'1_:4_v .

non1nte11ectua1 - 1nte11ectualv :

nonchallengmg - challen{nng L

depress1ng pleasant

’.nonsc1ent1flc_ - sc1ent1flcally. -

based

occupatron I
- “would not pursue ~ would pursue..f

h1ghly . h1ghly

_ uninteresting - interesting - 5.10
.58 ..
4.13

2.47
2.30
40
.70
6.29 -
.23
.01,

.82

2.67

1.75

.16

2
2
1
1

.33
.31
.37
.03

29

.38 1,

90
1,57rf
1.06
3.39

Y d_f_;_fqrf all tests equals 2 and 556

F

T

Analysis of Variance of Education (College Upper, College Lower,
and High School) for Affective Scale I (Rehab111tat10n Counsehng)

.79
.20
.03
.80
.10
.24

6.52

L1
.52
. 52
.52

.48

. 4525
L1113
. 6544
L0183

. 4495
.3326 -
.1075'
L0167
. 2385
.0016
9857
. 5924
.0818
5964

L 6170°
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Because so few interaction affects were significant and because those that were
significant primarily involved sex and education which were of secondary concern in
tne evaluation of the film, only the main treatment, sex, and education effects ave |
discussed. -

Treatment Effects

The means and standard deviations of the experimental and control groups on
the 21 affective disabled person items are given in Table 9. A summary of the treat-
ment effects analyses is presented in Tabe'vl 10-and the 21 complete analys.is of
variance results for Affective Scale II can be found in Appendix E, Scale Il

If the film affected sub]ect's att1tudes about disabled people it was 1mposs1b1e
to tell it from analys1s of Affective Scale II. Wh11e there was a tendency for subjects
in the exper1menta1 group to have shghtly more enhghtened attitudes about the dis-
abled than control group subjects, only four items yielded stat1st1ca11y s1gn1f1cant |
differences and only three of them were in the'direction of more positive experimental
group attitudes. Sub]ects having seen the f11m compared to sub]ects not hav1ng
seen it, felt disabled people were more self—supportlng, more co-operative, and
more hke normals than d1fferent The experlmental group expressed more concern
about the disabled than did the control group '

Sex Effects

"~ Means and standard dev1at10ns of male and female sub]ects on the 21 scales

_are summarized in Table 12,

Females seem to have more enhghtened att1tudes than males about d1sab1ed

people Sex d1fferences were s1gn1f1cant on eight of the 1tems on Affective Scale II

indicating that not only were women. more concerned about the d1sab1ed than men;

but thatthey felt the d‘sabled_ were more tralnable, full of life, employable, co-

“operative, pleasant, useful, and able to hold salaried occupations. The findings

* coincide with previous results i_ndicati,ng:.that women had more positive feelings

~ about rehabilitation counseling than did men, Women are also less employable than-
| me_n.i | N o ” o |

N Educat1on Effects

In Table 13 are the means and standard dev1at10ns of h1gh school students, lower,

'and upper d1v1s1on college students on the 1tems 1n Affectlve Scale II, ‘A summary of
N '*he tests of educat1on effects on Affect1ve Scale II is: presented in Table 14,

No relat1onsh1p between educat10nal level and feelmgs toward d1sab1ed people '

s d1scernab1e from the data collected .No s1gn1f1cant d1fferences among students
.'w1th vary1ng educatlonal level Were found. on. any of *he 21 1tems on Affectlve Scale II

32
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Table 9

- Experimental and Control Group Means and Standard DeV1at1ons
- for Affectwe Scale I (The D1sab1ed)

: o : - o _‘Experim'ental R Control'
Scale .. . o . . . N=321.. N =247

MeanS‘ | “Mean‘ , -S D

untramable - tra1nable o ; o 7 17 101

~ full l1fe - ex1stence » 6 70 o 131

| ‘similar - d1£ferent C . ) | 5:63 ~1.82. o

independent dependent' o  5.64 1. 58

- avoided - accepted IR 425 1
o .v'd'z6;§i¥;ndt1;3itf .

.05 1. 07,,,;'
.56 1.33 -
20 2.00
.38 1.70

.16 2,06
.89 1.23

o o -

ff‘employable - unemployabl

(A}
f—y
(A}
o o

'.._-»:ﬁf_self-- e supported U e e e T T
N supportlng by others -~ FEE IR, - 85 *1,56  ~ 5.50 1.76 -
| potent1a1 potent1a1 S U561 L71 5.46 - 1.88

BEES TR NS TN R

. 9 B cooperat1ve - uncooperatlve " - "6.j‘5v_'1 119 = 6. 24 7 1.88
" ©6.69 - 1.16 - 6.58°  1.31

10 dependable - undependable =

11 realistic . unreahsuc Lo e
o '.[expectat1ons expecfat1ons o 083001088 -

.26 1.35
.45 1,97
.48 1,72
.60 1.23
.96 1.54

) 12, f.'chqulsh nonc11qu1sh B 455 189
;;1'3 V;1e.1der follower 466 167
: asp1r1ng despa1r1ng ' 6. 01 o1 60

o

14 ."." hardworkmg - lazy

S I N N

©subjectto - . mo. o o o Tin
o v:d1scr1m1natlon d1scr1m1nat10n _j 6008 - 12,02,

. 5.84 1,98
1 /.ijrestr1cted unrestncted 5.3 1,82 . 5.66.. 1.65 -
: 18 »'v_'pleasant -unpleasant 625 G 1r3g 6.02 - 1.56
; ""'-]..9:-.:‘;:_;salar1ed " menial S R
IR ‘occupat1ons J occupat1ons

T8 172 590 - 174
| aﬁxl‘in&i_ff‘ef‘éﬁt U656 0 1.65. . 6.28 . 1.67 -

useful - useless‘

E '_,:"'I am concerned :
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Table 10

Ané.lysis of Variance of Experimental and Confrol. Groups
for Affective Scale II (the Disabled)

Mean 1

Sodrce ‘ Square Error F P
1  untrainable - trainable . 1.87 1. 05 1.77-  .1837
. 2 full life - existence ~ 2.70 1.72 1.57  .2106
3  similar - different 26,29 3.58 7.3 - .0070
4 - independent —dependént ‘ 9.75 2.69 ' 3.62 .:0576
5 avoided - accepted ‘ g .99 4.35 . .23 . .6339
6 employable - unemployable .89 1.60 .56 . .’561
1 self- _ supported v . S o ,
supporting by others 17. 65 2.69 - 6.56 ..01.07
8  unlimited limited | | S e
potential = potential o o8.27 3.18 1,03 . .3107
9  cooperative - uncooperative 9.79  1.60. 6.10  .0138
10 dependable - undependable ' -_ 1_.;;46 ~1.51 .97 . 3250
| 1i realistic  _ unrealistic - e R
’r ' expectations ‘expectations‘ : 19 , 1.77 .11 | ..7437 N ’ ;
| 12 cliquish ~ noncliquish B P ¥ { 3.69 o .32 .5729 |
L 18 leader - follower 450  2.86  1.58 2100 ‘
| 14 hardworking - lazy = , 2.32 . 1.44  1.61 = .2057 o
15  aspiring - despairing - .35 2,47 14,7079 :
16 sulject to _no ‘ | SR
, _ - discrimination discrimination . 8.18 4.00 . 2.05 . 1532
17 restricted - unrestricted .08 3,07 .03 - .8695
l .. 18 pleasait - unpleasant’ - '7.58 . 2,12 3.58  .0590
19 salaried _memiml .
| ' ' cccupations occupati‘ons R {1.{17 2.89 - R lv. 44 . 2301
: 20  useful - useless” coo.. . .23 0 131 LT . 1842
| 2_1 I_am concerned -Iam ingifferex}ﬁ o 10.74 2.57 _4_'-‘18 o . 0413 -

Lt for all tests equal 1 and 55 6 :

84

i
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Table 11

Male and Female Group Means and Standard Deviations

for Affectivve Scale II (The Disabled)

" Female

41

Séale N = 376
Mean SD

untrainable - irainable 7.22 .98
full life - exisfze.r‘:ce 6.74 1.23
similar - different 5.52 1. 94

~ independent - dependent 5. 61 1.64
avoided - accepted 4,17 2.15
employable - unemployable 6.93 1.23
self - _  supported :
supporting by others 5.72 1.66
unlimited _ limited |
potential potential - 5.65 1.73
cooperative - uncooperative 6. 43 1.26
dependable - undependable 6.68 - 1.21
realistic unrealistic: . . -
expectations expectations 6.33 1,33 .
cliquish - noncliquish 4,44 2. 01

' leader - follower 4,59 1.72
hardworking - lazy 6.74 1.20
aspiring - despairing 6.08 1.58

subject to -~ - no . i
discrimination * discrimination - 6.09 1.95 -
restricted - unrestricted . 5.66 1.76.
pléasant - unpleasant R 624 1
salaried _ menial @ e

. occupations  occupations . -9.95  1.65°

useful - useless o R 7 1.15 1.07
Iam concerned - I am'indi'ffereﬁt . 6.74  1.52

swnempen R

Male
N = 192
" Mean S.D.
\
6.91 1.12 |
6. 43 1.45 |
5,29 1.86 {
5.38 1.6
4.29 1.97
6.68 1.36 |
/ J
5.67 1. 64 |
5.34. 1.87
6. 23 1.31
6.56 1.27
6.17 © 1.35
4,64 1.75
4.56 1.63
6.55  1.21
5. 81 1.54
5,77 2. 09
5.61  1.72
5.96 1.56
5.52
6.73
5. 85
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| Analysis of Variance by Sex for Affective

Table 12

Scale II (The Disabled)

Y4t for all tests equal 1and 556

Mean

Source Square
" untrainable - trainable 12,26
full life - existence 12. 69
similar - different - 6.86
independeht - dependent 6.32
avoided - accepted |  1'. 75.
employable - unemployable 7.91
self _‘supported s
-supporting by others .25 -
unlimited _ limited o
potential = potential 11.49
cooperative - unc’oopera'tive 7.07
dependable - undependable 1.74
‘realistic _ unrealistic L
expectations = expectations 3.37
cliqliish - honcliquish 4,97
leader - follower .12
hardworking - lazy 4.39
aspiring - despairing 9.40
subject e " no '
~discrimination discrimination 12.96
" restricted - unrestricted .40
pléasant - unpleasant . 9.66
salaried . ‘_' menial e
- occupations occupations: 23.86
: 'uisefull-'- useless ' ‘ 22,57
'i’;a'.‘m ‘concerned - I am 'indifferént N - 9_8’..86'

2.
L
_—

.69

.18
.60
.50

.77

3.
3.
L

52;47

69

86

44

4.00
3.
- 2.

07

12

89
31

57

.65
.38

1.92
.35
.40
.95

. 08

.62

4.41

.16

.90
.35
.04

3.04

.81

.24
.13
.57
.25
17.
38.

28

52,,

. 0007
. 0068
.1669
.1260
5267
10265

. 7596

. 0578
. 0363
.2325

.1683
. 2465
. 8363
. 0819
. 0515

. 0723
7199
.0331

0043
. 0001
. 0001

: TATES
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Table 13 . -

D L et LS TP

Education (College Uuper, College Lé;wer, and High School) Group Means and Standard

Deviations for Affective Scale IT (The Disabled)

Scale

untrainable - trainable
full life - existence

similar - different

' independ'ent - dependent

avoided - accepted.
employable -- unemployable

self- _ supported
supporting by others

‘unlimited - limited

potential ~ potential
coopérative - uncooperative
dependable - undependable

unrealistic

cliquish - noncliquish
leader - follower .
hafdworking - lazy

* aspiring - despairiﬁg

'subject to - no

discrimination ~ discrimination

restricted - u'n_re‘stricted
pleasant - unpleasant
_ 1menial

occupations occupations

Iam copcerﬁéd - T am indifferent _6;.:45_ :

College Upper

N =105
Mean S.D.
7.07  1.07
6.58  1.28
5.51 1.76
5.58 1
4.31  1.93
6.76 1
5.64  1.69
5.55  1.76
6.3y  1.20
6.65  1.19

©6.30  1.30
4.43  1.95

 4.63  1.60
6.70  1.17
6.01  1.53
6.02  1.97
5.71  1.61
6.19 = 1.28

5.6 1.90
7.01  1.13

.50 -

L1

:1;65‘=

College Lower

S ol G, =

- = T S S

1.15
1.60 -

N =402

Mean S.D.
.13 1.04
.68 1.31
.46 1.94
.53  1.65
.15 2.12
.86  1.381
71 1.63
5.56  1.78
6.39°  1.31
6.64 - 1.24
.27 . 1.33
.47 1.91
.55  1.69
.66 1,20
.98  1.52
6.01  1.97 -
5.63  1.73
6.16  1.47
5.87 “1.67
7.03

6.53

High School

N

7.15
6.46
5.26
5.54
4
6

4,44

.85

5.43

6.44
6. 64

.28
. 87
.66

.00

5.72

5. 66
5.97

5.64
6.89

5._80'

O T I

1.93

S.D.

.00
.44
.03
.81
.17
.34

1.75

1.87
1.22
1.21

.45
. G0
.83
.34
9%

= e e DD

2.27
2,08
1.74

1.80
1.29
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Table 14

Analysis of Variance by Educational Level (College Upper, College Lower,

and High School) for Affective Scale II (The Disabled)

‘Mean
Source Square
1  untrainable - trainable .38
2 full life - existence .39
3 similar - differcnt 1.08
4 . independent - dependent .45
5 avoided - accepted 2,59
6 employable - unemployable i- .12
-7  self - _ supported '
' supporting by others .24
8 ° unlimited _ limited .
‘ potential  potential .32
"9 cooperative - uncooperative LT
10  dependable - undependable Lt
11 realistic unrealistic o
: expectations expectat1ons .30
12 ,cl1qu1sh nonchqulsh ' . 4.29
13 leader - follower . | .69
14 - hardworking - lazy .93
15 | asp1r1ng d~,sp41r1ng .66
16 ‘ .sub]ect to no . :
. - discrimination d1scr1mmat1on S 1.45
' 17 rv=str1cted - unrestr1cted - .48
18 pleasant - unpleasant B .83 :
:19‘-?:*':*~salar1ed ‘menial R
- ‘_occupatlons occupatlons ~1.06
‘useful - useless T 49
, I am concerned - I am 1nd1fferent "_7.'8\1

N e M
O
©

Error

1.05
1.72.

3.58
2.69

4.35

1.60

2.69

-3.18

1.60

151

17

N =
=3

4,00
3.07
2;12..

' 2 89
'-»1 31 -

v df f'drv'al'l tests equals 2 and 556

F

.36
.23

.30
.17
9

.09

.10
48
.07

;17 :
.24

.64
.26

.36

.15

.39

.37
.38

3.04

mmxmmmmmmmmmm mmvmm‘w

. 6953
.7956
. 7399
. 8456
.5524
}9269;

;9119;"

,9039
.6198
.9285

. 8450
.3137
.7859
.5271 - -
. 7658

. 6958
L8567
L6755

L6934
. .6861
. 4085

m»wwm\
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Summarizing the results of treatment, sex; and education effects on feelings
about the disabled, it appears that the film had very little impact on such feelings;
that women have more positive, enlightened attitudes about disabled persons than do
men, and that feelings about the disabled are unrelated to educational level.

Conclusions

The purpose of the film was to provide viewers with information about the
emerging profession of rehabilitation counseling and to encc‘crage positive, en- |
lightened attitudes about the field. Results of the analyses of the cognitive’test
scores leads to the conclusion that the film was succ.ssful in impe.rting information
about rehabilitation counseling. Subjects who saw the film scored significantly
higher on the cognitive test than did subjects not see1ng the film. In addition to
providing the public with useful information, the film also helped viewers to gam L
more positive attitudes about rehabilitation and, to some extent, about disabled
people. Thus, in evaluating the film we conclude that both its cognitive and affective
goals were met. The film prov1des 1n.format1on about the pmfess1on and stimulates
positive attitudes about rehab1l1tat10n counseling.

Sex was not a factor in acqu1r1ng information a.bout rehab1l1tat1on counseling
from the film, but analyses of both aﬁect1ve scales led to a clear conclus1on, ‘
women have more pos1t1ve feelings about poth disabled people and the field of
rehab1htatlon counselmg than men have. - o

As is the case with most cogmt1ve tests, upper d1v1s1on college students scored
hlgher on the information test than did high school students However, the educational
level of subjects was unrelated to feelmgs a.bout d1sab1ed people and rehabilitation |

counseling.
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Film Evaluation
Phase III
Influence of the Film on Vocational Choice
. The previous sections contain the results of the major attempts to evaluate

the impact of the film on potential viewers. This third and final section reports the
results of a secondary assessment of the films. |

Rationale and Pro cedure '

According to Holland's theory of vocational choice, occupations can be classified
into six basic types based on the personal1ty character1st1cs of those persons employed
in the occupations.. According to Holland (1966) there are six types of vocational

environments, each environment be1ng def1ned in terms of people who comprise them.

These occupations or environments or people are called by Holland Realistic, Social, d
Intellectual, Conventional, Enterprising, and Artistic. Realistic occupations such as '
forestry or mechanics employ pecple who like outdoor work and like to work with
their hands. Social occupations, ‘teaching and social work, ‘attract Ipersons who like ﬁ

working witl, other people. Intellectual occupations, chemistry and dentistry, appeal
to people who. like science and working with ideas. “Conventiohal occupations accounting

‘and data processing, are more to the liking of people who en;oy structured specific

e

non-social tasks. Enterprising occupat1ons such as law and sales draw relatively

aggressive, outgo1ng people Artistic occupat1ons mus1c or Journa.hsm attract

i people who are more creat1ve and enjoy a relat1vely unstructured free-th1nk1ng way
| of life. In this class1f1:'at1on scheme rehab1l1tat1on counsel1ng is a Social occupat1on
As a means of evaluat1ng the film it was reasoned that, the viewers' feellngs v _
about social occupations in general and rehab1l1tat1on counsel1ng 1n particular should ;
' change after seeing the film, They should express more 1nterest 1n social occupations
“than those who_had not seen: ‘the film. To test this hypotheS1s two separate l1sts of
s1x occupat1ons were drawn up. Eahh list. conta1ned one occupat1un representing. each of g
rIolland's six occupat1onal types (See Append1x F) & ubJects were asked to rank, v f
v separately for each l1st the six occupat1ons in order of the1r preference for the 2
' occupat1on, f1rst cho1ce through S1xth The subJects used for this part of the study

were the same 568 subJect used 1n evaluat1ng th ﬂogmuve and affect1ve 1mpact of
- tbn f1lm Three 1ndependent var1ables were used in this analys1s--treatment sex,

"}'and acadermc maJor There were two treatmentc (exper1mental—-those sub1ects who -
saw the f1lm and control—-those subJects not see1ng the f1lm), two sexes and seven '

R . ma;;ors (undec1ded and the six types postulated by Holland)
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The dependent variables were the mean ranks of the two social occupation titles
in the two occupational lists. Those two occupation titles were clinical psychologist
and rehabilitation counselor.

Results and Discussion

‘The mean ranks of the two Social occupation titles and their combined mean
ranks are shown in Table 15 for the two treatment"s, the.' two sexes, "'and the seven
academic majors. To determine whether-a multivas ‘1ate or univariate analysis of
variance was called for, the ranks of the two Social occupat1ons were correlated
yielding a correlation coefficient of . 41 which was stat1st1cally S1gmf1cant

' On the basis of the overlap between the two dependent variables it was decided to
conduct a three factor multivariate analysis-.',of variance. | ,

Results of the multivariate analysis are shown in Table 16. None of the
interaction effects being significant, the main effects are discussed directly. The
results indicate that the experimental and control groups did not differ in their
rankings of social occupations. In view of this finding astep‘dow_nanalysis was
computed to detel"mine if either of the variables (clinical psycholoqist or re-
habilitation counsehng) would yield s1gmf1cant differences in rankings over and .
above the effects of the other variable. ' ‘ : ’ o \

The results of the stepdown analysis indicated that despite the correlation : v !

- with rehabilitation counseling, clinical psychologist as an occupation was ranked ‘
.isignificantly higher by those subjects viewing the film than by the subjects not | A |
s'eeing the film. Since the sub]ects were randomly ass1,qned fo exper1mental and - : P

» control group, 1t is concluded that seeing the film, ied s“bJects to rate the occupat1on

N of clinical psychologlst higher than had thev ot seen the film. The value of the
stepdown F was 4. 93 which was s1gn1f1ca.nt at the .01 level of conf1dence

Since the film was deahng with lehab'i11tat1on counsel1ng, the above result is
somewhat unexpected However ra her than attempt1ng to rationalize the result

w1th some attempt at post hoc explanat1on we shall be content to conclude that to.
"some extent the f1lm was 1nstrumental in caus1ng "\ersons seemg it to pla ce
soc1al occupat1ons h1gher in the1r occupat1onal cho1ce h1erarchy : ‘

Though of cons1derably less 1mportance than treatment e.f cts, both the main

AT 1t is clear as has been sho wn many t1mes in stud1es of vocational cho1ce ‘that women

effects of sex and academ1n ma]or were stat1st1cally s1gn1f1cant In the case of sex - 1
. |
R prefer soc1al occupat10ns more than do men. The results of the. analys1s by sex are |

;jas expected and serve merely to reconf1rm what has been long known The s1gn1f1cant




Group

' Expeﬁmenﬁai

| Cor‘_ﬂ:rol

Male
Female

';"{’e.alistic :

" Intellectual

Social ,

"Co‘nventionaly
. Enterprising

. Artistic " -

Undeqided . |

i *1 is the'highest r'ankfp()ssib':i/é,- 6.is the lbwe"s.t_xfa»_.hk'.possible L

g
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Separate and Combined Mean'Rankings* of Two Sccial
Occupational Choices Relative to Non-Social Choices

N .

321
247
- 37¢€

-192

20

67

261
20
13
107

50

| Counséling
Psychologist

2.37
2.64

210

3,24
3,70
. 3,02
2.05

3.50

 2.69
2.20
13.26
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Table 15

2.95

3.12

2.70

3.36
1 2.51
'3.055
3.62
. 3.25

. 3.66

" Rehabilitation
~ Counselor

© 3.66 .
3.95

_Combined

2.66
2.88

2,40

3.45

3,83
8,187
2.28
'3.53

3.15
2.73

3.46
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Table 16
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nesults of Multivariate ANOVA for Mean Combined Rank1ngs

_-of Social Occupatlonal Ch01ces Relatlve to Non-Soclal Ch01ces

. ) « - o
‘Treatment (A) Y 2.85 N
Sex (B) 2 '_ | . 16.44 .0001
Major © - T "4 61‘- . 0001
Axn S ,’ 12 '.-"11_7 .46
AxC e .99 .46
BxC 12 a2 .53
AxBxC S 0% L1 '-'2}2v'
. ,Errof | o Lo 1080 | |
Total - ) oy 1.‘1“56.
' *The degrees of h'eedom‘ for the A x P x C 1nteract10n were 10 rather than 12

B o because one of the 28 cells 1n the analys1s was empty

m\ﬁ
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results of the 'major field effect indicate that persons in different ficlds of study rate
social occupations differently. Persons majoring in social areas rate social occupations
higher than do students majoring in other areas. Such a result is hardly unexpected.

Summary

Five hundred siXty;eight subjectbs randomly assigned to experimental and control
groups were asked to rank separately two sets of six occupations in order of their own
occupational preference. Each list contained one occupation representing each of
Holland's six occupstional types. It was hypothesized that subjects seeing the film
would rank the social occupations higher than subjects not seeihg the film, This
hypothesis was verified with one set of occupa;tiohs but not with the: other. Females
prrsferred social occup~tions more than males and subjects majoring in social areas
preferred social occupations more than did 'Studenfs‘majoring in non-social subjects.
It is concluded that the f11m had some impact ca helpmg v1ewers to be more

favorably dlsposed toward social occupatlons
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SUMMARY

The purpose of this project was the design, execution and evaluation of a
‘recruitment and public education program in rehabilitation counseling. The project
was developed in two steps as follows
1.) The production of the film, "Will It Be You?" The film has two—fold ob]ect1ves
a) to interest individuals, primarily undergraduate students in pursumg a career
in rehabilitation counseling; and b) to 1nform the general public of the goals and
serv1ces of the rehabilitation counseling profess1on .
2.) The evaiuation of the effect of the film un potentlal recruitment' candidates
and the general public. This would provide the Soc1al Rehabilitation Service
with specific data to mea.sure the influence of the f11m as a med1um for re-
cruitment and public educatlon program. . o . ‘
The assessment ofthe film, "Will It_f;'ée You?" was carried out in three
phases. - S
- ~-°hase 1 o ,
o The f1rst phase of evaluat1on 1nvolved obta1mng an analys1s of the film
by advanced students and profess1onals in rehab1l1tat1on counseling. Thirt; y-nine
 members of the American Rehab1l1tat1on Counsehng Assocxatxon who attended the

1968 annual convention and th1rty-f1ve graduate students enrolled in the re-
- habilitation counsehng program at the. Std.l,\ UmverS1ty of New York at Buffalo .

evaluated the f1lm w1th respe(,t to its techmcal excellence, as an 1nformat1ve
medium for the general publ1c, and asa recru1t1ng tool for the profess1on
v Both groups rated the f1lm h1gh in its technical aspects and in its ability
“to communicate mformatlon about the profess1on to the general public. The
bprofessxonals and the students felt that the film was effect1ve as a recru1t1ng

med1um

o Phase II _ . ,

‘ I ' The purpose of the second phase of evaluat1on was to assess the cogmtlve )

o and affect1ve 1mpact of the film on those subJects for whom the film m1ght serve as
a recrultment tool. To accomphsh th1s, two 1nstruments were constructed One was a :
‘ ',20 1te..‘ test to measure the knowledge conveyed in the f1lm and the other was a '
' :,semant1c d1fferent1al t ype att1tude 1nventory des1gned to assess feel1ngs toward

) -rehab111tatlon counselmg ano d1sableu pel sons _
/ Slxth-one high school students and 507 college students were used as sub]ects

-:An exper1mental group of 321 st.1dents were shown the f1lm and then admlmstered

(g
R
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the two instruments. A control group of 247 students completed the instruments before
seeing the film, Data were analyzed by {reatment group, sex and educational level,
using analysis of variance,

It was concluded that those seeing the film had higher scores on the cognitive
test and on many of the affective items, indicating that the film did have a significant
impact, It was also found that women have more positive attitudes toward rehabilitation
counseling and disabled persons than men do, and that college students scored higher

on the cognitive test than high school students did,

Phase III
In this phase of the evaluation an attempt was made to evaluate the film's effect

~ on students' vocational choices. The same subjects used in Phase II of the evaluation
were used in this phase. Both experimental and control subjects were asked to rank
lists of occupations in order of their own preference for the occupation. Among the

. occupations included were rehabilitation counselor and clinical psychologist. It was felt
that if the film had an impact on vocational choice, the experimental group would
rank the rehabilitation counselor and clinical psychologist higher than would the
control subjects. This hypothesis was only partially verified in that clinical
psychologist was ranked higher by the experimental group, but rehabilitation

counselor was not.




CONCLUSIONS AND IMP LICATIONS

A review of the three phases of evaluation (especially the major evaluative
section--Phase II) leads to the conclusion that the film's two major objectives ware
successfully met. That is, 1.) results indicated that the film is a good medium for
providing information about rehabilitation counseling to the public in general and to
students in particular; and 2.) the film apparently helps those viewing it to generate
more positive attitudes about disabled people and those that help them. Furthermore,
based on the results and process of evaluating the film, some implications and

suggestions for the film's use emerge.

Implication of results on the cognitive scale:

The evaluation showed that those who viewed the film exhibited significantly
more knowledge about rehabilitation counseling and disabled persons than those who
had not seen the film as indicated by the significant differences between the
Experimental and Control groups at the.. 0001 level of confidence.

The positive effect of viewing the film was reflected in the scores on the
cognitive scales, particularly at the junior and senior college levels. '‘'hese results
supported the major objective of the film as a recruitment device. While scores or:
the cognitive test increased with educational level,, it is apparent that the film is
just as effective with high school students as it is with college students.

In addition to the intended use of the film as a recruitment and public
information device, the film might also be used to help orient clients and graduate
students about the nature of the rehabilitation process. Furthermore, the film
might be used in motivating prospective clients to utilize the resources of re-
habilitation counseling or to orientate new clients to the services of an agency
or a center. These uses of the film could effectively aid the counselor in preparing
clients for the rehabkilitation 'counseling process This presents an interesting
poss1b111ty of studying the effect of the film on the development of the client's

_ readlness for service.

“Implication of results of the affectlve gcales:
In each of the two affectlve scales many 1tems d1d not show significant dif-

ferences between treatment groups - However, there were ten items on the two
scales which did show significant differences. A rev1ew of these items indicates
that the film seems to be effectlve in mod1fy1ng stereotypes and producing morz
" posmve reactlons toward rehab111tatlon counsehng and d1sab1ed persons.. In view

of these results, recruiters may want to concentrate d1scuss1ons.follow1ng the

Y
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film on these items showing significant differences between experimental and control
groups.

In general, women seem to view the profession more positively than men.
Although it is difficult to infer any conclusions from this, it is an interesting finding
in light of the fact that women comprise only about one-fourth of the profession.

This points out again that women in geheral are more oriented toward helping bro-
fessions and therefore it would seem to be a logical source for recruiting of future
counseliors.
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PROLOGUE
(A Cinematic Recitative)

The ACTOR declaims. He is not seen. He tells of life as he sees it, certain

of his truth, without apology.

MUSIC punctuates only. It may, in a rythmic segment of the narration, in-

dicate exactly what we are avoiding elsewhere and become accompaniment, briefly.

Otherwise it is to be sparse, for effect, only, as a question or exclamation. '

Visuals are optical and animated effects, freely-formed to the statement,

interpretive, definitive, supportive. When the ACTOR suggests pain, we must see

pain. When visuals are of things or people, they are to be presented surrealistically.
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ACTOR SPEAKS:
We begin as the beginning is ending,
Let us be born together,
You and 1.

On this instant, enter,

Two beings, human,

Same racial, ethnic, economic backgrounds;
Parents same ages, handsome, healthy,
And married.

Periods of gestation normal, without incident:

TEL T R
PR3 P N

SHHRN

No mixed up genes or chromosomes;

No chemicals missing or too abundant;

No crossed-up nerves to give palsy's grimace
for a smile;

No damage done to stunt the mind to grow _

To ‘age of nine, then quit; ;

No palate cleft, no six-toed feet, no ugly mark;

Each organ formed, whole, functioning;

All there, conformed, in standard order.

And all, all of that was luck

Now, we are pushed and hauled from darkness
to light,

From comfort to pain, -

at once
Cords cleanly cut in the same aseptlc cond1t1ons,
. And, by equally competent phys1c1ans, o x
s K R Whacked upside down w1th the same exact force
| on the same exact beh1nd spot
‘ o . WHACK' o
o S ’d ‘We begin agaln, pumshed and cry1ng,
B Yow11ng and howhng, :
' Gagging and sp1tt1ng, o

;-_To be c1eansed and washed and swaddled
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So that we will be

A delight to daddy,

(Peering through the barrier glass.)

Posed puckering by a gauze-faced nurse who
dares not breathe upon us for fear of

What might happen!

And what might happen?

I will write it:

A thousand diseases, named and not named,
Await,

From Addison's to zymosis;

A myriad of ways to lose a foot, a hand;

To crush a bone, to twist a nerve,

To scar our beauty, defeat our skills, our arts,

our goals.

(No terror, friend:

I write you, safe.)

You cough?

It is a popcorn hull.

I cough, it is a malignant cell, untamed,
To gather strangler's strength and kill,
Your measles are a speckled -joke,

Mine conceal a damaged heart

- That will allow

But half a 11fe--a th1rd? a tenth?

; --forevermore

o When you : f1rst stumble (parents watchlng)

“on your roller skates, .

'b You w111 fall and sk1n your knee

S will break my leg, o
‘And on that spot o
S ‘;-'G1ve home to a germ marrow seek1ng
| ; The bone w 11 rot R _" '
B Cr1pp11ng me - cr1pp11ng me
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And in the war, the bit of steel named '*you"
Will pass swiftly clean, through flesh.

! (To scar, as badge of valor.)

‘ The one named "I will slice the spinal cord,
So I cannot walk, or grasp, enfold,

Work, or marry; will not live.

i et e

(perhaps, exist.)
Mine, the car the beer-hung worker on that day
Left loose-bolted.
At seventy turnpike miles-an-hour the wheel

e p e s ey, mmy

collapses,
And in the moment,
As seat-belt snaps and I fly,
Fifty feet away, I recall,
I took bad luck away from you.
All this and more |
Depends on luck,

I gave you mine.

(I wrote it so.)

Whe, now, will turn to me?
Who will help?

- Will it be you?
Will it be you?

FADE to black and hold 5 sec.
. FADE IN

1. LONG = - ‘
~ As background from h1gh angla,
' we see an area of an unidentified
. campus; students cr1ss-ﬂross1ng P
' Intercut with ground shots, students .
.and faculty T

- _SUPER]MPOSE LEGEND S I
- : Th1s f11m 1s addressed to Umvers1ty and College graduates and under— '
graduates It 1s for those whose exper1ences have 1nsp1red a des1re to
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to be helpful to others, and who understand the abilities to help those in need, effectively, \
are acquired ones, requiring major skills developed through continuing education and |

professional growth.

NARRATOR:

~We are to speak of a modern, helping

profession: Rehabilitation Counseling.

We hope you will find the opportunities “‘

it affords of interest to you as you

choose your vocational goals.

DISSOLVE TO
2. LONG. A representation of an area
of the world of early man. We are on

a plain, a mountain range rising in the :

background. In middle distance, rocks

i appear to have been crudely shaped and
piled in some sort of order. In fore-
ground, two clay figurines, skin-dressed, :
animal-like, are accepted by us as '"cave- i
men. ' One, bullying, dominant, stands in :
attack position, club raised. The other,
smaller, frail, cringes before the blow.

NARRATOR: |
It is said that when man was of the animals,

only the fit survived.
QUICK CUT |

3. CLOSEUP. The attacked man. (ZOOM
to EXTREME CLOSEUP)

, ‘_QUICK CuT

- i'4 CLOSEUP The attacker He 1unges o
‘ forward . o

o :QUICK CUT .

5. CLOSEUP. The attacked head
S blood1ed on the ground .

T 'MATCH DISSOLVE TO

5.%\::@@5-:@ RS

A
-
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6. CLOSEUP. The head of the attacked,

withered as if in decomposition. ZOOM

IN to EXTREME CLOSEUP.
MATCH DISSOLVE TO

7. EXTREME CLOSEUP, Anuman skull
against the ground.

- NARRATOR

LCISSOLVE TO

8. EXTREME CLOoEUP A p11\° of
dust wheyre the skull had been

| DISSOLVE O

9. LONG., Landmarks 1ndlcate the same
area us in the "caveman" sequence.

~ Now, however, a large rock has been |
- “carved into'a totem or idol. In- fore-
4 ground;.a fire blazes ‘Behind it,.a

The ill and the 1njured without a1d

o peri‘shvedv. .

. figurine of a shamaror witch- doctor, R
masked and pa1nted 1s in posture of ST T

o ruaal dance. '

| 10. LONG Same area by landmark but

arch1tectura1 ‘arch indicates Early
‘Nile era. A breech-clouted man.
mlmsters to another : ZOOM"IN'"

| 'DISSOLVE TO '

DRIy - - Pl
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13. CLOSEUP. The head of a man. It is
of clear plastic so that we see the
vessels and organs. TILT AND ZOOM
OUT to reveal the Anatomical Man in

LIMBO. '
NARRATOR:
Above all, '-v.eaehman, we say today, is
of value to himself and to others. The
(il and ine 1n]ured not- only can be helped
they have a r1ght to be. '
DISSOILVE TO

14. MEDIUM. A Nurses' Station on a

" patient floor of a general hospital.

" DOLLY BACK with vertical action
to busy criss-crossing of nurses,
attendants pat1ents.

- NARRATOR:
Today thousands upon thousands of human

‘ be1ngs devote full time to the phys1cal well-
- be1ng of. the1r fellows through the medlcaln-

S v e sc1ences.
cut TO -
15 A MONTAGE qmck cut: An 1m—'
.~ pression of quantities of expens1ve,
“ coimplicated equ1pment and skilled:. = -
people 1nvolved 1n phys1cal med1c1ne. o ' ' |
. R .v'}‘lfNARRATOR

We have dev1sed advanced techn1ques re—' ) :

. qu1r1ng 1ncreas1ngly soph1st1cated eqmp_ o
ment demand1ng h1gher and h1gher sk1lls. : S
) We po1nt proudly to stat1st1cs 1nd1cat1ng ) R
hat more of us w1ll surv1ve 1llness or.
njury in our lifetimes, and our ’lifet"ime‘s} o
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16. LONG and sequence. Exterior of a
general hospital. A man in a wheel-
chair is pushed through the doors by
two orderlies. As his wife hovers -

solicitously, he is lifted, with difficulty,

into the front seat of a car parked at
the curb.

CUT TO

’,MEDIUM A m1dd1e-aged vagrant
wino, drunkenly asprawl the steps
of a bu11d1ng A wine bottle shows -

17.

pensils and a bedraggled:sign,
"Please Help" indicate that he isa
beggar. :

. 18. MONTAGE,
- us of the things of 11V1ng we take
-included in the act1v1t1es but not
underhned ‘

“ERIC

A i Tox: Provided by ERIC

in his pocket. Beside him, a can of

- _NARRATOR

it go at that‘? ... Sweet char1ty'?
‘Quick cut rem1nd1ng ' | o

for granted. Dissbled persons are. R

NARRATOR

NARRATOR:

' But is survival enough? Disease arrested,
1n]ury repa1red what then‘? Do those of us
who survive with a measure of d1sab111ty,
'somehow lose our rights to live fully? To
work, to enjoy, to achieve? -

Shall we buy 1t all off w1th a penc11 and let

'-.No b'Today we say that much 11es beyond

repa1r of 111ness or 1n]ury We 1n51st that -
the d1sab1ed reta1n every r1ght to d1scover o
.~the1r potentlals for 11v1ng and to reach out’ s

: .jor' the resources w1th wh1ch to reahze them

Our 1nstrument 1s a profess1on R
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CUT TO ot

19. CLOSEUP A young man aga1nst
a closing door

NARRATOR: =

| . Rehabilitation Counseling.
DOLLY out to reveal that he has .
entered a hospital room. There
is a man in the bed. _
dNARRATOR

We w111 f1nd it where the need 1s——1n

this instance, 1n the hosp1ta1. ,

[CUTTD

2.0. v CLOSEUP The man in bed He is
looking at our counselor as though - o

at a stranger wonder1ng what his . L
: bus1ness is. R

-f;NARRAToRV'
' Let us sa yth1s man 1s or was a city o
' :"". f1reman It 1s h1s cr ft h1s vocatlon |
" chosen some years ago w1th dehberate
E ,‘. cons1derat Ou of the sat1sfact1on and |
' v'i'_"'_rewards he could expect from 1t

df.CUTTO

a1, :'TWO ShOT The man in bed and
.. the counselor; who has taken a cha1r R P P
v alongs1de The counselor is 1ntrodu01ng f_»_. T
.,:.,_h1mse1f sm111ng'."‘" :

He has not thought s1nce of any other. :
:In h1s m1nd at th1s moment if he 1s not

1, he 1s nothlng
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]
22, CLOSEUP The lower half of the

bed. We see, by the configuration

of the covering, that the man is" _

without legs. PAN to the man's ' _ -

face. :
NARRATOR:
And he cannot be a fireman again, I
would be easy, now, for him to slip
behind the walls of his home and be
nothing, there subm1tt1ng, without
contest, to the processes of aging . . .

. cuT TO |
" 23, TWO-SHOT The man and the
) _ . counselor o ‘
e © NARRATOR:
o L - | dependent and w1th a w1ll only to
'ex1st and perhaps then only to exist as
br1eﬂy as nature w1ll allow '
S cuT TO0

24, CLOSEUP The counselor He 1s g el
o speak1ng, fr1endly, warm S
S | NARRATOR;
e . The Rehab111tat10n Counselor has no. g'lft
'”'j.j"to g1ve not 1n the sense of alms or sym—:‘ s
pathy He offers his. cl1ent the means w1th
hlch to open doors to purposeful 11v1ng

. our TO

S ,.;’25 MEDIUM TWO-SHOT The
o counselor and the man ’

U NARRATOR
“H &me to know th1s man, h1s

5. h1s weaknesses so that he
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25. (Continued)

CUT TO

26, CLOSEUP The man in bed He:
-is beglnmng to react, with some
mterest to the counselor

can help'the man kndw himself. He will
help him to find, and assert, his right to
full membership'ih society-'-a right no
more and no less than the r1ghts of the

' non-d1sabled

- 'NARR‘AT‘OR? |

He w111 place before h1m opportumtles

: to reach out: for the resources that w111

| enable him to fu1f111 h1s potent1a1s for

e 11V1ng

,cur TO

27 TWO-SHOT The counselor and

the man

- NARRATOR

o The r'ounselor begms now by seekmg :

T to understand th1s man—- - o

5’-'28 'CLOSEUP “The man "‘f',he,ls
: ing, reflect1ve1y
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29. (Continued)

DISSOLVE TO

30. A MONTAGE, of the hand1capped
~in work tra1mng and evaluatlon
s1tuat10ns. :

CUTTO C

31 LONG Cafeterla of a re—
- habilitation center. It'is -
crowded w1th lunchers

TFREEZEFRAME soﬂmtn
- appears. that we ‘are lookin,
o a st111 photograph of the ‘s'

NFREEZE, return t

NARRATOR:
Knowledge and training are his |

resources, .

- NARRATOR:

 The Rehabiiitation Counselor strives to

create an atmosphere in wh1ch d1sab1ed

|  people can exa:rmne what the1r handlcaps

. mean. »

:gllNARRATOR I |

| ‘ -:':Must we call them handlcapped? I w we. do, B
what have we done? We have labeled and
” ‘"":"‘ftagged people who are not as we are. The

"f:»moment we say the word ce .
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. we must be capable of sharing his
world. Only empathy will_ open this world -
to us; empathy, not sympathy.

CUT TO

32. A MONTAGE, quick cut.
Extreme Closeups of the
eyes and lips of a variety

~of people ‘The eyes search
ours, the lips speak to us.

NARRATOR:
~ The counselor attempts to help another
human being to understand how he feels

and what he thizks. This is not easily

done well, even with special skills.
DISSOLVE TO |

33, TWO-SHOT. Counselor and  _
o cl1ent a ‘negro. o :

| :NARRATOR

R NS -} L o : : . o Causes of dlsab111ty, the hand1caps and
B o ' the env1ronment in wh1ch he deals w1th
them are manyfold ' '

34‘.’11 : MEDIUM Another offlce,
i counselor ‘with'a’ ‘young: man We -
. see.that the young man is con— R
- centratmg, with d1ff1cu1ty, on-
! what the counselor is. saymg

NARRATOR -

There ar"i handlcaps stemmmg from P
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35. LONG. A counselor- Evaluator with
c_lient.

NARRATOR
. cerebral palsy
QUT TO
'36. MEDIUM, two-shot. A boy with
. 4 speech theraplst The therapist
~ is lip~forming words, the boy
-imitating. '

NARRAT OR

. aphasm Many others
 cuT TO -

37‘. LONG. Heavy 1ndustr1a1
"' machinery, in movement.

NARRAT OR

There are accldents of men and machmes

in 1ndustrv

38 ,chk cut CU's Wreﬁked S
IR v |

.. .intravel . ..

39LONG Acarrlerlandlng I

DISSOLVE TO

.40 MONTAGE A study of the aged

LONG.; ',-H1gh angle. A corner-
An. a ghetto, populated by idle-
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41. (Continued) o
NARRATOR:

. : There are the aecidents of environment.
The poverty stricken, the disadvantaged,
the delinquent, the dis'turbed are handif
capped. All need help, all have a right to -

- CUT TO
42. LONG AND TILT A bu11d1ng,
obviously a prrson .
| | | ,NARRATOR
4 Wherever they are.
b | 43 'EFFE CT A street cross1ng for
» ~ crowds of legs and feet mov1ng )
:7*NARRAT0R
_ There are so- many, each w1th needs,
L v N y : R - wants and capab111t1es as var1ab1e as-
R ~the. color of their hair, or skin; their

o size, we1g,ht appearance background

S " enV1ronment and on and on.
R DISSOLVE TO

44 LONG Exter1or A v1sta of
. overgrown farm. land. ‘Rusted
‘machinery. ‘A'wind damage
‘barn. Far off down a footpath
;man walks ‘toward us: ‘It is:
ot unt11 he is: ‘almost’ to us,: and




44, - (Continued)

DISSOLVE TO

45. SEQUENCE A sheltered work-_ N
shop We see the disabled at -

_mmmmmwm

city, town, village, crossroads, isolated
farmhouse or ranch: uncounted. The
d1sabled are where they are. The counselor
is needed there

: NARRATOR

o Pas1cally, the counselor seeks to help

'j_-;the c11ent establ1sh goals and to assist

jh1m to act to ach1eve those goals The
counselor's sk111s are used to help the

o client understand h1mself and his needs

to. learn to reach out toward h1s potent1als |

- determ1ne the resources ava1lable to h1m

- DISSOLVETO -

A staff conference.

46, LONG.

_"_and ut1llze them o

v:.NARRATOR

v'_To do th1s the Counselor must know the

L l,_f.resources He' must have close pro- .

B ';_.'fess1onal

lat1onsh1ps w1th those who

prov1de'n°eded" serv1ces and he must

g of and a respect o
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47 (Continued) ,
NARRATOR: '

He must keep consta'ntly abreast .of new
discovery, new directions, not only in
his own field, but in others, His education
and trainin'gv m.ust'_b'_e on~going. He requires
a broad background of kndWledge in the ‘
behav1oral sc1ences which can be applred

 to the understand_lng of human bemgs.
‘This knowledge can on y be secured

_ | through study and trammg.
_ DISSOLVE TO BLACK
. AND WHITE.

- (Tke followmg B &W sequences.
shot for candid effect )

48, SEQUENCE. Sam Laur1cella
Rehabilitation Counselor, ar- .
riving at hlS off1ce to begin a
day's work L

L f:',For the most part my day usually begms

o ‘”.when I am w1th1n sight of this' bmldmg It
oo s then tha+ I begln to- thmk about and plan :
R f.my day's act1v1t1es' The a\ready arranged .

and" he subseqmnt case d1ctat1ons and

’othe g -.necessary paper work 'Ih1s off1ce
el : .v::place and the tools to L

RN ol N e e, i G s G AR

o counsellng appo1ntmentl and conferences, L

carry on my'work'f (_though I Spend 2 great'-'f-"-'{
deal'of tim awayfrom it 1n the course of;,“_' ) o




: 49 SEQUENCE Sam Laur1ce11a,
- discussing a case with June,
- -Rehabilitation Counselor -
‘specializing in psych1atrlc

‘cases; and. Margaret stuclent -

-~';-1ntern., o

68

o SAM

| aOur f1rst appomtment today is. w1th

. ";“June and Margaret Margaret is a

s ) student 1ntern from the Umvers1ty

o ’."_":;where she is. workmg onher Master'

. "{'degree i rehab111tat10n counselmg
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50. (Continued)

SAM:

As I sa1d I don't spend a lot of t1me
1n the offlce. My work is prov1d1ng

serV1ces to d1sab1ed chents 1n a nearby

county At th1s nurs1ng home I have a

chent placed as a nurse's a1d I f1rst
stop to talk w1th the employer about her
progress, and also to- see how he-is

o 5 N e react1ng to her, and her work A good
B T  partofthe D, V. R's counselor's job is’

N . _ v pubhc relatlons or se111ng the vocatlonal
RS ST - »- abilities of d1sab1ed chents to the em- ‘_ i

ployer. Wh11e th1s employer doesn’t have

to be sold many of them have the same

preJudlces agamst the d1sab1ed as some ”

of the general pubhc and they need to - h
d and assured that the d1sab1ed‘-'-
make competent and efflclent workers. E

be educa\

Lorv a.me'1s a "young woman who also has o
had ;em'ot1onal _dlfflcu1t1es We'Ve Worke 1 . |
: ;_ out many'-of the e fa1r1y well and We’ve o

: _::had her. tramedh as 'a_nurse's a1d _‘ énd She}'! -

‘was "recently_accepted as a_full-tune_ em-_"" |

fee11ngs of the moment' 5

I be11eve that she




50. (Continued)

DISSOLVE TO

51. SEQUENCE Sam at Nlagara
University w1th amputee Mr.
Horn : _

" has the potential to work through these
. .difficultie_s ahdito succeed in her jeb._

" :Recently my ]Ob has become concerned_ _ﬁf
B with prov1dmg counselmg serv1ces to' .
__ ff;dlsabled 1nd1v1duals who. show college - s

potentlal'v: The maJonty of these 1nd1-‘ o .
. viduals are referred to me by high -
':_‘;._'_’_-school OfflCla].S ;_;such as gmdance
”'H'?'vl__.counselor, school nurs ; : 5 te: er, ...
and’f"'o n 'However, of my chents S
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51. (Continued)

‘»DI SOLVE TO

11ent an ep11ept1c

' 52. SEQUENCE. Sam at Commumty._
g Pehab111tat10n Cen cer w1th 1ntak

71

K snperyiscry contact with" Mr, Horn
to prov1de h1m w1th a chance to d1s— o
cuss any add1t1ona1 serv1ces he’ may‘ o
;need Th1s type of encounter may be;‘ |
_-referred to as gu1danf-e counsehng, .:.

i nd 1s a very necessary part of my |

| ~iJob Often the lackcf such serv1ces ;_'-'"7

- ;may mean the d1fference between
3; success andx fa11ure for._the 1nd1v1dua1

S | f1nd myself ut11121ng the rehab111tat10n

_center a good deal these'days‘ ST

._,serve many purposes" for ( ne'1n my day-
n“-jto—day work L T
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(Cont1nued)

to allow the cl1ent to d1scuss his problem

- .as he sees’ it, and what h1s goals are in
‘com1ng to me for ass1stance In do1ng 8o, .
L o a relat1onsh1p beg1ns and its effect1veness

m ay rest on th1s 1n1t1a1 contact

o ;;_.J1m 1s an e1ghteen—year-old recent h1gh

' school graduate ‘who states h1s problem S

S , as be1ng a d1ff1culty in. locat1ng and hold1ng S n 3

As 1s the case 1n

f'su1table employm ent

_.pr'"' _blem:may not really be what is. troubl1ng

’th1s client: : Dur1ng our conversat1on it be-

"’.zcom es pp'rent_‘that there 1s much more to

L his: s1tuat1on"th'an JlJlSt placement problems

he 1s not sure of

: L1ke many“- adol escents, "

o : v_.h1s vocat10na1 potent1al and mterests, and

ndec1s1ve " He tW1ce expresses

1s generall '

o conc ern over hav1ng to rem a1n dependent on

' :’.'”_'h1s fam11y'. These typ1c'al problems of many

B teenagers 'are, compounded by those encountered
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:53 MONTAGE Recap and new.’:
Counselors w1th chents. '

- ?NARRATOR P

The Rehab111tat10n Counselor is engaged

in a he1p1ng profess1on. He reaches out

" 2 to those 1n need ‘He. gu1des but does not
o ,vlead He not only 11stens he hears He .
speaks mor , of empathy than of sympathy.‘ L

. ".}Hls helpmg hand 1s to be graSped

CLOSEUP;',. The legs and feet
of a hosp1ta1-dressed pat1ent

§ ['NARRATOR '_

\ thousand.

:hundred thoiisand




(Contmued)

Counselor.'.' Now a young man,

back to us.so-that we cannot -

- 1dent1fy h1m takes the desk
'chalr. S

' NARRATOR |

‘Wil it be you?.
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Quest1onna1re 21M - RC

Instruct1ona1 Commumcat1on Center

PROJ ECT MP

The ma]or ob]ect1ves of the f11m "WILL IT ‘BE YOU‘?" are to interest under-
graduates in pursuing rehabilitation counsehng careers and to inform the general
public of the goals and services of the rehab111tat1on counseling profess1on The
following questions have been des1gned to allow you to judge this. Spontaneous
remarks" regardmg either one of the follow1ng quest1ons or the f1lm w111 be _
welcomed. : _ : -'

- 1., To what extent does the mov1e s ph1losophy of rehab111tatlon counsehng agree
vw1th yours‘? : :

___A great extent I agree w1th all the ma]or po1nts

‘Not perfectly, there are several po1nts of content1on : "
__; I agree with most ot the f11m ' , R
__ I d1sagree w1th many aspects of the f11m

MU .O-Pﬂf?

Very 11tt1e I d1sagree w1th most of the f11m ‘ C

' 2 .Does the film clearly explam why rehab111tat1on counsehng is 1mportant‘? Lo
o ;mYESﬁf'.:v';g SN0 S
3 Concermng the nature of the rehab111tatlon counselor's tasks,

B fA, .Are they descr1bed exp11c1t1y enough‘?

o CUYES. o NOL s |

. B. Isv thei‘rftheoreti‘ca.l foundat1onexpla1ned suff1c1ent1y(fortheproposed audiences?), o

D, Would they appeal tthgundgrdt Ll e

o E v,Does the f11m 1nd1cate whether mathemat1cs ma]ors would have the necessary
s jbackground“to become a rehab111tat10n counselor‘? P o
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8. Does the film adequately portray the sat1sfact1ons obta1nab1e through be1ng a
: rehab1l1tat1on counselor‘? - ,

| YES 'f'No‘” - o
-9, Concermng the techmcal aspects of the body of the f11m, o L
Is the cont1nu1ty adequately handled? .~ = __ _YES __ . NO

Are there any unanswered quest1ons ra1sed by the t11m‘? " YES _NO -
. Are there any contrad1ct1ons in the f11m‘> o __YES ___NO

A.

o B. Does the film havealog'lcal sequence of events‘? ©  _YES ' NO
- C.
D.

E. Does the mus1c seem appropr1ate‘? L - YES NO A

f 'F Were there any sect1ons of the f1lm durmg wh1ch your e

o attent1on failed? = - G v __YES __NO
B 10. Would the f1lm be appropr1ate on commerc1a1 telev1s1on‘> o B
S 5”{11.!‘" ‘Does the f11m Seem appropr1ate for a group w1th W1de1y d1fferent educat1ona) "
SR 'v.backg’roundsv R AL RS vl ‘

'31"2‘.;’_ Wh1ch of the follow1ng aspects of the prologue '(theabstract 1ntroduct1on)

" "would appeal to undergraduate students‘? Wh1ch would appeal to the generaI
xpub11c‘? B v

Undergraduates General Public

"The free verse LT

. "The content g K
: ;The humamtar1an ph110sophy
‘The abstract v1sua1'°‘f“ '

The narrator
o \The histor1cal background &
. ';'The mus1c

'=1 rd ff: f.o f"'w- ?-"‘f "

Wh1ch of the’ follow1ng -aspects of the prologue would be 1ncompat1b1e w1th the R
.- tastes ‘of undergraduage students? Of the. general publ1c -

_:General Pub11c S

Undergraduates 5

A Tt vy Ty g v e oo

e A AN RS STy




14,

15.

20.

e

16.

17.

18.
_ concentrated too much on vocat1onal placement?

19,

f'Do you feel that more emphas1s’i
= preparat1on and act1v1t1es of the counselors?

ok

78

Do you believe the film should have 'indicated expected salary ranges? .

__ Yes - ___ .NOfv_ﬂ”f , S o
The film appears to have a contemporary approach and style. Do you feel th1s
style will prove appropr1ate 1n five years? oo . :

’ ,YES; A f.;:'..NO

Do you feel that a w1der range of d1sab111t1es should have been d1scussed in the o
f1lm? - S S S . : .

vyes - ?No""'" . R S
Should more emphas1s have been placed on the culturally d1sab1ed? '_ : Lo o 5
__ YES SRS No:' e lf""7°,g,““"
In portraying the role of the rehab1l1tat1on counselor do you feel that the f11m o

-Assum1ng that the f11m would appeal to undergraduate students who are S
- interested in. help1ng other people, ‘do you th1nk that the f1lm would generate K
’ th1s 1nterest in other undergraduates? AT e T AT

. 'YESf-" RS _;QNQ_j; | |
Was the break to the’ black and white sequence effect1ve that is, d1d the

- break emphasize the real1ty (realness) of the black and wh1te counselor o o
sequence? S : e S L

'YES

should have-been placed on the academ1c 1 =y R

. '?Was the emphas1s on "LUCK"._.m:'the prologuef(e & y.!I'.gaye my luthoyou'

o appropr1ate——1n accord W1th current philosophies?

What is the h1ghest levol of-;educat1on you '} tai; o

undergraduate work: ¢ e T
Doctorate: .- *




-

iy
Chdan

rehab1l1tat1on agency

employment agency

1_ school (elementary, secondary, "sp
college or. umversity e
. other (please spec1fy below)

.27 Wo‘ﬂd you use th1s f1lm? -

Please ,i_ndicat‘c_af.your :.,feasanss below.

RIC
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Quest1onna1re 20M RC
Instructional Commumcat1on Center '

PROJECT MP

The major ob]ect1ves of the film "WILL IT BE YOU?" are to mterest
undergraduates in pursuing rehabilitation counseling careers and to 1nform the
general public of the goals and services of the rehabilitation counseling profession.
The following questions have been designed to allow you to judge this. Spontaneous
-remarks regard1ng e1ther one of the followmg quest1ons or the f1lm w1ll be

: 'welcomed .

1. To what extent does the mov1e' 8 ph1losophy of rehab111tat10n counsel1ng agree '
- with yours? S : .

AL A great extent, I agree w1th all the ma]or p01nts

. ~ Not perfectly, ‘there are several pomts of content10n
. - 1 agree w1th most of the film., o ' '
1 d1sagree with many aspects of the f1lm

. Very 11tt1e I d1sagree w1th most of the fllm

rxﬁ‘p‘vo‘td

2. “Does the film clearly explam why rehab111tat10n counsellng 1s 1mportant?
- YES  __ No . o
3. Concermng the nature of the rehab111tat10n counselor's tasks, :
A, “Are they exphclt enough? _ _ YES 'NO' :

..B, Is their. theoret1cal foundat1on explamed suff1c1ent1y (for the proposed
. aud1ences‘?) ’

" em———

E C ‘Do they' seem structured? e

L _'»YES_* - __NO T

D. Wdu;d- théy appéal*-gtcthe ave'_l_‘a_'i'gev Qunder'graduate?" |

. E. Does the hlm indicate whether mathemat1cs ma]ors would ha\,e thc L
necessary background to become a rehab111tat10n counselor‘? -

4 Does the f11m adeqmtely 1nd1cate thr potent1al cl1ents w1th wh1ch a counselor
R mlght deal? : Co . ; ‘ . L _

S - YES‘* __NO s JEE

. In: ge‘ne;-'al ; 'in‘fthe'_f'ilm'.ti_is'} there enough information given about the field?

R YES. ‘NO e .
5. Is the film's emotional content (emotional appeal) appropriate? =




il L

fujrz:l_c'ow?

10.

11

12,

- 13.

A
C The humamtar1an ph1losophy
| "I’Dv.f"_The abstract v1suals L
E

- Fo The h1stor1cal background

Would the f1lm be appropr1ate on commerc1al telev1s1on‘> g

Does the f1lm seem appropr1ate for a group w1th w1dely d1fferent educat1onal
| backgrounds‘?'__ e L S
, Wh1ch of the followmg aSpects of the prologue would appeal to undergraduate
students‘> . _
The free verse -
The content -

E. The narrator

S »G The mus1c
S 14, W
P ‘__wh1ch one(s) and why would you' vbel1eve so‘>

‘,."E_Wh1ch.. of,those aspectr., of the prologue would appeal to the general publ1c‘> ‘
AR ;Wh1ch m1ght "turn th'em off?' 'Please indicate. your rea.,on(s) :

. Does the film indicate"'any'di'sadvantage to enterlng the field?

YES . . NO

. Does the f1lm adequately portray the sat1sfact1ons obta1nable through be1ng

a rehab1l1tat1on counselor‘> _ ,
YES - NO

Concermng the techn1cal aspects ‘of the body of the f1lm _ o
Is the cont1nu1ty adequately handled? - o ;YES __No
. Does the film have a log1cal sequence of events‘> - _YES. ___NO
. Are there any unanswered quest1ons ra1sed by the f1lm‘>__YES‘ - ___NO
Are there any contrad1ct1ons in the f1lm‘> e YES ___NO |
. Does the mu<1c seem appropr1ate‘> C '. o - ___YES __NO )
. Were there any sect10ns of the f1lm dur1ng Wthh your S
: attent1on fa1led‘> e e e YES . NO
Would you use th1s f1lm‘> O _ R
- .YES o ___ NO Please 1nd1cate your reasons on page 83
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16 This questionnaire isa prototype of one. Wthh w111 be used to study the react1ons
“to the film of professionals in rehabilitation counseling and allied fields. Please
indicate below any points that should be raised in discussing the film, strong or
weak points of the film that should be studied, and any reactions to: the film that
you may have had and wh1ch have not been covered by th1s questionna1re.




v Group D1scussmn and Reactlon )
-_Undergraduate Students tOfthe Fllrr

1-Freshmen . -




" Freshmen . -

* Linda Mills
 Eleanor Gall
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SO THAT I CAN IDENTIFY YOU, YOU'LL HAVE TO EITHER START YOUR ANSWERS
BY SAYING WHAT YOUR NAME IS OR I'LL CALL YOU BY NAME, THE POINT IS THAT
THE FIRST QUESTION THAT I WANT TO ASK IS WHETHER OR NOT YOU CAN GUESS

- WHAT THE PURPOSE BEHIND THE FILM-WAS?.

LINDA. ‘I think it's two people trymg to show the need for Vocat1onal Rehab111tat10n
' - Counseling. .

ELEANOR: -There seems {o be a very strong undertone, even from the very beginning.
Like fighting prejudice’ against the hand1capped Just the fact of calling
“somebody handicapped seemed more pointed to me because I'm handicapped
and it's really very difficult. So figure that one out. It came right through
that you shouldn't call people handicapped for want of a better word. We -
just don't have any in the English language at this time. I think the main
purpose was to recruit people, and also to try and make somebody who .
isn't hand1capped see the problem :

I SEE DID ANYONE ELSE GET ANY IDEAS: ABOUT THIS‘?

" NADINE: T think that it tried to pomt out that. people are ]ust as dlsabled as they _
' - tnmk they are. It's more psychological and if you, as a disabled person,
‘have a better outlook, . sort of reinforced by the ‘help of these counselors,
I think you can do much more'than if you sit back and say, "Well, I have
. somethmg wrong W1th me; I'can't do anythmg about 1t " L1fe would ]ust
- exist. » o » :

DOES ANYONE ELSE HERE FEEL THAT THERE WAS ANY OTHER PURPOSE BEHIND
- THE FILM?. .

DOUG: - It seemed that it could have served the parpose of strengthenmg goals
C If somebody wanted to go into the field when they're first starting out,
the film could be shown to them to strengthen their desire to do this,
and also show them more reasons for doing it.. Or'if there is a doukt:
- about it, if they're not sure if they want to go 1nto thls field, then you
could. show this f11m to them ' :

. OKAY. WELL LET ME ASK SOME OTHER QUESTIONS ABOUT THE FILM. FIRST
. OF ALL, HOW DID YOU LIKE IT? WHAT DO YOU SAY? WAS IT A GOOD FILM OR
A BAD FILM‘? o

‘CINDY o I think it was a very good f11m It d1d touch on many aspects 1nstead of_-
o Just recru1t1ng people and d1d help to overcome prejudice.

'LES: o _' It helps people real1ze ‘what was gomg on in that field. That's bas1cally
A 1t The film. kept 1nterest——1t was' fa1rly mterestmg '

. WELL, WHAT 'ABOUT SOME OF THE BAD FEATURES DID YOU SEE ANY BAD
FEATURES OF THE FILM? .

e L}I_N}DA. * T think that towards the end it remmded me: of a lot of th1ngs I had seen
el m school and it dragged a llttle b1t L ; :

.. -DOUG: There was one part where they showed the partlcular case of the one
.. .+ .. . counselorand his. day; it seemed it might have been a bad choice of
" _words but he said, "SELL THE HANDICAPPED PEOPLE." It seems.
- like he is’ tak1ng hlS “job-as a salesman and he figures that maybe he
P ..m1ght get paid if he sells’ more hand1capped people to. different com- .
SLreli . panies, or different’ employers He used the word "SELL THE C
= ﬁ.‘j'»HANDIOAPPED PEOPLE LA R R
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NADINE: I think you're just being realistic, because many employers won't take
them otherwise. You didn't really have to do anything different to get
these people employed. With some people it would be 11ke ignoring

“ reality in a way. :

DOUG: I still think that that word SELL is unfortunate

ALRIGHT, DO YOU HAVE ANYTHING TO SAY ABOUT THAT LES? (NO) WELL,
LET ME ASK SOME OTHER QUESTIONS FIRST. WE!LL COME BACK INTO THIS
A LITTLE LATER., WHAT ABOUT THE PRODUCTION AND THE PRODUCTION
ITSELF, THE PHOTOGRAPHIC TECHNIQUES, THE BEGINNING AND THE
MIDDLE, AND THE END OF THE FILM. HOW DOES THAT IMPRESS YOU? DOES
ANYBODY HAVE ANYTHING TO SAY ABOUT THAT? |

DOUG: In the beginning it seemed like it was a good record, l1ke you'd hear
on a phonograph. It wasn't too much as far as the V1sual content. But
as it went on, you realize that that was an introduction. But if the
whole movie had been like that it wouldn've been ]ust as good as to

- record it. Play a record of it. : :

" LINDA: '_ " I thought it was very speclf1c but it ‘had 11ke a general tone for the

introduction. And then it went into the black and white section of the
counselor's day. (wh1ch I think was really the whole p01nt of the fllm), ‘
of what he did, and how he. did it. v : : :

- SO THEN YOU FELT THAT THIS WAS  GOOD AS A TECHNIQUE-—SWITCHING

FROM THE CARTOON TYPE TO A COLOR FILM AND THEN TO THE BLACK
AND WHITE WAS EFFE CTIVE‘? '

LINDA: . To really get down to the bus1ness of the film. The black and wiiite
: film, And not be d1stracted by abstractlons and color and th1ngs like -
that

CINDY: I think that I d1sagree w1th Doug in that 1t should ]ust be recorded I
‘ th1nk the V1sual part of it is needed I thought it was very good

DOUG: ’ I was just Saylng that in the beg1nmng it seemed that way. It seemed
' to serve a purpose as it kept on g01ng but in the beg1nn1ng 1t wasn't
; clear

WHAT YOU ARE SAYING WAS THAT YOUR FIRST IMPRESSION WAS BEFORE :
YOU SAW THE REST OF THE FILM THAT IT WAS JUST GOING TO BE LIKE A

~ RECORDING? =~~~ | R IR
STL:DENTH‘. And those abstractlons I tmed to f1gure out what was g01ng on, what

_ those abstractions were.

- "NADINE: Well actually we d1dn't know the purpose of the. f11m We wcre a group

of people watching that film but we don't know the purpose of the f11m
I th1nk that the V1sual part helped ‘

- expect. It seemed to be.like an art film. The words- and the visual -

_* -content . were" abstract I'didn't know" what was com1ng off until’ we got ’
. - . into the black and white part, .the counselor's day ‘1have this awful

o iterr1fy1ng fee11ng that T was ]ust a. terr1ble person doing absolutely

. - nothing and it seemed to me that it had a great deal of scare content SR
, - -in the begmmng “You know-I had a feel1ng that somebody was g01ng to L

]ump out of the screen and recru1t me.

’ %.&'.

ELEANOR 1 th1nk to me, the begmmn was d1sturb1ng You' d1dn't know what to R
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IT WAS KIND OF THREATENING THAT FIRST PART OF THE FILM.
ELEANOR: There may be a milder word but threatening is the idea I got from it.

OKAY, WELL, WHAT ABOUT THE CONTENT OF THE FILM NOW, WE'VE GOTTEN
A LITTLE BIT OF THE OVERALL GENERAL REACTION, WHAT DO YOU THINK
ABOUT THE CONTENT? FOR EXAMPLE, WHAT DID YOU LEARN THAT YOU DIDN'T
KNOW BEFORE?

NADINE: I wasn't go1ng 10 l1st any specifics, but my major is occupat1onal ‘therapy .
and my fiance is a Physical Therap1st and af the beginning of the school

year, Ididn't know about the Vocational Rehabilitation Center as such,
but I knew the work that's been going on in rehabilitation.

SO YOU WERE ALREADY PRETTY FAMILIAR WITH THE FIELD AND YOU KNEW
THERE WERE REHABILITATION COUNSELORS?

LINDA I. I had never heard of the counselor, like spec1f1cally that girl. I thought
© the film, when I was first watching it, was connected with physical
therapy. And I had never seen that. Other than that, I didn't see
anything that struck me as being new. It just sort of seemed like an
extension of physical therapy, or occupational therapy. Something that -
I had thought was included in those roles but I didn't realize that it was.

NADINE: The rehab1l1tat1on counselor is more of a coord1nator He doesn't
' actually go into the therapy. He rounds everything out and co-
ordinates it, advises the person:more, talking rather than do1ng,
‘working w1th mach1nery and stuff to help a person.. -

WHAT GAVE YOU THAT IMPRESSION" EXACTLY CAN YOU NAME SOME OF THE
- SPECIFIC THINGS?

NADINE: They d1dn't show them do1ng anyth1ng except speaklng to people and
’ they said he worked with other people and they. showed him at that

. table, and they showed him working and visiting places. They didn't
- shew him actually work1ng 1n a therapy s1tuat1on but rather as an

adv1sor B .
DOUG: I realized counselors ex1sted but I d1dn't know the methods _
LANY: I never really thought about rehab1l1tat1on counseling at-all. I haven't

had that much contact with handicapped people. Now I have a general
idea of what people are doing for the handicapped.. And this film makes -
me realize that you ; ‘shouldn't ignore things like this. That certain things
“don't touch you in your life. And this film brought out the fact that there
_are many hand1capped people and that I could become one myself. That
‘ ‘there ‘are people work1ng that are hand1capped I never really thought about
it before T

» --AS AN OCCUPATION BFFORE IF YOU DON'T HAVE MUCH TO SAY YoU JUST -
: HAVE TO SAY THAT YOU DO\T'T HAVE MUCH TO SAY HOW ABOUT YOU" R

- 8T UJENT , " Ididn't real1ze people were do1ng that. work exactly I f1g'ured it was f
: = , part of other. therapy work. It informed me and it would inform the |
general public that there was such work be1ng done that they were : ‘
Just counsel1ng .

o 'LET'S GO ON THEN, LET'S TALK A LITTLE ABOUT YOUR REACTIONS CAN YOU
- /TELL:ME WHAT THE PHILOSOPHY BEHIND THE PICTURE WAS? I'M NOT TALKING
;.'ABOUT THE OBJECTIVES.NECESSARILY BUT WHAT WAS THE PHILOSOPHY THAT
N THEY WERE TRYING TO DESCRIBE" DOES ANYBODY HAVE ANY IDEAS‘7 AR
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~ NADINE: Possibly what I said before "bout getting to the hand1capped people
: before they become wound up in themselves.

WHOSE RESPONSIBILITY IS IT? --TO DO THIS‘?

NADINE: You could say it's everybody's respons1b1l1ty Some people want to
think that it 1sn't

LINDA II: Not everybody cares. So the film brought out the. po1nt that not every- ,
body cares. But everybody can't care. : i

ELFANOR: 1 got the feeling from the film that the philosophy was not so much
L hope for the handicapped person as usefulness, and so many uses
that people seem to have in their life didn't seem right; I thought -
*that the film would really bring home the point of hope or usefulness
of the handicapped person if at the end of the film, the man who was
in the wheelchair turned out to be the counselor. Because all the jobs
that were shown for handicapped were either polishing shoes or -
putting egg cartons together or sewing. And it's not so. In fact, you -
have people like Steinbeck, great handicapped people, fortunate great
minds in unfortunate bod1es I think that was lacking the film. That
wasn't shown. A great blind person, ~maybe, do1ng something well.

ELEANOR: It shows hope but I would have l1ked to see the finish of somebody
: who really made 1t because a counselor sa1d he could do it. -

- NADINE: - It could be a weakness in the film that fact that it glossed over the _
fact that maybe people would think of ‘handicapped peopie polishing .
- shoes, rather than something e’se. ‘The other aspects*~ should have ’ _
been emphas1zed even more to br1ng that point home, ‘Because it -
wasn't very obvious that that woman was a teacher. She was just .
s1tt1ng with other people and you couldn't tell that she was ‘speaking _ :
or exactly what she was do1ng It should have been emphas1zed more. o

ELEANOR: The man movmg the chess pieces seemed to have shock value. Every- :
: time you see somebody with a hook, it naturally shocks you and if you .
‘see somebody playing chess like that it gets your: attention but you-don't

know why Iwas sortofata loss as to it's meamng o

- OKAY. WELL LET'S. GO ON TO SOME oT ‘HER QUESTIONS ABOUT THE SPECIFIC
- CONTENT. I'D LIKE TO ASK YOU IF YOU LEARNED ANYTHING ABOUT THE
- - TRAINING OF A REHABILITATION COUNMSELOR FROM THAT FILM AT ANY POINT,
WHAT GOES INTO HIS TRAINING? NOBODY SEEMS TO HAVE ANY ANSWER ON
_ THAT. I TAKE IT THAT YOU:DID NOT LEARN MUCH AND THAT THIS MAY NOT
HAVE BEEN THE OBJECTIVE OF THE FILM RATHER THAN SHOW YOU I-IOW '
HE'S TRAINED :

STUDENT. ‘It seems to me the tra1mng is mostly just the ab111ty to relate and
: commumcate with people and to coordinate the efforts of people who
want to help, who are willing to take a chance. This 1s the way most
employers feel -about h1r1ng the hand1capped .

I WAS TALKING ABOUT THE TRAINING OoF THE REHABILITATION COUNSELOR
BUT. JIT CERTAINLY WAS NOT STRESSED IN THE FILM, BUT, I'M NOT
A 'SURE THAT IT SHOULD HAVE BEEN.: WHAT DOES HE NEED TO KNOW" THE
[ vREHABILITATION COUNSELOR? = - .
SR LINDA II He needs to have a background in psychology e needs understandmg

Tl AR LAY
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- ELEANOR: I don't know if this was pOInted out in the f11m or not. The person
: presented seem to have a great knowledge of himself and security.
And it seemed to me that a person going into that field would have
to be alright himself, who felt that this was what he wanted and had
empathy and not: sympathy I think that the purpose of the film wasn't =
exactly to show how you become a rehabilitation counselor therap1st
but more or less'what the qua11t1es of a A person are and a11 the o
: poqslbIhtIes

.NADINE : Didn't you contradlct yourself? Before you sa1d you would have rather -
- - seen the man in a wheelchaIr at the end of the film as the counselor

| ELEANOR: . I mean psychologIcally, a whole person
NADINE: PsychologIcally, but not necessarIly phySIcally

ELEANOR: No, I meana phys10a1 person can be whole psychologwally, but the
’ - whole person is, one who can relate, and as far as I was concerned -
be whole as to relating to people and still having empathy. But that -
- fellow in the wheelchair was, just. bringing the final point of hope, o
that you're a whole person even If you' re lackIng phys10aIIy

' HOW DO YOU FEEL ABOUT THAT?. ) . R I IO
- - NADINE: 1 thought she meant "whole" psychologIcally, that 1s, Ike not hav1ng
: any handlcap or anythIng T S

WELL LET'S TALK ABOUT WHAT TYPES OF CASES THAT HE DEALS WITH,
‘WHAT TYPES OF CASES DO YOU PEOPLE NOW THINK THE REHABILITATION
COUNSELOR DEALS WITH? = .. . . . .~

CINDY. "~ You seem to touch on several f1elds ; mentally retarded and a’
o - form of epilepsy, and phys10ally handICapped . loss of arms o
parts of your body. - S S e

%O WHAT DOES THAT MEAN TO YOU‘? i
CINDY Just about everythIng

 THAT HE DEALS WITH ALL TYPES OF DISABILITY ANYONE ELSE‘? WELL ¢
- ,HOW ABOUT MLNTAL DISABILITY‘? —

. LINDA II It seems to me that many people can get Involved w1th mental d1sab111ty, : _" A
o " even people that are phys10ally d1sabled These were dIsab111tIes caus1ng

a psynhologlcal dIsorder

SO THAT SOME DISABLED PERSONS MAY BE DISABLED MENTALLY AS THE - :
"RESULT OF A PHYSICAL DTSABILITY HOW ABOUT THE EXTENT OF. MENTAL T
’DISABILITY‘? o SRR

o STUDENT | It d1dn‘t seem to deal w1th people who were v101ently Ill 01 anythIng L
R ‘ really serIous, Just small thIngs that could be handled and taken ol
- care of 5 v L

SR ?'[;YOU FEEL THAT HE DIDN'T’ DO ANY REAL PSYCHO THERAPY IN OTHER
.. WORDS. . .(NO) WHAT GAVE YOU THAT IDEA?

o }LINDA II " Well, that case where thIs gIrl had problems keepIng a ]ob Every T

BT .- little thing would set her off and:she would" quit her job. So; he didn't - .

‘want to solve her problem he just kept putting her into 3 new s1tuatlon -

w0 to see if she could work'it-out herself. :And instead of giving her. support s
P ',;" 11ke tryIng to hgure out what's wrong with her, he Just kept te111ng her
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that she could do 1t Maybe he was 1nst1111ng confldence in her so she .

- could work out what's wrong with her by herself X : "t_}

LINDA I: = The point that dlsturbed me. was the fact that it seemed that they were
) . pushing her away, ignoring' the fact that she had an emotlonal problem.
They weren't d1scussmg that. T

- IT BOTHERS YOU THAT THE WOMAN SAID FOR EXAMPLE "1 WOULDN'T GO
INTO ANY OF THE REASONS FOR HER PROBLEMS "o

LINDA I. ‘. " It seems that they could coord1nate w1th another type of therapy You -
never can tell it mlght show up agam -

‘ LINDA_II: ~ Dont' say. they' re handicapped, because that shuts them off from the
o ~ world, by themselves. But I think they're doing that themselves. I'm
- - not deny1ng that there's a problem in not faclng it w1th the person 1n
‘ '_the first place. :

IF YOU ARE AVOIDING THEM A GREAT MANY OF THE ISSUES ARE INVOLVED
" DR. RAZIK: Like what? - 0

LINDA II ' lee whatever it is that's wrong w1th her Well I don't know whether ’
L it works that way or not..: .to put someone ina Job when they don't _
~ have confidence in themselves to take care of it. Or if they would have .
S confldence in-themselves to take careof it, Or if they would have the
o ab111ty to form that confidence even though they still have the problem,
o ‘ whatever it 1s I'm talk1ng about psychologlcal problems L

~ In the fllm, he never d1d d1rect the person to another counselor He U
. just avoided it, as. everybody else’ ‘said. He' didn't" -say, well,. maybe N
~you should see someone else. I don't th1nk that that was r1ght because-. ;
it seemed as1de from the ma1n problem -

e 'THE MAIN PROBLEM WHICH MAY BE. SOME MENTAL ‘;‘LIMITATION WHICH HE.
.- DID NOT FEEL COMPETENT TO. 'GOAFTER. OKAY, WELL LET'S TALK ABOUT =
THE TYPE OF PEOPLE WITH WHOM THE REHABILITATION COUNSELOR DEALS, .
- HAVE YOU ANY IDEAS AFTER SEEING THE FILM? WHO DOES HE DEAL WITH?
LET'S. TALK ABOUT THE CLIENTS FIRST. 'WELL, LET'S TALK ABOUT THE -
. OTHER PEOPLE HE DEALS WITH, LIKE THE EMPLOYERS CAN YOU NAME THE
L DIFFERENT PEOPLE WHO WERE INTERACTING WITH THE REHABILITATION
.,.COUNSELOR‘? ANY VOLUNTEERS‘? S

G ELEANOR I remember the one man work1ng w1th the g1rl who became the nurse'
i oo caid and it seemed that he: was also intericting with the students--trylng
c __:.,.:to get: thvm out:in the field cases, not:just dry classroom atmosphere.
R know it's: hard to- make a film-iike: this, ‘but the presentatlons bothered
fme I wasn't really sure that-the. man’ that worked there--the employer ‘
. of. the nurse's aid’ was really saying what he thought or if he had pre-
. “scribed lines:to say. “He ‘seeimed ‘a little unnatural and I'didn't know if
.. 7 “the whole: f11m was’ planned “in"script and d1alogue 1 don't know if it . |
" would help to~ say it was, if you' re show1ng this for: 1nstructlonal purw- o AR I
~ poses. Like a'lot of times: you see on'television when they go and make -
. a film . on the Goodwill" or. the women who recriits for the Goodwill is-
handlcapped herself. She has prescrlbed lines to. say, and I thmk the
: f bei "spontaneous _or real is.a httle bit m1ss1ng :

S K[ND OF CTED: OUT‘?

YOU FELT THA‘ IT_
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ELEANOR: Yes, the man in particular, the employer bothered me.
WHO ELSE DOES THE REHABILITATION COUNSELOR INTERACT WITH?
NADINE: In the meeting there were phys1cal 4herap1sts occupational therapists;

there must have been a psychologist tl\ere
ANYBODY ELSE?

DOUG: As far as employers that eighteen year old ooy with ep1lepsy couldn't
‘ work at the drugstore because the employer was afraid he was going to

steal drugs. It seemed to me that the counselor didn't talk to th1s employer,

but he should have. Possibly.
SO PART OF HIS JOB IS TALKING TO THE EMPLOYERS AND GETTING THEM TO

ACCEPT THE DISABILITY AND SEE THAT THE DISABILITY ISN'T GOING TO HURT

THE EMPLOYER-EMPLOYEE RELATIONS? =
CAN Y21 THINK OF ANYBODY ELSE WITH WHOM THE COUNSELOR T’\ITERACTS

'LIKE AW SPE CIFIC INCIDENTS‘P HOW ABOUT MEDICAL DOCTORS‘?
NADINE: There was a hosp1tal scene.

YES, SO HE DOES HAVE TO INTERACT WITH THEM TOO THE COLNSELOR IN
THE BLACK AND WHITE PARTS SPOKE ABOUT GETTING REFERRALS FROM
WHOM DID HE GET THE REFERRALS?

NADINE: From the doctors of the V. A
ANY OTHER SOURCES OF REFERRALS‘P

DOUG: . I'm not sure if it was brought out in the film, but it could've been the
' families of the people : i _ _

THROUGH AGENCIE?, ANY OTHER SOURCES OF 7 EFERRALS‘P

STUDENT. The one on epilepsy seemed to go h1ms 21f. It seemed that by chance
. that he had heard about it. You know if ‘vou were at the end of your
rope, you could just go through the telephone book and take a chance
on it. I got the idea that he just went on his own initiative.

DO YOU THINK HE MIGHT 'HAVE FOUND O'IT ABOUT THE REHABILITATION
SERVICE THROUGH THE HOSPITAL? SINCE, HE ‘WAS EPILIPTIC HE MUST
HAVE RECEIVED MEDICAL ATTENTION. '

STUDENT: That might be it, but that idea wasn't brought out L1ke phys1cally

-handicapped persons going from doctor to doctor for each specific
problem, and going to the counselor who seems to be the coordinator.
I don't know if it was po1nted out that this is not the only place that you
‘can go. That isn't the only problem ‘

: YLWE'VE TALKEP ABOUT BASICALLY WHAT A COUNSELOR DOES WHAT ARE
- HIS GOALS? THIS GOES BACK AGAIN TO THE PHILOSOPHY IN A SENSE, BEHIND
'THE PICTURE, WHAT DO YOU THINK THE REHABILITATION COUNSELCR'S

GOALS ARE? AND SPECIFICALLY CAN YOU.TELL ME ANY PART OF THE

.- MOVIE THAT GAVE YOU THE IDEA OF WHAT HIS GOALS ARE? .

‘DOUG Well h1s goals are to help the haud1capped become produc’f1ve people
: . in the commumty . ..that is, in a sense: all that it showed there.
' CINDY; v I think espec1ally the nurse's a1d He found a job for someone who was

- hand1capped She was. work1ng well and they were very pleased w1th her

. 'work

. ;i y “ iyt
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NADINE: I think they had a scene about the man who had been a fireman, Well,
the idea was to rehabilitate him, to make him useful in some other
aspect, other than what he did before, because that seemed impossible.

STUDENT: There seemed to be an undertone of not only rehabilitating the person
and making him useful but also of making him happy. It wasn't said in
so many words. In the scene taking the man from Roswell Park and
putting him in the car--he's alive and they sald is that enough, that you
could rehabilitate him and train him. But the idea I think they're
working toward is a smile on a person's face. It was a little bit gray,
but I think there are crusaders still working for personal satisfaction
and happiness. Even to help overcome such things.

SO THIS IS WHAT HE DOES OVER AND ABOVE WHAT A DOCTOR CAN DO THEN?
A DOCTOR CAN CURE HIM AND ARREST THE DISEASE, . . :

STUDENT: But I think the goal is real happiness and a feeling of success for the
person, not just that he's useful. But that he's happy. You gathered
that after seeing the film; nobody ever said it in so many ‘words.

LET ME ASK YOU ANOTHER QUESTION, THIS IS GOING TO I"EQUIRE A LITTLE
BIT OF MEMORY. A VERY SMALL INCIDENT, HE SPOKE OF THE REHABILITATION
CENTER, IN THE BLACK AND WHITE SECTION OF THE FILM, AND THE
COUNSELOR SAID THAT THERE WERE SEVERAL PURPOSES SERVED BY THE
REHABILITATION CENTER. CAN YOU REMEMBER WHAT ANY OF THOSE
PURPOSES WERE?

LINDA I: It provided a place for him to hold conferences and meetings.

NADINE:  Didn't he say that it was a place where clients could interact with
each other or run together or not run together.

ANYTHING ELSE A REHABILITATION CENTER CAN DO,0R ANY OTHER PURPCSE
THAT IT SERVES?

 STUDE NT: From the practical standpoint is just the bookkeeping and the records.

I imagine he would have a catalog or a directory so he can refer people.
That's where people apply and put down on paper and record it.

~ LES; It serves as one central location, whﬂe the work can be done.

WHAT WERE THE FEELINGS YOU HAD WHILE WATCHING THE FILM? WHEN YOU
'TALK ABOUT THESE THINGS, I'D APPRECIATE IT IF YOU WOULD TELL ME WHAT

- THE INCIDENTS WERE THAT TRIGGERED OFF THESE DIFFERENT FEELINGS, FOR

EXAMPLE, ELEANOR SPOKE OF A FEELING OF ANXIETY, THAT MAY BE A STRONG
WORD TO USE IN THE BEGINNING, IN THE INTRODUCTION, WHAT OTHER FEELINGS
WERE TRIGGERED OFF IN THE FILM" SPECIFICALLY WHAT DID TRiGGER OFF
THESE FEELINGS"

LINDA I: I think that in the begmnmg the tone of voice of the person who was
' speaking was very vivid. Sort of frightening. I really felt very upset.

YOU WERE UPSET BY THE INTRODUCTION YOU FELT THAT THE NARRATION

. WAS POOR? :
i LINDA I: It was the tone of the voice and the way he spoke. What he said wasn't

upsettmg, it was the way he said it.

- DID YOU FEEL THAT HE WAS CHALLENGING YOU?

LINDA I Yes or towards the end you feel that way

105
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SO YOU DID FEEL'A LITTLE THREATENED BY IT IN A SENSE. I KNOW
] THREATENING IS A HARD WORD LINDA BUT IT HAS A LOT OF EMOTIONAL
MEANING, I THINK IT FITS.

LINDA I: After the film was over I felt more--well, I didn't feel threatened
anymore, s o

WE WERE TALKING ABOUT THE FEELINGS THAT YOU HAD AND WHAT
"TRIGGERED THEM OFF, DOES ANYONE ELSE HAVE ANY PARTICULAR
FEELINGS THAT WERE TRIGGERED OFF IN THE FILM?

LINDA II: It was disturbing, seeing all those things jumping out at you, like
jagged lines on the white background. Everything started out peace-
fully. And there were none of these repulsive diseases.

YOU DIDN'T FEEL THAT IT WAS CLEAR?

LINDA II: That voice. It reminded me about some commercial about cancer,

- some ineviiable thing. There's nothing you can do about it. After a
while, it was disturbing and then I felt some sympathy about what can
be done. Toward the end of the film they kep? empha51z1ng the point '

- that there are hundreds of counselors around

DOUG: I got the impression that from the one 1r101dent about the nurse's aid that
' there's a certain degree of trial and error, hit and miss, with this
counseling because she suffers in one s1tuat10n and quits, so they try
: another one, I don't know if it was an educated guess or what Just put .
p her into another 51tuat10n hoping that it-would work. -

DO YOU FEEL THAT IT WAS KIND OF A RANDOM GUESS THAT HE MADE ASTO
WHERE TO PUT HER?

¢ DOUG: Well, I don't know the background of how he did it. ‘But that's the way
it seemed to me in the film. She didn't work in one job so he put ner
in another.
h ANYBODY ELSE HAVE ANY IDEAS?

ELEANOR: The f1rst thing was anxiety. As you went on there was confusion and you
didn't know what was coming off. I don't know if anybody else felt it, I
felt anger about the handicapped people just sitting putting egg cartons
together. It burned me to no end. Like a blind man selling pencils or
-something. I felt like, ""What can I do, what do you want me to do? ' At
the end I felt a calm but I still got the 1dea that this was all shock value.
People turn away from anger and anx1ety This is what I felt emotion-
‘wise. :

YOU FEEL THAT THE FILM WAS DESIGNED TO AROUSE THESE EMOTIONS IN
YOU?

- ELEANOR: It really held your 1nterest anrl I thought "What could I do?'" What am
' S I doing wrong-or what am I doing? I did get the feeling of sympathy
and empathy, The empathy I felt was situations that were either in my
family or I had known before. At the end I felt more comfortable but
- when they showed the back of the chair, WILL IT BE Y(U ? I felt like,
"What's next?" Not so much d1sturbed but expectlng son1eth1ng

' DID YOU FEEL IT WAS LEADING UP TO ANYTHING DURING THAT LAST PART?
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STUDENT: It seemed like a science fiction ending. When it came to the end of the
film you see a man wheeling a chair and no expression on his face at-
all, As I looked at him I'wouldn't know if he was acting, if he was mad,

- or if he was happy and wheeling himself around the desk. And then it
shows him back in the chair.

SO YOU REALLY FELT EMOTIONALT Y KEYED UP IN THE END OF A CERTAIN
- EXTENT?

STUDENT: " Yes, I felt an uncertain calm.

- It was a suggestion, like what I can do, and really do1ng what I want.
I was always sure of what I wanted to be, but then you see something
like this. Can1 tie in some of that work in with what I'm doing? And
actually I could. In Music Education there's always a way of working
with the mentally retarded children 2ad it seems that if youvlay games
or if you sing a song, that it would help. It made everybody think, '"I'm
not doing all T can; will 1 get sat1sfact10n out of workmg this in w1th my
profession?" C b

WELL, LET ME ASK YOU SOMETHING ABOUT THE JOB. MANY OF .YOU DIDN'T
KNOW THAT WE HAVE COUNSELORS--SUCH A THING AS A "REHABILITATION
COUNSELOR" EXISTED BEFORE, THOSE OF YOU THAT DID KNOW, HAVE YOUR
- IDEAS ABOUT THE JOB CHANGED SINCE SEEING THE FILM? HOW MANY KNEW
THE JOB EXISTED. ., . . DOUG, NADINE, ELEANOR, ALTHOUGH YOU DIDN'T -
KNOW THAT IT E)C[STE uPECIFICALLY WELL, HAVE YOUR IDEAS CHANGED
' ABOUT THE JOB? :

DOUG: . No, Idon't think they have. It showed spe01flc cases and what they did.

- ELEANOR: Well, I knew they existed. It's like the Encyclopedla Br1tanmca you
' don't know what's in it. I really hadn't had much contact about what it
was all about, because there's so much being referred to people. I
like being shown exactly what she does. And especially the black and
white part. I felt that it was "low key" factual and almost documentary.

DID YOU FEEL THAT THE OCCUPATION OR THE JOB WAS MADE ATTRACTIVE?

ELEANOR: 1Idon't think that the film was made to persuade people that it was
- attractive or not attractive, But just the fact that here they are,
accept them, and make up your mind. The counselor wasn't giving a
hard sell: "I'm doing a great job, this is what I love and you should
: _ - do it too." On the other hand,"'he wasn't saying, "I don't get paid
! ‘ ‘much or it's a lot of running around, and tired work and you're got

T A A

your own problems to solve, and other people might disturb you -
' somet1mes "Just plain fact. Th1s is what I do you can make up your

PP A0 5

{ S | - ownmind..
; DO YOU THINK THE JOB IS ATTRACTIVE AFTER SEEING THE FILM?
| LES: Well, 1f you're the kind of person who likes to go out and help people

that would be another way you could do it. I'don't think this was
emphas1zed enough. - : _ v

| YOU FEEL THAT IT WAS MORE DOCUMENTARY? o
“LES: - Yes, 3 +hought the whole thing was documentary, except the beglnmng
LANY:  Ithink 1t shows it could be rewardmg " :
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THAT IT COULD BE IF YOU EVER INVESTED YOUR TIME IN IT, WOULD ANY OF
YOU WHO WERE PREVIOUSLY UNCOMMITTED, WOULD YOU FEEL AFTER SEEING
THIS THAT YOU MIGHT CONSIDER MOVING INTO SOMETHING LIKE THAT?

STUDENT: It did make me hesitate for a moment. I've been majoring in Blology,
' but I see. something like this and I keep thinking that I'd really like to

do some job like this, working with people. Biology, maybe it's the

wrong field, I thought that for a m1nute I was do1ng the wrong th1ng

) HOW ABOUT ANYBODY ELSE?

STUDENT: For a while I thought that maybe I should go 1nto somethlng like this,
but in the end I was sure I wouldn't. I'don't know why, I just changed
my mind. I thought that maybe they weren't accompllshlng as much as
-1 would like to. : '

WHAT PART OF THE FILM LED TO THE FEELING THAT THEY WEREN'T
' ACCOMPLISHING AS MUCH AS YOU WANTED THEM TO ACCOMPLISH.

STUDENT: - Like the boy and the woman were hav1ng trouble holdlng a JOb try1ng
" to put them into another job and other settings, without giving her a
broader counseling or someone ‘more capable of f1nd1ng what's wrong.

IN OTHER WORDS WHEN YOU REALLY COME DOWN TO THE NITTY-GR ATTY
- YOU FEEL THAT THESE PEOPLE NEED PSYCHO-THERAPY AND IT SHOULD BE
HANDLED OR WASN'T BEING HANDLED BY THE REHABILITATION (/OUNSELOR‘?

E STUDENT: Well, actually 1t was but T think that maybe it just wasn't stated. But
o ' - | felt that they just weren't doing the whole JOb they were Just startlng .
: something and not trying to finish. ‘

ANYBODY ELSE HAVE ANYTHING TO SAY. ABOUT THAT‘?

ELEANOR: Question: Why include small children like that in the film? When th1ngs
are formed, you can't do anything, you're handicapped, and thére's no
hope for ever not being handicapped. I was kind of disturbed. Smiling
faces and small children. I th1nk that. hand1capped children might have
too much shock value.

ELEANOR, YOU FELT THAT THERE MIGHT HAVE BEEN MORE REFERENCE TO
SMALL CHILDREN AND THE WORK: THAT REHABILITATION COUNSELORS DO
WITH SMALL CHILDREN? ‘

" YOU'RE NOW WONDERING IF THE REHABILITATION COUNSELOR HAS ALREADY
COME INTO CONTACT WITH SMALL: CHILDREN? '

DOUG: I think the film was mostly talking about allow1ng the handicapped to
' - get jobs and how many small chlldren do you have to place into a job
situation,

' YOU FEEL THE MAIN EMPHASIS OF THE FILM WAS ON FINDING JOBS AND
- USEFULLY EMPLOYING THE HANDICAPPED, AND THEREFORE SMALL
: 'CHILDREN REALLY WEREN'T PART OF THE EMPHASIS" :

'_DOUG '_ In this film. I'm not talklng about the rehabilitation f1eld Just thls film.

WE'' T COVERED MOST OF THE QUESTIONS. . .IN GENERAL HOW DID YOU LIKE
'THE FILM? DO YOU FEEL IT WAS A WORTHWHILE EXPERIENCE? A WORTHWHILE
FILM? IN GENERAL WHAT WERE YOUR IMPRESSIONS AS FAR AS THE FILM WAS
'CONCERNED? |




‘STUDENT: I felt that it was a good film because it wasn't run-of-the-mill, the
- . same old stereo-type black and white film, About what the counselors -
are doing, -and how much hope there is, and it showed: th1ngs pretty ,
much the way they are. Three d1fferent media; first, the abstract in
the beginning; we- really don't know. Then the color portion in the
middle, observing, and the black and wh1te face-to-face w1th them., -
. Itwas a good f11m. » -

THAT' S ABOUT IT
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QUESTIONS

1, GENERAL REACTION: 1. Do you know what the purpose behind it was®?
o 2. What was good what was bad how would you change 1t‘?

3. Production?
4. Content?
5

Photograph1c techmques (effect of black and wh1te
1ntroductory sequence)‘?

2 - WHAT KIND OF INFORMATION DID YOU GET EXACTLY‘? SPECIFICALLY WHAT
GAVE YOU THIS INFORMATION (1 2, WHERE IN THE FILM DID YOU GET IT)?

What did you learn that you d1d not know before‘? :

. When d1d you get it? |

What is the ph1losophy behind rehab counsel1ng‘?

Tra1mng of a rehab counselor‘?

What does he need to study-—to know‘?

. Types of cases w1th which he deals? -

What kinds of disability? o

Types of people w1th whom he deals‘?

oo-:!osmrhco.wv-'-l

clients? ' , ' E
employers‘?' - o o
doctors and rehab1l1tat1on staff‘)
9. | How does the counselor get referrals‘? From whom? (106).
b 10. Bas1cally, what does the counselor do‘? (p.‘ 108) What are his goals? (p. 108)

11, What are some of the purposes served by the rehab centers which are
: _ment1oned‘? o , . A

12'." What does he do over and above what a doctor can do?
L 3 WHAT WERE YOUR FEELINGnq WHILE YO‘T WATCHED THE FILM‘? v
S : - 1. What tr1ggered them off‘? ' '

2,0 Have your ideas about the ]Ob changed‘? |
8. Is the occupation attract1ve‘? P
‘4. Is the occupat1on less attract1ve‘? S -
: 5 ":-What were the th1ngs wh1ch made 1t more attract1ve‘?
v,..”G_._v:’;on uld any of you prev1ously uncomm1tted cons1der 1t as an

: N PR occupat1on now‘? Lo : - N ST
: 4 GENERAL CUTOFF Wou you l1ke to see 1t aga1n keep1ng what we have talked
S about in: m1nd‘? S A
: 1oo

1i2
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0.K. THE FIRST THING I AM KIND OF INTERESTED IN FINDING OUT IS WHAT
YOUR GENERAL REACTION TO THIS FILM IS. DID ANYBODY HAVE ANY RE-
ACTIONS THEY'D LIKE TO EXPRESS? WELL, LET'S START-WITH PAT THEN?

 PAT:  Well, Ithought it was quite good, and you know, a good build-up and the

gimmick at the beginning, the cartoon, that it was a quite serious build-
up. It was good in the beginning.

GOOD, GOOD CAN YOU TELL ME WHAT THE PURPOSE OF THE HEIGHT OF THE
FILM WAS'? DOES ANYBODY? YES. : '

JUDE: The purpose of it is to see that everybody has a place in society and that

nobody is left out, and that nobody is rejected because of any natural de- -
formity or anything of the sort. I enjoyed it; it was very educational. When -
people see that people take care of them like this, it makes them feel that
somebody looks at them instead of feeling rejected. It is a very good movie.

WERE YOU DESCRIBING IT AS THE PHILOSOPHY BEHIND IT SORT OF, BEHIND
THE REHABILITATION COUNSELOR‘? '

JUDE: Yes, well I think it was stlmulating. When peopie really see that someone

- . takes care of them like this, there wouldn't be any feeling that they were
left out. Some people have the1r interests in mind. I think that they wouldn't
feel that they belong to the country, but that they belong to the soc1ety

ANYBODY ELSE HAVE ANY IDEAS ABOUT THAT?

CAREN Well, I think that if you see's .movie like this, it sort of stimulates your
1nterest in the profession. I never thought of rehabilitation before as a
profession, and it just makes you realize that there are people who,
without some sort of help, will just sort of turn into a vegetable and not
contribute to society. They will let themselves go after an accident or a
natural disformity or something. But with help, they can help them-
selves and help others too. And it sort of just makes you realize that
there are people who are doing alot of good like this, And there are alot
of people who need it'too.

| - WELL WHAT ABOUT, WHAT ABOUT THE PRODUCTION OF THE FILM ITSELF'?

CAREN: I think it's very well put together
HOW, HOW ABOUT YOU JEFF"

JEFF: . 1 thought that it was pretty good, and one point that I thought wasn't, and it .
' sort of dragged out, was when they were explaining that the problem was SO
wide spread I though they really overdid that quite a bit. It is certainly irue
that it is w1despread and does ex1st all the- t1me and 1t's r'=ally with us.

WHAT DO YOU MEAN‘?

JEFF: They kept on say1ng over and over again, "It's here, it's here; it's there,
~ it's thcre, in fifty states." I don't think this sort of tb'ng is necessary. I
- think the whole film m1ght have had this sort of effect and the th1ng reallv
- dragged out.

- DO YOU FEEL THAT PERHAPS THEY STRESSED TOO MUCH THE FACT THAT

IT IS. UBIQUITOUS THAT THE PROBLEM DOES EXIST EVERYWHERE'? o

o J EFF ' Well, 1 think that in order to make the person watch1ng the film aware of the

problem it probably 1sn't necessary to go 1nto 1t Fo much

2 113 -
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0.K. JEFF. HOW DOES ANYONE ELSE FEEL ABOUT THE ACTUAL PRODUCTION
OF THE FILM? THE PHOTOGRAPHIC TECHNIQUES; FOR EXAMPLE DO YOU
HAVE ANYTHING TO SAY ABOUT THAT?

PAT: 1Ithought it was very good; I didn't think it was dragged out at a11 Like
.~ Caren mentioned, she never realized it before and if you want to make
a point, you have to stress the issue for one thing. Ihave very positive
reactions to the whole thing, except in one part where they showed the
drunk out in the street. He wasn't handicapped, or they didn't 1mp1y that
he was. They just showed him there as a drunk. He had a bottle in his
hand, and he was pretty well dressed too.

RAZIK: May I say something here? Do you think that handlcapped means physmal
handicap only?

PAT: - Oh, no, no, no, no I didn't mean that at all. I ]ust meant. that there he was,
" he had a suit on, he was dressed rather well, and he had a bottle in his
pocket.

'RAZIK: n the case of this man his disability may be preventing him from

keeping up with what he is doing. His level of employment is probably '
much less than what he is capable of being. ,

PAT: ~Wait, you said he was employed :
RAZIK: Employed in that he is se111ng pencﬂs Why?
PAT: - Oh, Isee. '

RAZIK: Drinking is a d1sab111ty until help is rer'e1ved Probably he used
to be working in a profession, but his drinking habits deterlorated
his poor position. Review this partof the film. o

WELL THE .FACT REMAINS HOWEVER THAT THE SCENE WITH THE DRUNK
SELLING PENCILS,

PAT: It Just seemed to be a llttle b1t inconsistant w1th the rest of the movie.
I UNDERSTAND HOW ABOUT ANYBODY ELSE? YES,

CAROL: I espe01a11y 11ked the bu11dup in the beginning, showing how, ]ust by

chance, two identical outside influences have such differences. The
' techmcal is so different in most people the building up of the, if we're

describing a child, the bu11d-up is beautiful, also quite logical. Very -
well done. There is a contrast throughout the entire production. The
color around the hospital scene, in black and white with the counselor's
routine, and then back to color. I like the contrast. In the begmmng it
is dragged out.

DOES ANYBODY ELSE HAVE ANYTHING THEY'D LIKE TO SAY ABOUT

- YES, PAT.
R _PAT: I 11ke the bu11d—up, and after that the way it started out as a famlly unit

- and it brought it out to s001ety, and also the appeal, when they showed
these people's faces it brought you up close to them you.could reallv see
. .what these people were go1ng through. :

. YOU LIKE SOME OF THE TECHNIQUES THEN? . . .THAT WERE USED?
""PAT: Oh yes. - o
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0.K. WELL, LET'S GO ON TO ANOTHER ASPECT OF IT, I AM INTERESTED IN
FINDING OUT WHAT KIND OF INFORMATION EXACTLY YOU GET OUT OF THE
PICTURE, AND AT WHAT POINTS YOU PICKED UP THIS INFORMATION, AND I
HAVE A COUPLE OF QUESTIONS I'D LIKE TO ASK THE WHOLE GROUP ABOUT
THAT, BUT FIRST OF ALL, LET'S START OFF AND WE'LL GO. . . WILL ANY-
BODY HERE PICK AT RANDOM? WHAT I'D LIKE TO KNOW IS JUST WHAT DID
YOU LEARN THAT YOU DIDN'T KNOW BEFORE AS A RESULT OF SEEING THIS
PICTURE? ANYBODY WANT TO START?" WELL, WE'LL START THEN WITH
JUDE.

JUDE: We11 personally, I didn't know that this counse11ng ever:: eemed so
’ 1mportant I didn't know that there was such a role in soc;uty If you
are considering the job of a profess1ona1 humanitarian business, I
think this is a very nice job. And it is a good way of coming to know
the people you are dealing with, and know the people you live with, and
. play a role in the society where you live. This is my. own feeling about

the counseling service; I never knew anytmng about it before.

.~ FINE, SO YOU GOT A LOT OF INFORMATION THEN ABOUT THE PROFESSION :
' ITSELF AND YOU'VE BECOME ACQUAINTED WITH THE 1‘3EA THAT THERE IS
- SUCH A PROFE SION'P o o o

JUDE: Yes. &
HOW ABOUT JEFF? o .‘ :
One thing T thought was very 1nterest1ng, that I didn't know before, was thai

. _JEFF:
‘these counselors work together with complete medical staffs they like
- to get different op1mons :
I SEE. ' ‘:{ , , ,
JEFF: I wasn't sure of the other t"aj.mng that counselors have Just that one person

had a master's degree They d1dn’t emphas1ze what he is study1ng
YES, WE'LL TALK ABOUT THAT A LITTLE LATER v

J EFF. What .was his background to tra1n people to get ]ObS ina tra1ned psycholog1ca1

manner? Iwasn't suro

YOU FEEL THAT THE BACKGROUND THE’ SPECIFIC TRAINJNG OF THE
COUNSELOR MIGHT HAVE BEEN STRESSED A LITTLE MORE?

JEFF Yes. - : - ,
. ISEE. 0.K., CAREN HOW ABOUT YOU? .

CAREN: We11 I agree with that but you're not exposed to th1s ‘you know if you just :
_ go to a college or high school you're not exposed to. the field, and I think you
“have to see a film like this to open it up to you. I think that was the basic ’
S educational quality of the film. Also, another thing I wasn't aware of before
~.'we said these counselors help emotlonally handicapped people, you know,
; .‘-rather than just a psychoanalyst or you know, psychologically or1ented
* field. I didn't know that they do work with emotlonally handicapped as well
_ f as physically. handJcanped I think that's very important, But I th1nk the
, educat1ona1 qua11ty of the f11m was the profess1on 1tse1f :

FINE HOW ABOUT YOU CAROL?

CAEOL Yes, ‘T'have. been in hosp1tals and worked with these people and I know
N the k1nd of educatlonal background you have to have. So I wasn't really
unaware of many th1ngs that were brought out L espec1a11y 11ke thc1r .
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bringing out two words, support and empathy, and this is very important,

. not only to have a person thinking of going into the counseling field. In
other words, if you show this movie to an executive counselor, technical
people, or 1f you showed it just to the lay public, I think that the movie:
was a good combination of technical training and hospital studying, but it
also pointed out how just the common person, through his support and
understanding of these people, caa help, how the employer in this situation
was able to help the client and how he 2id not understand the situation at

~ first; with the counselor he became a V1tal link in the whole rehabilitation
process.-

THERE WAS ONE TIME WHEN IT WAS MENTIONED CAROL THE TYPE OF
COURSES THE COUNSELOR TAKES,

‘CAROL: Yes, strong behwvioral sciences.

THAT'S RIGHT.

'CAROL: But, as far as specific course work, no, and I liked that part leit out,

because this is just to give the person a glimpse and to sort of whet hlS
-appetite, so to speak. He could inquire further to get together in groups
like this actually.

I SEE. ANYBODY ELSE HAVE ANYTHING TO SAY ABOUT THAT? WELL O.K,

. LET'S TALK ABOUT SOME OTHER THINGS IN ADDITION TO AREAS THAT
- NEEDED TO BE STUDIED, THAT IS TO SAY, THE BEHAVIORAL SCIENCES.

SOMETIME IS SPENT IN TALKING ABOUT WHAT THE REHAB COUNSELOR
NEEDS TO KNOW, CAN ANY OF YOU REMEMBER WHAT IT IS HE NEEDS TO
KNOW? CAN YOU REMEMBER SPECIFICALLY WHEN THEY TALK ABOUT
WHAT HE NEEDS TO KNOW ?

CAROL: He needs to know his client; were you askmg -about not . just the tralmng
or specific skills or anythmg‘? I just understood that he has to know the
client and it is brought in strongly when the counselor was at the bed-
side of the former fireman. Now, the counselor does not have to <now
what goes into the training of a flreman, but he has to know othsr
aspiraticns and to-delve into the personality of this fireman to try to
get something out of him, to find why he strongly desn-es to be a fire-
man which he can no longer be.

WELL DO YOU FEEL THEN, DO YOU SAY THAT THE COUNSELOR DOES NOT
HAVE TO KNOW WHAT GOES INTO THE TRAINING OF A FBEMAN’ DOES

'EVERYONE AGREE?

JUDE: Well, I think that what I learned about that the counselor has to know the
“‘ person he is dealing with. So when he is conversing with the man, probably
he will know how he was trained or how he came to be employed in that work.

ISEE. WHAT YOU'RE SAYING THEN, 1S THAT MAYBE HE SHOULD KNOW HOW
THE FIREMAN WAS TRAINED.

JUDE: He. should know Yf-s
HE SHOULD KNOW HOW THE FIREMAN IS TRAINED SO HE. MIGHT BE IN A

- POSITION TO ADVISE SOMEBODY ELSE ‘TO GO INTO THE PROFESSION OF
'FIBEFIGHTEB IF THEY'RE QUALIFIED BUT I THOUGHT

. JUDE Not necessarlly What T mean is if he said that he did not know, but from

my own feeling I say that he should know all that works into training of the
f1ref1ghter so that he would know where to start and advise him. But the -
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firefighter might be complaining of the many aspects of what he is suffering.
I didn't know what he suffered; I didn't know that tc be trivial oxr something
like that, and now that he is missing the job. By finding out how he was
trained and all that went into training, the counselor might know how that

~ applies to his feelings.

I SEE, 1 SEE.

RAZIK: You mean you would like to know his feellhﬂ‘ in the teaching of the fireman,
in ovrdexr to get some of the things he will be able to do after his disability.

JUDE: Yes, that's what I mean.

YES, YES, BUT I WAS THINKING OF IT IN A DIFFERENT SENSE. 1 WAS THINK-
ING OF THE FACT THAT IF THE COUNSELOR IS GOING TO ADVISE AND HELP
AN INDIVIUDAL TO DEVELOP AND MOVE INTO A CERTAIN SPECIFIC AREA
WHICH HE IS CAPABLE OF HANDLING, THEN THE COUNSELOR REALLY NEEDS
TO KNOW A LITTLE MORE. HE NEEDS TO KNOW WHAT KIND OF TRAINING IS
REQUIRED FOR WHAT AREAS SO HE CAN ADVISE BETTER. WELL, LET'S KEEP
GOING HERE. I HAVE SOME OTHER QUESTIONS THAT I'D LIKE TO ASK,

JEFF: They said that the counselor not only listens but is able to hear. And this
means, well I thought it meant, that he has to be able to get the patient,
first of all, to speak out freely and then to take those parts of what the
patient has said and turn it into himself. We have the case of the 18-year
old boy who couldn't find a job, but the counselor was able to develop
some rapport with the patient and found that that wasn't his real problem;
his problem was a problem at home, prob zbly. Where he felt he had to be
self-sufficient for his parents.

WELL, THE COUNSELOR REALLY HAS TO MOVE BEYOND THE INITIAL OR
THE SURFACJL PROBLEM, I SEE, WELL WHAT KIND OF CASES DOES THE
REHABILITATION COUNSELOR DEAL WITH? ANYBODY HAVE ANY IDEAS ON
THIS? HOW ABOUT PAT?

PAT: Well, it didn't begin to make it that specific, it just seemed that people
who need help, were able to come to these people, to the counselors, and
ask for help. For anyone who needs help, not only the more physically
disabled, it wasn't that specific. I thought that was a very good point to
bring out

WHAT DO YOU THINK BROUGHT THAT POINT OUT MOST OF ALI ?

PAT: The fact that in some of the interviews that the counselor had you aren't
told exactly what sort of a disability the person had. It just mentloned that
the person had a disability and the counselor was working with him trying
to get him a job and trying to help him."

FINE. ANYBODY ELSE HAVE ANYTHING TO SAY ABOUT THE TYPES OF PEOPLE
WITH WHOM THE COUNSELOR WORKS AS THIS FILM SHOWS IT? .

CAREN: I got tne impression that they help anybody that came askmg for help or was
reierred ;o them, and if they couldn't help themselves, they were referred
to another agency. You know, it just seems like a real social-type atmosphere
where anybody that recogmzed that they had some kind of a problem or dif-

* ficulty in life and things aren't going too smoothly or normally, and if they're
willing to come and ask for help, which is one of the hardest steps to take,
then the counselors would go out of their way to do a little bit of good for the
person too. And, I think, you know, other than physically hardicapped, it

. showed cases where emotlonally handlcapped people, 11ke iue girl that got a
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job as a nurses aide, and that she was working with the counselor, or
rather with the girl who was a student. They were working with ¢ he
counselor in emotional handicaps and this brought out the fact thet it
wasn't just physical disabilities; emotional disabilities, I think, are
one of the most important things in society. '

YOU MEAN EMOTIONAL DISABILITIES ARE ASSOCIATED WITH PHYSICAL .
DISABILITIES AS WELL?

CAREN: Yes.

I IMAGINE IT MUST BE RATHER DIFFICULT FOR AN AMPUTEE TO PSY-
CHOLOGICALLY. . . O.K., WELL NOW, LET ME ASK SOME OTHER QUESTIONS,
AND IF YOU CAN, I'D LIKE SOME SPECIFIC ANSWERS IF POSSIBLE, WHAT
TYPES OF PEOPLE DOES THE COUNSELOR DEAL WITH? NOW, I DON'T ONLY
MEAN CLIENTS. I MEAN WITH WHOM DOES THE REHABILITATION COUNSELOR,
ACCORDING TO THIS MOVIE, WITH WHOM DOES HE INTERACT, AND WHOM
ELSE DOES HE USE AS RESOURCES AND WELL. . . LET'S CARRY IT FROM
THERE. JEFF, OH YOU HAD YOUR HAND UP. S ‘

PAT: Well, colleagues for one, he consulted his colleagues and got explicit ores
for a specific case. He also works with employers and potential employers
for these people who are disabled; alsc he works with professional pzople,
people who could perhaps help these peopie, not by g1v1ng them employment,
but by giving them professmnal help, medical.

WHAT PART OF THE FILM GAVE YOU THIS INFORMATION?

PAT: When the professional people had their meetings, and the counselor came
and had meetings with nurses, doctors, businessmen; he specifically
stated that he had contacts with these people, so he could realize their
needs and tried to work their needs with the people who are disabled. And
sort of bring the two groups together somehow.

SO THAT WOULD BE THE OTHER PROFESSIONAL STAFF?

PAT: Right.

YOU MENTIONED EMPLOYERS, .

PAT: Well, pctential employers, employers that cculd hire people who are disabled.
ISEE. AND WHAT, SO WHAT DOES THE COUNSELOR DO WITH THESE PEOPLE?

PAT: Well, basically he talks to them and tries to make them understand the need
for employing disabled people, and how this could be beneficial to the em-
ployer, as well as the disabled person.

ANYBODY ELSE HAVE ANYTHING TO SAY ABOUT THE TYPE OF PEOPLE WITH
WHOM THE REHABILITATION COUNSELOR INTERACTS? WE'RE TALKING
ABOUT CLIENTS, EMPLOYERS, AND PROFESSIONAL STAFF AS WELL. YES,
JEFF,

JEFF: It just seems that they'll interact with a’nybody if you help give them a rapid
- picture of the client. Including the client himself, of course. As far as what
Pat said about the employer, they also have to deal with the employer to help
remove any pre3ud1ce he m1ght have against h1r1ng handicapped people

0.K., NOW I HAVE ANOTHER QUESTION AT ONE TIME IT MENTIONS REFERRALS.
DOES EVERYBODY UNDERSTAND WEAT A REFERRAL MEANS? FROM WHOM DOES

THE C( {NSELOR GET REFERRALS? DO YOU HAVE AN ANS\VDR CAREN?

1;18
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CAREN: It was mentioned in a pait of the movie; I can't remember who they were

referred from.

YOU DON'T REMEMBER WHO THE REFERRALS _CAME FROM?
CAREN: You mean it was from another sgency, right?

THAT'S ONE SOURCE OF REFERRALS,

CAREN:; That's what I was thinking of in the movie.
CORRECT. |
CAREN: Probably also from the family, and perhaps previous employers.

GOOD, PREVIOUS EMPLOYERS, FAMILY, ANOTHER AGENCY, ANY OTHER
SOUR"ES OF REFERRAI.S?

CAREN: Schools.

. SCHOOLS, THAT WAS MENTIONED, SCHOOL OFFICIALS, AND I SUPPOSE THAT

WOULD ALSO INCLUDE THE SCHOOL NURSE AND TEACHER. THE HOSPITALS,

~ ARE THERE ANY OTHER SOURCES OF REFERRALS THAT YOU CAN THINK OF
RIGHT NOW? IT'S NOT IMPORTANT ANYWAY. I JUST WANTED TO SEE IF YOU

COULD REMEMBER ANY OF THE SPECIFIC SOURCES THAT WERE, . .0.K., WE
GO BACK A LITTLE BIT IN THE MOVIE, NOW YOU WILL REMEMBER MR. :
LAURICELLA MENTIONS SOMETHING ABOUZ' THE REHABILITATION CENTER
WHERE HE WAS WORKING. THIS WAS RIGHT AFTER THE TURN TO THE BLACK
AND WHITE, CAN YOU REMEMBER WHAT SOME OF THE PURPOSES SERVED BY
THAT REHAB CENTER WERE, THE PURPOSES THAT MR. LAURICELLA
MENTIONED?

PAT: 1 think one of them was to bring some meaning to the client's life through
employment in a field where disabled people were able to do the work,
instead of like making shoes and shining shoes and things like that.

ANY OTHER PURPOSES SERVED FOR MR: LAURICELLA AND ALSO FOR THE
CLIENTS BY THE REHAB CENTER? YES, CAROL.

CAROL: When he was talkmg to those two women consulting with one another about
rehab. I believe that a case history was in front of them and he was planning
to go out and visit this patient and they were consulting first at the rehab
center and he went out to the place of employment and he used it as a con-
sulting center. He planned his attack or plan of approach dealing with the
client who was out of the center.

- GOOD. AS A SOURCE OF INFCZXMATION ABOUT THE CLIENT AND THE CLIENT'S;

BACKGROUND, ARE THERE ANY OTHER IDEAS ON THAT? WELL O.K,

RAZIK: An idea here! When we- have the girl whr. is working toward her master's
degree, probably they aie helpmg her help them, the patients, so she will
have a good education in a department or agency and will add field work.
~She will get studv at the ‘University but she is getting internship here.

YES FINE DR. RAZIK. . _.THANK YOU DOES THAT,POINT COME ACROSS?
PAT: Yes, itdid. =

. THE REHAB CENTER CAN SERVE AS A SODRCE OF FIELD WORK AND PRACTICING.
-0.K,, IDON'T WANT TO BE REPITITIOUS WITH ANY OF THE QUFSTIONS ANl THEY

PROBABLY DO SOUND RL‘PI’T‘ITIOUS BUT ITS ONLY PROBABLY BECAUSE I TOOK

L DOWN SOME NOTES WHILE I WAS WATCHING IT. MANY OF THE QUESTIONS ARE

9
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ALREADY ANSWERED, CAN ANYONE TELL ME WHAT THE REHABILITATION
COUNSELOR AND THIS MAY BE REPITITIOUS, DOES SPECIFICALLY, OVER
AND ABOVE WHAT A MEDICAL DOCTOR CAN DO, AND WHAT THE MEDICAL '
‘TEAM CAN DO? JEFF?

JEFF Well, for one thing, he deals with problem: other than medical problems
He can't deal with medical problems; it's not his field.

SO HE THEN DEALS WITH PROBLEMS ASSOCIATED WITH MEDICAL PROBLEMS
PERHAPS WHICH CANNOT BE HANDLED BY A DOC ‘'OR?

JEFF: Well, for example, he deals with probl ems that might be- psychologlcal
The doctor could deal with them also, but the rehabilitation worker might
deal with them in a different manner, from a different viewpoint.

SO WHAT IS HIS VIEWPOINT THEN?

JEFF: Well, where the doctor is dealing with h1m he would probably be a psych1atr1st
It would bepsychoanalytic. The rehab worker would just. . .I don't- know
exactly what he'd be doing, with psychologlcal problems I don't,thznk ihe
.movie really said.- :

I THINK JUDE MIGHT HAVE ANSWERED THE QUESTION WHEN HE FIRST SPOKE,
IN THE BEGINNING, WHEN HE WAS TALKING ABOUT REALLY WHAT THE
PHILOSOPHY BEHIND REHAB COUNSELING Is. :

JUDE: Well, I think that. . .the rehabilitation counselor is concerned wiih re-
training; after the person has been handicapped, you will find ott what
you can do in your condition and when you find out what you can do, then
you have advice on how to get training ir ihe future and be employed I - -
think that is the important work of the rehabilitation ¢enter, finding the

work and refralmng The fireman had lost his job as 4 f1reman and

cannot do that again; it is the duty of the rehabilitation center to find out
what you can do, and they will retrain him in that 2nd tne finding of
employment. : S

0.K. JEFF FIRST

- JEFF: That wasn't really what I was referr1ng to. They seem to make the po1nt
- that befcre the client could be trained for another job he had to be set
psychologically for a new ]ob

SO WE'RE TALKING ABOUT THE REHAB COUNSELOR DOING TWO THINGS .
THEN, FINDING WHAT THE MAN IS CAPABLE OF DOING PHYSICALLY, AND ™
PSYCHOLOGICALLY PREPARING THE MAN TO ASSUME THIS PHYSICAL ROLE,

JEFF; Well, what was vague to me was that the movie didn't really say how he
went about doing it psychologically, which I guess. wasn't really in the
realm of the movie anyway _ S

. PAZIK Can I answer this.

" YES, DR. RAZIK.

o RAZIK: When Sam has 5 cases, I th1nk the f1fth case,’ the boy who could not create

trust, I think tryin?to understand his problem from the psychological point
- of view can work. He didn't have any disability, therefore, he has some
other problem Idon't know. 1f this answers your questio:i or not.

. HOW ABOUT YOU CAREN? YOU WERE GOING TO SAY SOMETHING ABOUT A
MINUTE AGO ' o :

B L R -
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CAREN: Oh, yes, I was going to say that one of the important things is stimulating
interest in the client toward a new occupation.

DID YOU OBSERVE THAT IN THE FILM?

. CAREN: Yeah, especially when he was there talking to the fireman, to the ex-
f1reman, and you know, you sort of realized in the discussion with the
patient, that he was going to gather from the client what he was
interested in, and from this work around it so that he could stimulate
and do something, you know, another channel where he could be pro-.
ductive, and would be happy.

FINE. ANYBODY ELSE HAVE ANY IDEAS ON THAT‘? YEo, CAROL,

CAROL One thing that really was brought out very strongly, I think maybe because
of my psychology background, is just that not one of these people had a
severe emotionsl disturbance, but if they had, they would be referred
somewhere else. These were people that were disabled physically and
mildly emotionally so that the rehab counselor is striving more for
integration, whereas the medical doctor perhaps treats a more traumatic

. aspect. A psychiatrist, to my information, would go after the deep
rooted problem and the woman associate poinied out as they were dis-
" cussing the woman patient they don't go into the causes of her emotional
set-back, but see how she works out and give her support right now.

YES, MORE PSYCHOTHERAPY ON THE PART OF THE PSYCHIATRIST AND
MORE SPECIFICALLY IN DEALING WITH THE SYMPTOMS AS FAR AS THE
REHABILITATION COUNSELOR." &

CAROL: The rehab counselor I th1nk has more to work with, , otherwise he -
‘wouldn't accept - : L

FINE NOW. YES DOCTOR

RAZIK: There are two po1nts ""What kind of c11ent he is work1ng w1th " and "What
kind of problem," 1 th1nk the two problems are problems of env1ronment
and of age. .

WHAT ABOUT THAT? WHAT ABOUT THAT? WHEN WE TALK ABOUT THE .
PROBLEM, WE'VE DISCUSSED THE ENVIRONMENT ‘TO A CERTAIN EXTENT
"AND, THAT INCLUDES THE DISABILITY. WHAT ABOUT AGE? DID THE FIL

. SAY ANYTHING TO .YOU THAT YOU DIDN'T KNOW BEFORE? :DID.IT REFRESH IS
L YOUR: MEMORY ON. ANYTHING. SPE CIFICALLY TO DO WITH AGE IN - REHA—- T £
- BILITATION COUNSELING‘? 0.K. CAROL, e

CAROL Well the spec1f1c 1nstance I can remember is the man who had bnth arms
' _ amputated and had just finished the h1gh school equivalency. I couldn't judge -
his exact ag2 put he was well into his fortier;. He was just ready for his
sophcmore yeux in college. This was a def1mte age factor here, and they
were workmg Verv well. : : :

. OVERCOMING SOME OF THE LIMITATIONS OF THE AGE HAS 'IN OUR CULTURE
‘HAS,

M CAROL Yes so, the age was def1mtely a factor here along with the d1sab1l1ty He .
- - - had not been tra1ned as a young man- to do anythlng else, “but with college
' tra1mng ' : ;

HOW ABOUT YOU PAT‘? DO YOU REM"‘I’r BER ANYTHING SPECIFICALLY THAT
' DEALT WITH AGE AS A SOURCE OF DIFFICULTIES‘?
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WELL, LET ME TELL YOU A LITTLE BIT ABOUTIT THE FILM IS DESIGNED
TO DO MORE OR LESS WHAT YOU'RE TALKING ABOUT, CAREN, BUT I THINK
IT IS, THAT IN ITS DESIGN IT'S ALSO AIMED AT JUST THE GENERAL PUBLIC,
IN THE SENSE THAT IT'S A RECRUITMENT FILM, THAT IS, THE REHAB NEEDS
COUNSELORS., NOW, THERE ARE NOT MANY PEOPLE WHO ARE FAMILIAR WITH
REHAB COUNSELING I PERSONALLY AM NOT A REHAB COUNSELOR, I AM A
COUNSELOR EDUCATOR AND I EDUCATE REHAB COUNSELORS, BUT I DON'T
‘WORK AS A REHAB COUNSELOR, AND I KNOW THERE WAS A FIELD LIKE REHAB
COUNSELOR. I MIGHT WELL HAVE MOVED INTO THAT INSTEAD OF TAKING THE
LONG TORTUROUS PATH THAT I TOOK, BUT LET'S GO ON NOW, THRRE'S
ANOTHER AREA WHICH I AM. KIND OF ]NTERES'I ED IN.AND WHICH I THINK
"WE SHOULD TALK ABOUT. A LOT OF THIS IS REPITITIOUS. I'D LIKE TO GET
AT THE AFFECT, THE HUMANESS THAT THE FiLM AROUSES, NOT THE SPECIFIC
. CONTENT, ANY'MORE BUT RATHER HOW IT MAKES YOU FEEL AT LIFFERENT
- POINTS. WHAT WAS EFFECTED AND AROUSED IN YOU, AND WHAT WASN'T?. '
: WHAT TRIGGERED OFF YOUR FEELINGS? CAN-WE START AND LOOK'AT‘THAT :
-~ AND START WITH PAT OVER HERE? I KNOW SOME OF THIS IS REPITITIOUS .

PAT: . Well there's one po1nt in the movie that seemed to stand out most. in my
o mmd and that was when the rehab counselor was saying that soc1ety should
not label these people. as handicapped and that. we should not create a new
world, -a new and. different world, but we should accept these people into
our own world and by unc erstandmg and cooperation and help them as much
as possible. The idea: also of labeling ‘people.goes back to the-idea of
stutterers. You know,: some people stutter, ‘and if you label them as such
they re going to develop this even'more. If we try to take this label away -
4 from these disabled people, of be1ng hand1capped you, know, a person who's
: ,' crippled or something like that, they're going to resort back into the 11tt1e
" world of their own they'll be alienated from the real world-and they'would
"just exist, not really live. I thought that was a very good pomt to br1ng
about and very effective. -. = B

" ARE THERE ANY OTHER ‘AFFECTIVE AREAo IN THE MOVIE WHICH DID AFFECT
' _YOUR FEELINGS "WHICH DID GENERATE I‘EELINGS IN YOU ? JEFF"

JEFF: 1 think that one idea that struck me wis ‘that people who need this reha- *
' bilitation need it just as a matter of fate it isn't a matter of their own cli
o 'do1ng The point was brought about in the game that here are people T
% Y eated exactly the same way, and one was deformed in some’ 1espect cu
*“and‘one wasn't: And‘the example was that people ‘who are at work, may
“be injured at work not becau se of theIr own doing. : L

‘AT FIRST YOU WERE TALKING ABOU"‘ THE OPENING SEQUENCE WHICH WAS
) JEFF: nght the comlc ctrlp e

PIGHT, AND THEN YOU SWITCHED TO THE POINT WHERE JUST IN THE BE- :
~ GINNING OF THF FILM, THAT SHOWED PEOPLE WHO COULD.BE INSURED | —
- AT WORK. ] . _ | '

J EFF. But the idea is thai this sort of thmg could hanpen to anybody, and the
- injustice of the whole thlng that struck. wme. . A -

‘SOTHAT. .. T .
: 'J;..FF Ithmk its very. unfa1r ' AR, KPR .
- 80 THAT SOCIETY HAS A RESPONSIBILITY FOR THE INJURFD'? |

122
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PAT: Not so much age, but perhaps the idea of environment when the high
school boy came for help and couldn't find a job, Well, his environment
was home and he got the idea that he didn't want to go outdoors with his
parents. But it gives the ided that perhaps there was some difficulty .
with the parents. They couldn't support him well, there was a mometary
problem, and he needed to: be self—suff1c1ent h1s parents couldn't afford

" to give him, : .

YES, 0.K, JUDE,.

J UDE_: I.don't know how I understood it., T d1dn't get any spec1f1c information about

that. It didn't glve any spec111c 1n:format1on about those environments.
YOU I‘EEL THAT THOSE TWO SCENES GO AHEAD CAROL

3 _ CAROL I got spec1f1c 1nformat1on from that they had g1ven the spec1f1c state

mentioned. and then the’ country and then towns, villages, and cities un-
countéd and here was:-the farm house, one of those uncounted places
completely, ]ust nowhere and yet" somewhere and here was a man who
was nobody, yet’ somebody, and in the next scene he was one of the
workers.at the table and he was one of the participants and. he was
be1ng helped eyen. though he lived at the ranch at the farm house and

as 1n the factom in the next scene and the group that she spoke
able. The 1n:format1on I got from that sequence ‘

' -";'.:'-_""J EFF I thought the one he ‘meant was the one where it had the bunch of Negro
o men sitting on a bench alongs1de the wall of a building. ' . ,

. JUDE: - That's what'T meant :
. 7 WHAT DO YOU THINK THE MEANING OF THAT SCENE WAS" IS THERE A

REASON FOR’ IT? .

"JEFE The only thing I could see was the 1dea tha’r therc wasn't that this can be

_ done anywhere ‘as a sort of work as far as how these people find jobs. It
doesn't say anything about, it just mentions that the problem might be
enwronnvental but it d1dn't say exactly what that might imply.

FINE, NOW LET'S STOP FOR ONE MINUTE BECAUSE I WANT TO "‘HANGE THE o

TAPE RIGHT‘?

WHAT WAS THE QUESTION YOU ASKED‘? ‘CAROL?. LET ME STATE IT FOR YOU
THEN. ; YOU ASKED ME. THE AUDIENCE TOWARD WHICH THIS FILM WAS -

- DIRE CTED SHOULDN'T THEY DETERMINE WHAT IS IN THE FILM? IS TH AT

WHAT YOU MEAN OR; o e

CAROL: Well, you. spoke of Dr. RaZ1k evaluat1ng‘ fhe f1lm and tnat he wanted a
group of people io ‘eévaluate it and my duestion is, if that was made for

a group of prospect1ve rehab cOunselors, perhaps psvch majors, social .

work ma]ors ‘@ic, evaluation would bé entirely different than if the movie

- were made for; 4 lay publ:tc ‘perhaps a high school group, and the purpose
. was to-arouse the1r empathy- for peoplein-general, If it were made for

employers it would be an edvcat1on tool Th1s would all be a major factor

in evaluatmn. 5
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0.K. NOW, THAT WAS A QUESTION I WAS -GOING TO ASK IN THE BEGINNING,
AND 1 DID, BUT WE KIND OF DRIFTED AWAY FROM IT. WHO DO YOU THINK
THIS FILM WAS MADE FOR? JEFF? -

JEFF:

I think the film was made for the general public. It could be for anybody.

. If the film was already intended toward, say the psychology major, or the

social worker, it would have concentrated more on these aspects than it
did. If it was for ‘a psychology major, it probably would have been more

- .technical in its terminology and it probably would have told more about '

exactly what the worker did, and more about his tra1mng

1-;?{=‘o.;K SO YOU THINK IT WAS MADE JUST FOR CAROL'S.

Because it had to be for anybody, I think.

NOW JUST A MOMENT .0.K., NOW HOW ABOUT YOU TUDE WHO DO
‘YOU THINK THE FILM WAS MADE FOR'? ' -

JUDE:

Well, T support Jeff t was made . for everybody I agree w1th the other
lady. that high schools, and psycholog1sts and the different groups would
have different views about the movie. I think the best people to give it an

evaluation dre people who are neutral; like us whereas if you present this
. moyie. to: people who-are preparing: for this counseling service, they would
- 'have a pre-formed .opinion,-and they wouldn't give it a genuine evaluat1on
I have interests in economics, and you can‘t convince me-that econom1cs

' ~is mot. good so you see, I'see a movie on economics, - whatever is in it, I

thmk Iwill have a d1fferent op1mon I will like it, and while you are writing
the’'movie, it is good see?.So on my own side, I thmk the better people to

) aluate it:are people like us, who never hear anything about it, and who
are'neutral, and then we develop our 1nterest from v hat we saw, -in the

: Inov1e This is what I feel about it.
FINE HOW ABOUT YOU PAT?
PAT:

;.t first I thought it was the kind of thing that could be seen onTV where
you'd have a large audience, a varied audience. Perhaps someone who is
in trouble, you know, will see this and realize that they could go for help.
If they didn't know the authority, people who didn't understand the problem,

they could understand it. I think a lot ¢f these could be used to show com-
.munity groups, because these are def1mte\1y a community type of film. It _
- was filmed in Buffalo; it was very obvious, -Roswell- Park the State Uni-
. vers! Lty of Buffalo.

o "'-G R N:. D1d you want to know who we thought th1s was to be shown to'?
} - YES CAN YOU TELL ME'? ‘ - :
| CAREN I think it would probably be very, very effect1ve if shown to probably the

introductory psychology classes or something, because these are people
that potentially would get interested in this type of field, and it would

. arouse some.interest. Like in an introductory psych class you go in and

if you haven't had anything in psych before, you just don't know what to
expect. And you know, like psych majors, who go to the university and
know nothing about psychology, this would arouse their interest in a field
like this, I think it would do a good job in maklng the profession grow.

-1 thmk if it were shown in a course like that seeing that it is a strictly
S umvers1ty film, I think that that would prouably be what it woul} be shown -
. 1n That's the 1dea I got and it would be secondly shown to other people i00.
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JEFF: Oh, definitely, -
ANYBODY ELSE FiND ANYTHING ESPECIALLY GOOD? JUDE?

" JUDE: - Ididn't know whether I understood about empathy or sympathy. I think that

by that he meant that we should cheer up the deformed and try to show them
that we care. Instead of showing them that they' re really deformed and
that others are better than them, he should give them support, and show
them that we're not necessarily g1v1ng them sympathy. But if you come into
the hospital and see somebody who is seriously ill, the } help you give him is
- to advise him, and not to cry or show him that the worst is in your mind, for

that might worsen his position. See, this is what I learned. somethmg
about empathy and sympathy. That the hand1capped needs empathy and not
sympathy.

O.K. WERE THERE, WAS THERE ANYTHING ELSE THAT WAS ESPECIALLY
AFFE CTIVE"

B CAREN I thmk it aroused the feeling that counselors are so v1ta1 you know,  so

nzcessary and something like this was sure to stick out in my m1nd, that
we need people that are interested in the field and svill become profess1ona1
counselors. I think they are necessary. for, s001ety

WELL, HOW ABOUT THAT? HAVE YOUR IDEAS ABOUT THE JOB CHANGED AT
ALL? ALRIGHT CAROL?

_ CAROL Mine defmltely has; it's simply be(,ause I am a nsych maJor who is.un-

~decided as to her vocation and had decided on something in research, ard
seeing a thing like this, I want to be a counselor. This is just a very
personal deal, but I w1sh at least a dozen movies such as this could be
made, well, a dozen in psychology at least, but in every field, for seniors
and for SOme graduate students, who, as you say, don't know really what's
out there, and you went into something other than rehab counseling, because
you didn't know it was available. Such a marvelous education tool, and it
has, really, I.have glimpses of what a rehab counselor does. Th1s has

‘ really awakened other feelings with my training.

‘RIGHT.

CAROL: I really appremate it
DOES ANYONE ELSE HAVE ANYTHING TO SAY ABOUT THAT? WELL, HOW ABOUT

‘THE OCCU]:'ATION'? DID THE FILM MAKE THE OCCUPATION ATTRACTIVE'? CAROL?
‘ -f-.f‘AROL Definitely; there were some reservations; they didn't glorify it. It very

. realistically. shows the daily routine, whlch is anything but glamour. ' The

: .surroundmgs were not luxurious suites; a businessman would have much

. nicer surroundmgs but the counselor works with people, directly. One
to one interactio~i; he is not stuck just behind the desk, he is out in the

- field talking with. ther people, all for the purpose of ]ust getting one person,
one person back and functlomng individually. What's more 1mportant9

| ‘. ANYBODY ELSE HAVE ANYTHING TO SAY? O.K. WELL I AM JUST ABOUT READY

TO FINISH THIS OFF, I JUST, I'D LIKE TO ASK YOU, IN ADDITION CAROL, IF

. THERE WERE; WHAT SORT; OF THINGS IN THE FILM MADE THE OCCUPATION
: ATTRACTIVE IFIT WAS MADE ATTRACTI'V" ? JEFF?

- JEFF: ) Well the first as Carol mentioned, the idea of gettmg satisfaction out of

havmg done somethmg Another. thmg which is very attraciive about it is
~ that every case is somewhat unique, so that there isn't this day-m—day-out
drudgery of a regular ofﬁce ]ob or somethmg 11ke that

e .1’25
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HOW ABOUT YOU JUDE? YOU HAD YOUR HAND UP THERE FOR A MINUTE,

. JUDE: Oh, yes. WhatI was about to say is ihat I saw that it'e against the in-

dividual's code to meet the different types of people. Meeting the business-
man and all these, actually, somebody has that as an occupation. He is
friendly to everybody, has no enemies; he's an intermediary in many
cases. Finding jobs, &nd meeting professors, he is a part of society as
a whole. And there was a quertion you asked before about how much
- knowledge a person should have, I think he should have as much knowl-
edge in every case almost as an economist, a suciologist, a psychiatrist
or something like that, because he is working with all these things. By
finding jobs for people who could not get employment easily he is in-
creasing the productivity.of the society as a whole. He betters or increases
the income oi the people a% large. By meeting different people, and
correlating relations between the lowest and highest group, he is an
intermediary, see? So, I think that the ]Ob is a real nice one, and it
is a free job.

YES, CAROL?

CAROL: Another thing that especially in our society in this day and age, the trend
is definitely toward specialization. The rehab counselor is just a perfect
spot for the generalist. As Jude said, to have a broad scope and a knowl-
edge «f everything but not be a spec1a11st in anything which will narrow
your own view of the particular client. That's what I find most attractive
about, the film and the specific occupation, is the chance to become a
generalist.

HOW ABOUT SOME OF THE DISADVANTAGES? DO YOU THINK THE FILM
PRESENTED A SQUARE CASE FOR THE DISADVANTAGES AS WELL? ANY-
BODY 'HAVE ANY ANSWER THERE? JEFF?

JEFF: I think that it tried not to. If there are any disadvantages they weren't
made very visible.

YOU THINK THAT THE FILM PLAYED DOWN THE DTSADVI‘XNTAGES OF THE JOB?

JEFF: Well, as you said before, the film inight have a purpose of recruitment, and
if 1t's going to do this it won't show the disadvantages of the occupation. I
think that one disadvantage woiild be that every case brought up to the rehab
worker is not solved, and many cases are not solved readllv

I SEE WHAT YOU'RE SAYING IS ‘THAT THE CASES WE SAW SEEMED TO BE
CASES WHICH WERE SOLVED, THERE WAS A SOLUTION TO TBEM, AT LEAST,
AND THAT MANY OTHER CASES WEREN'T AND THIS MIGHT BE A DISADVANTAGE
IN THAT IT MIGHT BECOME FAIRLY DISCOURA(' ING.

JEFF: Also, it, ifit happened for you that some cases aren't solved, then it makes
those. cases that are solved, that much more rewarding, for: the worker. So
it works both ways. v

HOW ABOUT YOU CAREN?

'CAREN: I was’ going to say practm?Hy the same th1ng In one case that I was

remembering in the movie they were working with the emotional
counselor, and they were talking abouta case where a woman had been,
~ placed in an office or a position, and that quickly, because of some
~.circumstances that would be normal ordinarily, but just brought out
' her emotional d1fflcu1ty, she qul" the job. And they were looking for
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anothor case that could be frustrating, to place someone in some em-
wloyment and then to have her quit or be fired or something. That could

be frustrating and if it continues, it could be a great disadvantage, but

I think the advantages terrifically outweighed the disadvantages in the
movie. I think the rewardmg aspect of helping somebody get back on their
feet was glor1f1ed in the movie, not glorified to make it, you know, a
professional... .or something you know, like Bonnie & Clyde or somethmg

JUDE:" Well, the other point you mentioned, I believe referred to the disadvantages
of the occupaticn. I don't think so. To me, in the movie, there's not an
assured disadvantage in the occupation. What you mentloned in the first
case is a disadvantage to the client of the handicap, and not of the pro-
fessmn, as I saw it. See?

PAT? DO YOU SEE ANY DISADVANTAGES IN THE OCCUPATION AS THEY
FLASHED ACROSS THE SCREEN‘? '

PAT: Well one might be the time element, reahzlng that there are so many
people that need all this help, and that you want to."elp them, and do not
have time. There's Just S0 much you san do.

O.K. CAROL.

CAROL: One thing they didn't brr*w' out too clearly The' time element involved with
individual patients, they never raentioned that at all, and this is probably
possibkle, but the disadvantage I see eclipsed in all thls is that if you are a
dynam1c impatient person who wants immediate results, you won't get it.
It is a very slow, slow process. But, this was not brought out specifically
o in this movie; it did not tell how long it took this woman to be placed and
‘ how much counseling went before, how long she was in the job and how
long they were continuing. This thing would be helpful just in a general way.

YOU WOULD GIVE A FAIRER PICTURE TO ANY PROSPECTIVE COUNSELOR, A
REHAB COUNSELOR.

CAROL: And how many patients he has.
CASELOADS. - |
CAROL: Right. This was not brought out and again would be most helpful.

O.K. I REALLY DON'T HAVE ANY :-MORE AREAS THAT I WANTED TO QUESTION
ANY OF YOU. I THINK I'D BE CORRECT IN SAYING, WOULD I NOT, THAT MOST
OF YOU FEEL THAT, FOR PREVIOUSLY. UNCOMMITTED PEOPLE, THIS FILM
MIGHT WELL, MAKE THEM CONSIDER THE OCCUPATION NOW, IS THAT, DO
YOU ALL AGREE. ON THAT? THAT IT DOES A FAIRLY EFFECTIVE JOB‘? O.K.
THAT'S IT. OUR TIME IS UP, OR IF YOU'D LIKE TO, WE CAN SEE THE FILM
AGAIN, IF ANY OF YOU WOULD LIKE TO LOOK AT IT AGAIN, IS ANYONE
INTERESTED IN SEEING IT A SECOND TIME? NO. WELL, ALRIGHT FINE -
THAT'S IT THEN. THANK YOU VERY MUCH. I APPRECIATE THIS,

.\‘1 .
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Questionnaire - Form 1

This is a questionnsire to assess information available about rehabilitation
counseling. It consists of items with four or five possible responses to each. Read
each item'carefully. In some cases you may feel tl;at more _than one response is
possible. However, please circle only the one which ydu believe is the best

response for each item.
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. Disability is primarily a result of:
(1) Disease
(2) Luck
(3) Heredity
(4) War casualties
(5) Carelessness
. When persons become disabled, the most they can hope for is to:
(1) Receive care and sympathy
(2) Manage the best they can
(3) Receive training in special vocations
(4) Receive financial help from welfare agencies
(5) To live a full life
. The rehabilitation counselor's principal source for helping the disabled is:
(1) A counseling center | |
(2) His profession -
(3) Hospital and medical services
(4) His sympathy and understanding
. One of the most important things that a disabled person must learn is to:
(1) Protect himself )
(2) Know himself
(3) Accept his plight and need for care .
(4) Get along with other disabled people
. When working with disabled persons, a counselor's major resources are:
(1) Knowledge, training, and empathy
- (2) Sympathy, understanding, and education
(3) Knowledge, understanding, and sympathyv:"
(@) Sympafhy, training, and cooperation -
6. The best way to. prepare for a career 1n rehab111tat10n counselmg is:
(1) Practlcal on-the-Job exper1ence ‘
(2) Clmlcal 1nterush1p in an agency
(3) Personal exper1ence W1th dlsab111ty;“ ,
(4) Graduate study and trammg |
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In the case of a 28-year old womnan with a history of leaving jobs over incidents
such as teasmg by male co-workers, the rehabilitation counselor would most
likely engage in:

- (1) Intensive psychotherapy
(2) Intensive counseling related to sex roles
(3) Vocational counseling
(4) Support for day-to-day occupational problems
(5) Exploring occupations where such factors would not be present

Follow-up contacts by the rehabilitation counselor with his client are most likely to
take place:

(1) In the client's work location
(2) In the counselor's office
(3) At a hospital or a clinic
(4) By telephone or by mail

. A client's adjustment or maladjustment to his d1sab111ty is often indicated by:

(1) Employer-employee relations
(2) Ability to accept other disabled individuals |
(3) Willingness to accept any job
(4) Punctually for counseling sessions
The r_n_ajgreason for attempting to rehabilitate disabled persons is:
(1) Society needs more available workers
(2) They must be able to support themselves
(3) They have the right to be helped
(4) Keeping the disabled active prevents boredom
() The disabled can become contributbrs to rather than supported by taxes

In an 1n1t1a1 interview the problem that the client presents to the counselor is usually:

(1) What is really botherlng the chcnt
(2) One of finding su1tab1e employment
- (3) Not what is really botherlng the client -
(4) The desire for 1ndependence from parental control
W1th regard to dlsab111ty, one would conclude that:

() For an adult, the chances of becomlng d1sab1ed are small

'->(2) Many dlsab111t1es result from chance , S
(3) Modern med1c1ne 1s a safeguard aga1nst d15ab111ty B

@ Educat1on w111 help pr event dlsab111ty S

- (3) Dlsabdltles are frequently assoc1ated w1th hered1tary factors )

e e T s a3 S s
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. Major force for the current rehabilitation movement can be attributed to the:

14.

15.

16.

17.

18.

(1) Guilt of modern man _

(2) Values and attitudes of modern man

(3) Economic and industrial needs

(4) Increases in the number of disabled individuals
(5) Influence of psychological developments

The first interview with a disabled person is important because it provides the
rehabilitation counselor with an opportunity to:

(1) Obtain a personal history

(2) Evaluate the client's disability

(3) Discuss the purposes of rehabilitation counseling
(4) Help the client through vocational counseling

(5) Establish a relationship with the individual

The primary purpose of the '"on-the-job'' discussion between the counselor and
the disabled person is to:

(1) Provide the person with encouragement
. (2) Evaluate the person's relations with his employer
(3) Solve the person's emotional problems connected with the job
(4) "Smooth-out'" the relationship between the pérson and his employer
(5) Determine the appropriateness of the job placement
One of the most important thiﬁgs that a disabled person must learn is to: -
(1) Protect himself
(2) Know himself
(3) Accept his plight and need for care
(4) Get along with other disabled people
When working with disabled persons, a counselor's major resources are:
(1) Knowledge, training, and empathy
(2) Sympathy, understanding, and education
(3) Knowledge, understanding, and sympathy
(4) Sympathy, training, and 000peration
The Division of Vocational Rehablhtatlon, which emyploys many rehabilitation

counselors, is flnanced by:

(1) County ar_ld city appropriations

(2) State and federal app'r'op'riations

(3) Fees pa1d by chents

(4) Un1ted Fund and county appropr1at10ns |
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19. The primary purpose of an initial counseling interview is to:
(1) Convince the client of his need for counseling
(2) Comfort the client so he will become responsive
(3) Help the client find suitable employment
(4) Allow the client to discuss his problems and goals
20. The attitude of the rehabilitation counselor should be one of:

(1) Sympathy

(2) Understanding
(3) Consolation i
(4) Protection ‘ : ‘
(5) All of the above | ﬂ
21. The preparation most useful'to the rehabilitation counselor is his:
(1) Knowledge of theory and research . ‘
(2) Inservice training in vocational testing
(3) Professional work experience
(4) Disgnostic ability and skills
(5) Intuition and educated guesses
22, Will it be you? ,
(i) Yes, I would seriously consider beconﬁing a Rehabilitation Counselor
(2) I am undecided
{3) I would like more information v
(4) No, Idon't feel that I would be inierested in becoming a Rehabilitation
Counselor
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Appendix D
Form 2
Affective Scale

Forms A and B

PAFullToxt Provided by ERIC
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Questionnaire - Form 2

The purpose of this questionnaire is to identify impressions about the field
of rehabilitation counseling. There are no correct or wrong responses. What
we need are your reactions to the following statements with reference to this
field.

The scales should be used as follows:

If you believe that the field of rehabilitation counseling is very closely related
to the description on the left, you should place your check mark as follows:

poor salary X: = s e good salary

This means that you believe the field of rehabilitation counseling offers a very poor
salary.

If you believe that the field of rehabilitation counseling is quite closely related
to the description on the left, you should place your check mark as follows:

‘poor salary . S good salary

If you believe that the field of rehabilitation counseling is closely related to
the description on the left, you should place your check mark as follows:

poor salary X s | : good ‘Salary

If you believe that the field of rehabilitation counseling is only slightly related
to the description on the left, place your check mark as follows:

poor salary JE N X: . = good salary

Or, if you believe the rehab111tat10n f1eld offers good salary, you can indicate
the degree of relation on the right side of the 11ne

It is important that you make your checks in the m1dd1e of spaces and not on
the dots

Be sure you check every scale. , o 3

Year College 1 234 ~  Major Field

124,
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TForm 2A

My impressions about the field of rehabilitation counseling are:

Illustrative
Scale:
> B B B L BN > >
23 9% 3 3.2 28 n3
§5 BS ©° do|Ed S 8BS §.°
>0 .50, © .5w|o®m © &0 .»>O
< %
nonprofessional professional
uninteresting inferesting
unrewarding rewarding
undemanding demanding
loosely highly
structured structured
low prestige : high prestige
limited open
opportunities e : opportunities
occupation I occupation I
would not pursue would pursue
highly ) highly
subjective objective
unali{pealing appekaltling
working working
environment environment
non-humanistic humanistic
non-intellectual i intellectual
ncu-challenging S : challenging
depressing = - P s pleasant -
| S S scientifically
‘non-scientific . i based
' 125
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Form 2B

|
\
|
|
My 'i‘mpressions about the disabled are: _ ' |

DNlustrative
Scale

ghtly
closely
Ouite

very
closely

'auite
closely
only

_slightly
only

.sli
closely .
very
closely

| closely

| o  iainable
full life

~ similar

untrainable s

existence TR

different - L

dependent S 1ndependent

accepted ‘
unemployable - S R | : R employable
supported by - . - self-
others ' ‘ X : . 'supportlng
limited o o S unlimited
potential - o N S S SR | 'potentlal

. ‘aV01ded

" uncooperative . cooperatlv e . _ ' ;

o undependable B TR dependable

‘ oEe T :;,-,v‘_;expectations'- L S S S DL S S :'-".’«-'fjexpectatlons S
- S ‘non—cl1qu1sh e _ SRR S SR chqulsh |
‘follower IR L MR R R R S S 4_'1eader |

. .j'v"la‘zy'i" ) L 1 »‘.3"'."hardwork1ng

o asp1r1ng

v_despalrlng

o .f.sub]ect to.-
N dlscr1m1nat10n ‘

mo.
' -vdlscrlmmatlon

unrestr1cted - _’restrlcted

i'pleasant '

: salarled
" qccupatmns,

‘T am concerned ' -




(LA

Y NSRS S e T RN S e T

"

e

Appendix E
vAn'ak.lysis of .vVax_j,iance-'A_ffé'_ct’i‘ve .

L ' © - Rehabiiiation Counseling
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- TABLE 1

SOurce 3 df - | - M.s.

 Treatment (A) 1 1075
Sex (B) 1. 2407

o '~ Education (C) 2 »1.85 - -

 AxBxC 2

Axc 2 oses

Analysis of Variance cf Affective I-1 Test Scores

>,F.‘

| 33,-,"48' :

' 10,3339

9

 f1.40_;:n

E .11 :: _.;‘ S

. 0038

o014
45

;:‘,‘65' |
.89 |
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Source

T-reatment (A) |
Sex (B)
: Eduéaﬁon (C)

‘ BxC :

A L o e e T . A0 R B

Analysis of Variance of Affective I-2 Test Scores .

.

TABLEZ . a

a0 MsS. . R P

EEEE f,'9§14 - _: “<~,'3;95"  Loama
1 " 60.48 : 2614 o001
2 5.0 2.20 o - .1113l'
1 7  _;65v;'v  B ;’:/.02‘_:. | 8811

2 zsl - . 121 2976
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Source

. Treatment (A)

Sex (B)

. Education (C).. o

AxB

© AxBxC

. Total

"TABLE 3.

M. S.

A“: ;3i;89 
';58- |
o 99
s

F.

486

.64

Analysis of Variance of Affective I-3 Test Scoxfes

P

02719

L0001
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TABLE 4

B Analysivs’ of Variance of Affective I-4 Test Scores
Source R a MS

‘ Treatment(d) 1 . . .02

Sex(® 1 21.39
Education (C). ce o 413
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.~ TABLE 5
Analysis of vVa‘riancve of Affective I-5 Test Scores |
Source - | df - M.S. - F. =~ - . P

Treatment &) 1 2.3 .16 .38
se® 1 1es 53 Lomr

Bdwation (©) 2 24T .80 a5
CAxc 2o msr e st
CAxBxC 2z s vet s

CEmor s s

Total 86T sz
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TABLE 6
Analysis of Variance of Affective _146‘. »’VI;‘e’S'& Scores

=

Source . 4  Ms. . F.- P

| A.'Ijieatmehfj(A):f’ o 1 o © o L5L o 73 36
Sex(B) 1 o 5‘ 8_2.".41"  30.54 o001
. Bdwation(c) 2. 23 110 a3
CAxB 1m0 a0 s

. Total 9542
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TABLE 7
B 'Analysis of Variance of Affe:::ctiv'e I-7 Test Scores
 Source S af . M8, ° F. P

Treatment (&) s i .2»3_&5' 8..-34'::; | 0041
v.Sex» ® | 1 ) L _'.,;18.'_2:5" g 4138 ©.0001
Educba‘t‘;ion‘((‘;‘.)‘, : o Y o 640 ‘. : 224 ._ »' : ..1075',
AxB o  _ ~3-.°°..“.‘ . '} ©.002 . .9643
AxC o i 2 e B 65 _~ .';-5;231'
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‘Treatment (A) 1

__'Ax'B, 1
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N i ‘ _ ,

Source P df

I.”‘Sex (B)_ = : | 1 .

- Education (C) 2
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..BxC -~ 2
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TABLE 9

M.S.
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.64

825

, _. .‘5.’ 19

Fo". .

2.20
204
'1;447;
s
Td

L9
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A.xIBx R
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v :I!x,C  v
AxBxC

ERIC

A FullToxt Provided by ERI

Analysis of Variance of Affective I-10 Test Scozes =
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TABLE 10
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TABLE 11’

\nr

: Treatment (A) :
:“ sex: (B)

‘-‘Educatlon (C)
fA X B

IIText Provided by ERIC.
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. Amalysis of Variance of Affective II9 Test Scores
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TABLE 84
Analysis of Variance of Affective [I-19 Test Scores

Sowrce . 4. - wMs . FE. . P

Treatment (A) 1~ 417 144 . . 2301
sex(®) 1 . 23.8 825 - . - .0043

 AxB | 1o 001 - Le7es

CAxCo. 2 204 C .61
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TABLE 35

Analysis of Variance of Affectlve I'_I_-FZFO_' Test Scores
‘_Sbill_i':jce e MS
B v"Tréat_méntv(A) 1 ' ’ 2,.31
‘Sex() . 1 . 22.57
* Education (C) .. 2 .49

AxB o o1 e

A Fuiimext provided by R

CAxc 2 e
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. TABLE 36.

_A"r_lvalyéixs of Varian’_é:élbf Affective TI-21 Tes‘t:"S‘c"dxl'es |
Source | o df MS :
Treatment (A) 1 . 10.74 L0413

sex(®) 1 . 98.86 . .0001-

-3

Edu'catibn."(’(‘?):" E 2 , | = 781 o : V | 0485 o

" Total - o -" 5‘»67,'__ . '1'2‘3;,},'8;;_ :
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Appendlx F-
Inﬂuence of the F11m on Vocat1ona1 Cho1ce

Questlonna1re

Rank the folloWing 'occi1p"ati'onsl from |
1 (h1gh) to 6 (low) in order of : your personal
preference.

- Engine_er' - ) o »Phyéicisf' :
Clinical Psychologist ~~ _ Accountant
Musician =~ - Industrial Executive

Rank the follow1ng occupatlons from

1 (hlgh) to 6 (low) 1n order of your persoMl
preference. o - '

. Bamker .. . " vTawyer -
Dentist =~ . - -~ ___ Rehabilitation Counselor

- Art1st o . NaturalConservatlomst




